CAPE TOWN
- TRAINING COLLEGE

1894-1937




J72 5T Goo D4 958

CAPE PENINSULA

UNIVERSITY OF TECHNOLOGY

31033610

CAPE TOWN TRAINING COLLEGE, 1894-1937.

Research Essay submitted in partisl fulfilment
of the requirements for the Degrese of 8.A.
Honours in History at ths University
of Cape Touwn.

by 7

ANTHONY  ROGER  GOOOWIN



TLLUSTRATIONS
PREFACE
CHAPTER I:

CHARPTER II:

CHAPTER III:

CONTENTS

PAGES

Origins - : 1

The Concreta Fsbric : Buildings,
Grounds and Hostels 7 16

Students ' 40

CHAPTER IV: Teaching and Training | 80
CHAPTER V: Towards Autonomy 109
CONCLUSTION 118
NOTE bN SGURCES 123

LIST OF SOURCES 127

ii

11

35
79
107
115
122

126



TLLUSTRATIONS

BETWEEN PAGES

~J.B. LOW 11 and 12

EARLY PREMISES: -

UNIVERSITY CHAMBERS, WILLIAM FREDERIK SCHOOL - 16 and 17
MUTUAL HALL, Y.M.C.A,, RIEBZECK HALL 18 and 19
COLLEGE BUILDING - QUEEN VICTGRIA STREET (1900) 19 and 20
W.R. CAMPBELL ' 20 and 21
ROOF GARDEN (PLAYCROUND), QUEEN VICTORIA STREET

CAMPUS ' ) 22 and 23
COLLEGE BUILDINGS - MOWEBRAY CAMPUS (1531) 33 and 34
STUDENT EXCURSIONS i 73 and 74
"PATIENCE" (1527) 71 and 72

CHARTS, TABLES AND GRAPHS

PAGES
ENROLMENT, 1894-1937 (TABLE) 12
ENROLMENT AT C.T.7.C. AND ALL CAPE COLLEGES,
1914-1937 (GRAPH) 123
TIME CHART : MAIN EVENTS RELATING TO C.T.T.C.
1691-1937 13-15

RATIO0, STAFF AND STUDENTS AT C.T.T7.C., 1508-
- 1937 (TA8LE). 108



-

PREFACE

fhis study ié an attempt to trace the history of the pallegel
from 1894 to 1937, noting the changes in its character flswing from
its developrent tuwards tertiary status and trying to gauge the
significance of its overall contribution to primary school teascher-
traininé at the Cape; -

Founded under the charge of J.B. Low in 1694 to provide vwhat
was liftle more than seconcdary education allied with some practical
skills, at a time uhen no other state-run teacher-training institution
existec in Scguth Africa, it was to bocoms a fully-fladged tertiary
establishment by 1529, It then offérsd a well-bslanced programme
of acadsmic, professional and practicel training as well as
opportunitiés for specializatian. Tha College continued to play
a significant role in the provision of teachers for Cape Touwn
and its environs at the time of retirement of its second Principal,

W.R. Campbell, in 1937.

As an organizing principle a thematic approach has been followed
in the treatment of the topic. This means that it is not possible
to follow the chrgnological.sequence of the College's history chapter
by chapter. To give some senze of this, however, a time chart has
been included on pp.13-15; this also allows svents occurring at

the same time in different sphares of College life tc be noted.

—_—

Chapter I examines the circumstances at the clgse of the
Nineteenth Century that gave rise to the perception of a need for

the tralning of teachers at ths Cape.

1. The Cepe Town Training College became known as Cape Town Taachers!
College in 1S75.



ii,

Chapter II deals with the provision of buildings and faciliiies
. and econsiders the effects that this process had upoh the growth and

development of the College.

Chapter I1I considers the changing compogition of the trainee
population and its evolution towards the status of student, while

Chapter IV analyses davelepments in the mesthods of training and the

structure of the curriculum.

-Chapter V seeks to draw together threads and to consider ths
forms of restraint that operated to limit the autonomous prospects

of such instituticns as train teachers.

I should like to thank my superﬁisor, Howard Phillips for his
interest, assistance and advice so generausly given; Mrs. Crystal
Cémpbell for Eelpful information and phatographs; and also the
staffs of the Cape Archivss, the South African Library and ths
African Studies Department of the Jagger lLibrary at the University

of Cape Toun.



CHAPTER 1.
DRIGINS

During the last decades of the ninetsenth century butﬁ the
need for education and the ability to satisfy that need at the
Czpe were profoundly affected h? the important minerzl disceveries
that had teen made in Griquealand tiest and on the Rand.l The
rapid influx of mining capital and lazbour that paved the way for
industrial growth as well as the graﬁing guareness of the
magnifude of the "Poor White™ question spread the perception of a
need for education. On the one hand, the need was intensified by
these minergl discoveriss; on the other, revenue generated made

the extension of education a distinct possibility.

There cen also be no doubt that growing British Imperialism
fostered the need to promote the culture and ideplegy of the ruler.
This spirit was to be epitomised by Milrner both during and after -
the Anglo-Boesr War, but was also svident in the Czpe under Prime
fiinister Cecil Rhodes, who clearly saw the considarabls role that
education had to play in this regard. The training of teachers
locally would clearly constitute an important element of such a

thrust.

1. M. Arkin, Sguth African Economic Develepment - An Qutline Survey,
- (S.A.B.C., 1966), p.44.




2.

Until 1878 the only teaching gualification obtainable in the

Colony was the Elementary Teachers! Eartifiqata.2 Regulations

for

was

this course had been placsd on a formel basis in 1874 when it

required that candidates pass a formal examination after a

thres-year apprenticeship as a "pupil-teacher”™ in a Public Schocl

or a Mission School. The minimum age of enrolment for the course

uwas

. . . 3
thirteen and no academic sntrance standarcd was prescribed.

. In 1878 a slightly more demending gualification was introduced on

the

the

far

basis of training provided at the Norrel College founded by
Dutch Raformed Church. in Zape Youn in that year. This estzablished

the first time the "....training of colonial tsachers upon colonizal

sail....“4 The Middle-Class Certificates, equivalent to Matriculaticn,

was

thus established. Candidates were required to be at leastc

- b
eighteen years old at the time of the exeminaticn. The ideal of

taising standards was sound but unrealistic. The number of school

pupile proceeding as far as the admission lesvel reguired wss

hopelessly inadequate to satisfy the nsed for teachers as well as for

cthar professions.

goth of thesze courses had been developed by Superintendent-

General of Education (S5.G.E.), Sir Langham Dale (1861~1891J.?

2.

3.

Later ta be knoun as the T3 or "Third-Class Teachers! Certificate'.

L. Behr and R.G. Macmillan, Education In Sguth Africa, {Pretoria,
1566), p.242. —

ibid, p.242.

“Later to be known as the TZor "Second~Class Teachers' Certificats".

Behr and Macmillan, p.242.

.

E.G. Malherbe, Education in South Africa, VOL.I, (Caps Town, 1925},

p.112.

His school system enforced English medium instruction via the
Education Act of 1B65. He was no heliever in compulsory
educaticn and considered that tact and patience would ultimately
win the Dutch speakers cver to support of school attandance.




- Pressures for change had begun to make themselves felt
towards the end of his regime and the Education Commissicn appcinted
to enguire- into and report upon certain matters connected with the
Educational Sysfem of thé Colony in 1851 ,noted,as ona of the mors
ihpnrtant questions to be tackled,the inadequats system of teacher-
training. Dzle was not unaware of the difficulty and pleaded with
the [cmmissicners for an increase in his pupil-teacher allocation
for the Colony from 180 to 4b0.8 However, when a member of the
Commission, the Very Rev. J.G. Holmes, BDean of Gfahamstoun,
suggested the esteblishmpent ﬁf a Training College, the idea was
rejected out of hand by Dale, who indicated his desire to follow
"..eothe lines they are going on at hume..."g The objective there
was to have all teachers "....train;d in day schoois_so as to avoid
BXﬁEﬂSE..."lD floreaver, he added, tha Synod of the Dutch Reformed
Church was no longer prepared to sustazin the considerzble axpense
invglved in the running of the Normzl Coilege.l1 Local men could
not bé persuaded to go tsaching end hs was resigned to the need to
import pale teachers. Of those who attended ths Normal College hs
said, "....you stil! cannot get tham to teach. You bring them to
the water but they will not drink."12 He also had no illusions
about the ponf imags of the teaching profession13 - a legacy of the

tradifion of the ill-schoalzd itinerzant meester.

8. G3 -~ '51, First Report of a Commission appointed to enquire into
a nd recort uppen certeain matters connscted witn ths
Educational System of the Lolony in lu3l, p.aa,
guesticn 301.

9. ibid., question 302.
RIS ;gig,; guestion 302.
11. ibid., question 335.
12, ibid., question 305.

13, .ibid., question 473.
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When evidence for the Second Report of tha Commission was

heard at Kimberisy in September 1891, Dean Holmes took issue

with Rev. D.D. fraser, a school inspectcr whe favoured retention

of the Pupil-Teacher system. Fraser was forced to concede that

his support for the system was based on his experience of the

Scottish system which prescribed five years cf training under the

14

direction of well gualified Staff, It was clear to him that the

guality of pupil-teachers at the Cape was inferior and that the

situation was not helped by Principals who were "....not alive to

their res unsibility".15 Holwes went on to guestion the
3 g

advisability of having "....children whe have not completed their

own education [heing put:]tu teach other children in the school.®

16

In its Third and Final Report the Commission found that the

1 1
shortage of teachers“T as well as their character*a contributed

to irregulerity of =attendance. It was also clear that much more

spending on education was required. It pointed out that doubling

the cost would uhly Jjust bring the Cape into line with New Zealand.lg

Finally, it reported the need for a "Central Treiring School ' for

aboriginals run by the government in preference to continued support

20

for vclunteers™.

14.

i8.

19.

20,

G3 - '92, Second Report of a2 Commission apoointed to enguire into...
the Educational System of tha Lolony in 1851, p.207,
question 8022.

ibid., question 8023.
ibid., guestion 8023.
G3 - '92, Third and Fipnal Resgri of 2 Commission appeointied to

enguire into..... the Educabicnal System of tha Colony
in 1891, p.l0, section 31.

ibid., p.1l1l, secticn 31.
ibid., p.ll, sectign 35.

ibid., p.33, s=ction 129.

Ceuk



5.

This recommendation was but a start; however, as it coincided
with the sppointment of a new S.G.E., Dr. Thomas Muir, in 1852,
it was made in unusually congenial circumstances. His vision and
drive ware Fa serve as the spur that was reguired o translate

recommnendations inte reality.

Taowards the end of his;first year in office in 1890, Prime
Minister C.J. Rhodes had gone to considerable lengths to find a
suitable successor to Dale. He had appeointed T.E£. Fuller, M.L.A.,
to seek out a suitzble candidate in Britain, believing in the
importance of importing "fresh educatignal blood" from overseas and
gppesing a colonial appointmant.21  Rhodes had subsequently met
Muir in London, had clearly bsen impressed end had decided there and
then to offer him the'ﬁosition. Mis Cabinet cclleagues of the
Afrikaner Bond needed some persuasion before they relented and gave
in to his mishes.22 Rhodes is reported to have told Fuller that
he ",...wculd rather throw up [ﬁis:]position tomorrow, +.s. than hand
over the youth of the Cape Colony to any person not..... fully

. . 7z
qualified for such a 3:Jc:s:i.ti:;n...""3

Muir had had a distinguished academic career as a mathamatician,

having studied at Glasgow, Berlin and Gottingen.24 A Master of Arts

21. H.K, Daleboudt, "Sir Thomas Muir en die Onderuys in Kaapland
tydens sy bestuur as Superintendent-GeneTaal van Onderwys,
1892-13915" (unpublished 0.Ed. thesis, University of
Stelienbasch, 1942), p.36.

-22. ibid., p.37.
23. ibid., p.37.

24, P.S. Du Toit, Onderuvs in Kasnland, 1652-1569 (Pretoria, 1970),
p.85.




uwith a particuler taste for Grssk, he was to bs elected a Fellow of
the Royal Geographical Society in 1892, a fellow af the Royal Society
ip 1900 and ultimately to be crowned with a knighthood in 1915.25
His early perscnal background is of special relevance to his attitude
towards teacher-training. After the premature death of his father,
he had become a pupil-teachar at the age of fourteen. He had gone

on to undertake pfiuate studies at the University of Glasgow.26

This experiepce had clearly influenced his attitude towards the
practical training of teachers, as is evident from his response to the
'attempt bty the Victoria C01199927 to estshlish a Chair of Education
in 1905, when he told a Select Committee, "A Professor of Edurcation
will never produce teachers. It will be all theory“.28 His
comments about the efforts of the Normal College were very much in

the same vein. In his.first Annual Report he said that they were

¥ ...too much engrossed in academic studies... very little time is

left for preparatory professional practice..."29

Ths patent inehility of the Cape to supply a sufficient number
- of better qualified teachers uwss cynically commented upon by Muir in
his second Annual Report. He showed that aonly thirteen out of
fifty~four teachsrs trained-in the Colony in the previous four years
were teaching thére, an effective output of three and a quarter

3
per annuml! g

25. H.u. Turnbull, *5ir Themas Muir 1844-1934" {obituary) in
Journal of the Royal Society, (3), December 1934, pp.179-181,

26, Du Tocit, p.ES.
27. Later to hecome Stellenbosch University.
28. Daleboudt, p.347.

29. Behr and Macmillan, p.243.

30. G7 =-'94, Report of the Superintendent-Gensral of Fducaticn for
. the yesr 1893, p.21,




When challenged with the statement that "iteachers are born and

not made", he was quick to reply that ",...the natural birth rate
was too low te meet the demand..."31 He also referred to the
pupil-teacher system which he inhzrited as "....poisoning the supply
at source...™2 Clearly then, the S.G.E. was convinced of the

nead to revise the system of teecher training. Some mechanism

was élso needed, he felt, td empover him to compel those who trained
in the Colony to teach thers and to stem the “"draining suay" to the
South African Republic and the Orznge Free State.33 He therefﬁre
ruled that all Normal College students enrolled frem 1854 onwards

would be regquired to sign a contract to teach in the Cape for two

s
I -

s 4
to three years after quallf‘ylng.J

The Census of 1891 provided the kind of statistics that could
be used to fire the public imagination in support of the cause. It
reflected a high degree of illiteracy (inabilitf'to "read and write")
amgngst the white population of school-going age. Of those between
five and nine, only 31,2% could rean and urite, while 74,3% of thase
betuwsen ten and fourteen were a2ble to do so. This compared
unfavourably with the adult literacy rate of aver 92% for those

between fifteen and seuenty.35 These figures were taken up by the

3l. Malherbe, p.172.

32. 8zhr end Macmillan, p.243.

33. G7 - 'S4, Report of the S.G.E., 1833, p.21.

34, ibid., p.22.

35. G6 - 192, Census of ths Celony of the Csps of Gocd Hooe, 1891,
: p.58.




36 . ' :
press  in a campaign led by the Eastern Province Herald and

epitomised by an editorial entitled, "Qur White Barbarians".

The editor showed theat 48422 white ghildren of school-going age

(5-15) could not read and write. He saw this backlog as a priority
to bs attended to before "....dealing with the educaticn of native
childrsn.“37 The vast majority of these children were situated in
the tural areas and were Dutch-speaking. He took the view thét ig

- would be to their advantage te be schooled in English as this would
"eesofit them for 1life in the Eolony...“38 The findings of the
Census were also considered by the Education Commission in preparation

for its Third and Final Repart.39

Moreover, Circuit Inspectors of the Cape Education Department
had alsc made it their business ta highlight the inadequzcies of
the pupil-isacher syséem. A disilluysioned Inspector Fraser, for
exampls, reported that it was a system enabling'“....boys and girls
to ge£ their educatisn cheaply...™ as "subsidized pupils" and
"teaching drudges". Very few were pupil-teachers "....properiy

so called" he ccncluded.dg

The shortage of teachers and the need te introduce compulscry
scheoling for White children were matters debated in both the

Legislative CouncilAl and the House cf F\ssembly42 in 1893,

36, Eastern Province Herzld, 7 December 1692.
Cape Times, 3 December 1892 and subseguent issues.

.37. Eastern Province Herald, 7 December 1852.

38, ibid.
39. G3 - 192, p.c2.

40. G29 - '93, Report of the 5.G.E., 1892, p.l7.

41, Cape of Good Hope Debates in the Legisiative Council - 1853,
columns 212 and 215.

42. Cape of Good Hope House of Assembly Desbates - 1893, pp.285-
~F -~
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The dust raissd by the press in Becember 1852 had done much to

- precipitate this interest.r Parliamentary concern was undoubtedly
auvakened by the "Relisf Conference" convensd by the Colonial
Secretary in Cape Tounron 5 Qecember 1852 and attended by, amongst
others, Members of thé Ministry znd the S.L.E, They decided
",...to take means to bring to the knowledge of the public the
conditicns of these uﬁite colonists in the hope that some means
would be found of remcving them from their present surroundings

W)

and lifting thewm in the socizl scale".

In his Report for 1893 Muir seized his cpportunity to illustrate
graphically the teacher shortage, showing that no fewer than 70,7%
had no academic qualz‘.f":'-_z:aticms;Mf iﬁ some circuits the figurs was
as high as 90%.45 He ﬁut this dewn to the "....low and perverted
estimate of a teachers' qualificeatiens" as well as poor salaries,
uncertainty of employment and inadequate training facilities.45
The statistics for 1894 drove the point home with even greater
force when it was shown that not only had 87,2¢ no academic
gqualifications, but 72,5% did not hgve professional qualifications.a7
It was clear to Muir in 1593 that "....Any man who [;ould:]but pen

to paper and [1ched:}as if he had bsen unaccustomed to manual

lahaur [was]in some parts considered fit to be a tescher; and,

43, Cape Times, 10 Descember 1892.
44, Matriculation was the lowest academic qualification recognized.

45, G7 - '94, Renort of the S.G.E., 1893, p.l9.

46, ibid., p.20.

47. G7 - '35, Repert of the S,G.E.. 1894, p.xx.




10.

so great Eﬁas] the dsarth of capahble teachefs, that a man of his
stamp_[uduld bé] sure of employment, if heI:CDuld:]only be got toA
rate his services at a low enough-t’igure.“48 The estzblishment
of large numbers of schools at this time exacerbated the shortage

of teaﬁhers still further.ag

Clearly then, there was a need both to raise the standard of
teacher-training and to increase the outpu£= Ths first step taken
by Muir in this direction was the publication of revised Pupil-
Teacher Regulstions and a nsw syllabus for the T3 course to take
effect from 1 January 1894,50 To give effect tc the system in an
crganized fashioﬁ, he elected to establish the "Central Class Systeﬁ"
in order_to co~ordinate and unify thes system of training teachzre in

Czpe Toun and its immediate environs.

These classes assembled at the start of 1894 "....for instruction
daily, pupils of the first year in one class for an hour and a hsif
and theose of thz second yesar for tha same time, and at a still later
hour thcse deihe third year".52 The 2im was to eliminate the abuses
of the old systam by ensuring that fhese pupils would be given a

. . . - .- 53
suitable gensral educaticn as wsell as professional instruction.

48, CP 5=~ 1515, Report of the §.6.E., 1814-1815, .18,

49, GT7 - 94, Report of the 5.G.E., 18%3, p.20.

50. Cape of Good Hope Department of Public £ducatien, The Education
manUEil, 1894, pp. 28-30. ’

781, J.E. Kellerman, "Dies Geskiedenis van die opleiding van Blanke
Onderwysers in Suid Afrika 1552-1935" (unpublished C.Ed thesis,
University of Stellenbosch, 1928), p.1587. A "Captral Class
System" to cater for s similar situztion had begen introduced
with surress in Frgland in 1859,

52. G7 - '95, Report of the S.G.E.. 1884, p.xxii.

53. ibid., p.xxiii.
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The post of Departmental Instructor of Pupil-Teachers was established
for this purpose on 1 January 1894 and the first incumbent was

fir. James Barrie Low, M.A.54 These classes were to have daily
A

practice in teaching and would be exemined annually by\%n Inspector
in teaching, in zn oral test and by written examinaticﬁ.‘s5 Laessons
in Sewing, fusic and Drill were to be given by specialists and pupils
talented in Drawing could spend one day each week attending the School
- of .’—\rt.56 The entry reguirement prescfibed was Std. IV and pupils
wers to be at least fourtesn years of age.57 Applications were
accepted at the discretion of Mr. Low and e2ighty pupils58 wars
enrolled in 1894. These classss were to déuelop intd the Cape Toun
Training Eollege, ths first Training School59 for pupil-teachers
establishesd by the State at tHe Cape. It was an institution

"sui generis", unlike-éﬁy of the other training instituticns that
followed it in that it was directly administered by the Education
De;aftment, being subject neither tec School Board nor Church. Its

status remsined thus until the Second Warld war.ﬁg

54. Cape Archives, 5.G.FE. 13/32, Register of Colleges, Special Dav
and Evening 1901-19211, p.143.

5. G7 - '95, Report of the S.G.E., 1894, p.xxiii.
56. 1ihbid., p.xxiii.

57. G7 -.'28, Report of the S.G.E., 1857, p.20 (In 1854 only 5,829
of Cape pupils vere in advance of 5td. IV).

58. The Ecducation Menual, 1834, p.5.

59, Kellerman, pp. 171-172 and Malherbe, p.149, list Training Schools .
established subseguently. Malherbe gives 1893 as the date of
establishment of the Caps Tewn Schcol, but classes cnly began
in the follcwing year.

€0. Cape Archives,P.A.E. 603, Inspectorst! Reports, 1941, Rsport of

Training College Inspectors, p.Z, refers to the establisiment
of a College Committee since the previous inspection in 1939,
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JAMES BARRIE LOW, M.A.

11.1.1894-30.9.1915)
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TOTAL ENROLMENT OF STUDENTS AT ALL  CAPE TRAINING COLLEGES
1814-1937, - SHOWING THE PROPORTION OF THOSE -STUDENTS ENROLLED
AT CAPE TOWN TRAINING COLLEGE.
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JIME _CHART 3 MAIN EVENTS RELATING TO C,T,.T,C, 1B91~1537,
1

L
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YEAR

SUEEEQQIENogﬁTS' pﬂlﬁgépALs ENTRY a LEGISLATION, COMMISSIONS, BUILDINGS, GROUNDS
EDUCATION. VICE-PRINCIPALS . STANDARDS. . INVESTIGATIONS HOSTELS.

STATUS

'o1a9)

1862

1893

1894

1895
1696
1837

18b8

1899
1900

1801

1902
1203
1504

69 - 91, g£ducatien
. Commisaion {I)

De. 7. Mulr appointed ' L3 = 52, Education
' Commlssion {I + II)
G 6 - '92, Geneus (Capa)

Pupil-taacher regu-
lations revised
w.s.f. 1/1/1894

Instructar of pupil- 1) Std. IV 1) University Chambara
teachars appointeds 2) Not less than | 2) william Frederik
JeBs LOw. 14 yrs. old S5chaol

3) Fine Arta Associaticn
{Studentes have own
basrding arrangamanta)

’ . Fine Arte Association
Building demalished
4) Mutual Hall

§) Y.M.C.A.
6) Riebeeck Hall

Std, V
Lo appuiﬁtad ] 7) "Training Instituta"®
Principal . W , openad (Queen Victoria
' o St.) (No sports
facilities)
1} Std. VI

2) Aumiseion Exam.

First State=-run
Training Institu-
tion for Primary
School Yeachers
in Spouth Africa
(B0 studenta)

Training School

1



YEAR

SUPERINTENDENTS=
GENERAL OF
ECUCATION.

PRINCIRALS
AND
.. VICE-PRINCIPALS

" ENTRY
STANDARDS
.

LEGISLATION, LOMMISSIONS,
INVESTIGATIONS

BUILDINGS, GROUNDS
HOSTELS.

STATUS

1905

1906
1907
1968

1508

1510
1911

1812
1913

1914

1515

1916

1917

1918

1919
1920

1521

Muir en leave
(C. Murray acting)

Mulr on leava
{C. Murray acting)

Muir retires {Juna)
Charles Murray, M.A.
(Acting)

De. W.3J3. Vil josn

appointed

Vice~Principal
appointad = W.R.
Camphall

Low on leave
Campball acting Head

Low retires {Septam=
bar) Campbel]l appointad
Prineipal

F+HsAe Lange appointed
as Vice=Principal

5td, V11 {whita)
std. VI {Coloured

1) P.T.2 for E.K.G.
2) E.K.G. for H.K.G.

Entrance exam ra=-
introduced

Std. VIII (P.T.L.C.}

std. X (P.T.H.C.)

)

~

Schogl Board Act - Segregation
of Puhlic Schools

G 17 - 1910 Education
Commission 1 (Bllinguelism)

C.P.5 = '16, Lenguage
Ordinance Commissign

Damand for segregated
tpilets and rooms

1} Separate facilitles
built.

2} Practising School
openad.

Wesley Training College
for Caoloured students
openad

Sparts field batween
Collega and Keerom
Strest

Single-teacher Practi-
sing School ocpenad

Palmyra Road sita turned

down

"Training College!
(Mors than 20 Past=
Matric stuoents
for a full yoar)

Remains largest
Teacher Tralning
Institution In
South Africa

University atlempte’

to take over =11
RFost«Matric students

Firat Internal exams
introduced

'

"I



SURER INT ENDENT S PRINCIRALS ENTRY LEGISLATION, COMMISSIONS, BUILDINGS, GROUNDS,

YEAR GENERAL DF * AND : i STATUS
ECUCATION. VICE~PRINGIPALS STANDARDS ! INVESTIGATIDNS HOSTELS,.
1922 \
1923 L
1924 ; . 'Cape Times' bullt on
anly aports fislg
1925
1926 ' Interral exams
extended -
1527 - ' ' Cherlton Housa bought
1928
1523 Vil joen dies {July) Std, X Charlton House ocouplad
P.A, Millard {acting)
1930 Prof. M.C. Botha Langs dies New bullding plans
appalntad ' . approved
1831 ' Campbell on leavs Tennis and Netball
H. Hutchinaon B.Sc. : courte laid out
{acting) ' Collsga maves to Mawbray
. from Quean Victorla
1632 . Street
1933 Botha appeinted ’ ] All exems, except
Secratary for Education . languages and
(U.G,) . practical subjacts
. oo intarnally examinad
1934 Or. W. da Yoa Malan
appointed
1935
« ,
1935 .
1937 Campball retires
W.J1,8. Pienaay, M.A.
appointad.

‘g1



CHAPTER 1I.

THE COWNCRETE FABRICS
BUTLDINGS, CROUNDS AND  HGSTELS.

This chapter outlines tﬁe circumstances that led to the
cunétruction of buildings to house the Training Cullegél in
Quean Victoria Street and seekg.tn shﬁw hiow factors such as
‘the development of courses, racial ideology, the disappearance of
surrounding open space,coupled with increasing noise and other
difficulties,were rapidly to rendsr these premises inadequate and tg
give fisé to the need to relccate the institution ih more sulitable

surrgundings.  These were finally found in Mowbray, to which the

Collegs moued in 1831,

After the ineuguration of the "Central Classes” in 1894 ,some
years were to elapse before they were housed in satisfactory
buildings, having to cccupy no fewer than six different premises
beforé finding 2 home of their cwn.  This reflected official
uncertzinty about the future of teacher-training on the ene hand,

_ and the depressed Cape econgny attar 1895 on the other.2

A start was made in University Chambers, £ Bureau Street
at the beginning of 189&.3 The classes scen moved to the William

A
Frederik Scheol inVBncm Street (now Commercial Street), where they

1., The building was referred to as the Training Institute and provided
facilities for a School of Art as well as classes of various
kinds for sdults having no cennection with the "Central Classes"
as such. '

2. M. Arkin, South African Economic Development — An Outline Survay,
{5.8.8.C., 1966}, p.25. (Rail tariff competition with Natal
and the Dsiagoa Bay line between 1895 and 1€58 reduced Capa
profits to zere and 1896 saw the Rinderpest epidemic.)

3. Department of Public Education, Celany of the Cape of Good Hope,
fraspectus of the Training Scheol, (Cape Touwn, 1900}, p.S5.

4. ibid., p.5. = (This school had been established as part of a
church complex which included an old-age home.)



UNIVERSITY CHAMBERS, BUREAU STREET - BETWEEN
CULTURAL HISTORY MUSEUM AND GRDOTE KERK

(Courtesy of Cape Archives J 8532)

N.G. KERK BUTTENKANT STREET
FORMER WILLIAM FREDERIK SCHOOLS ON
RIGHT-HAND SIDE

(As it sppeared in 1883) ~ FORMER WILLIAM FREDERIK
SCHOOLS, COMMERCIAL STREET
(Previously Boom Street)
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used a room from February 12 until June 30, 18394, Their stay was

marred by the failure of both parties to observe their contract.

On the one hand, the schosl failed to supply adequate furniture,

while the Department made unauthorized use of the room for singing

lessons cuisida school hours on the cother. In respect of the former,

the Department threatened to withhold payment of all rent due to the

proprietors. Three months® notice was duly given at the beginning

of April 1894.°

-

The classes duly migrated to rooms in New Street {ncw Queen

Victoria Street) which they rented from the Fine Arts Asscciation

6

until the end of 1896. It was on the site occupied by this building

that the College was to find its first permanent home in a building

7
approved by Parliament in 1895. Although the Fime Arts Asscociaticn.

Rcome were abandoned for demclition in 1896, it was not until 185§

that building opsretions began.

fearutiile, from the start of 1857 ths classes wsre bheld in the

Mutua)l Hall in Darling Street.8 The Department continued "to lease

~this Hall for various purposes and shared the facility with other

9
organizations until the end of 1895. That the venue was less than

5.

Lape Archives, 5.G.E. L/IEG, P.G.I. Meiring to S.G.E., 21 March
1894 and 22 May 1894, and margin ncotes thereon.

§.G.E. 1/173, J.A. Fairbairn to 5.G.E., 10 June 1895,

G5 - 1500, Report of the Superintendent-General of tducation for
the year 1899, p.Z4.

prospectus of the Traininmg School, p.5. (The Mutual Hall was

destroyed by fire in 15Q2. It stocd sn the present site of ths
5.A, Permanent Building Socisty at 2 Darling Street, Cape Toun,)

§.G.E. 1/187, Secretary S.4. Mutual to J. Barrie low, 18 Novemhber
1895. _
1/201, Secretary, S.A. Mutual to Secretary, Department of
Public Education, 15 Novembsr 1559.
I/QSD, Extract of lease, Mutual Hall, lease renewals, 18
November 189G.
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satisfactory may be judged from the correscondence of the Wooduork
Instructor, John Cook, who wrote to the S.G.E. in March 1897,
complaining ébout the positioning of a plang in the middle of the
ares used by him, and the up-ending ef ".,...a large packing case in
" which I store a guantity of small articles." Called upon by the
Secretary of the tducation Department to.respond, Low remarked that
"....Mr. Cook does not seem to understand that we all have io submit
" to inconveniences at present - he less than anycne else - and that

this is bound to continue as long as we are in the Mutual Ha11% 10

A brief epell in the Y.M.C.A. Hall, lLong Streat, follcwed,
uhen these premises wers rented from 1 January to 31 March 1898.ll
Thereafter a lease was signed with J.RH. McKillop of “Encahstic Tile
and Marble Shou Rooms™ ‘in Hout Street for the use of the Riebesck
Hall in Bree Street from 1 April 1898, with the "....option of
renewing the lease for a further pariod on the éame terms..." Z
This building was to remain the home of the Central Classes until

ths end cf 1899.13

In the interim the 5.G.E. continusd to remind the Colonial
Secretary, who was the minister responsible for tducatiom, of the
urgent nsed for suitzble premises.  After raising the matter in

4
his Reports for 18961 and 189715, he reported in 1898 that

10. 5.G.E. 1/?01, Cook™ to S.G.E., 19 March 1897 and Laou's reply to
Education Office, 24 March 1897 on back cof same.

11, S.G.E. 1/215, Secretary Y.M.C.A. to S.G.E., 31 March 1838.

m

12, S.G.E. LfZSD, J.R. McKillop to Secretary, Educaiion Depsriment,
29 March 18S9.
1/230, Extract of lease, Riehesck Hall, lease renewals,
. 33 September 1883.-

13. Prospectus of the Training School, p;S.

© 14, Gl10 - '97, Report of the S5.G.£., 1896, p.22.




/ | N | FORMER Y.M.C.A.,
. - LONG STREET AS IT
APPEARS IN 1583

{URNER OF ADDERLEY AND CARLING STREETS CIRCA.1863
IUTUAL HALL ON EXTREWME LEFT-HAND SIDE.

Courtesy of Caepe Archives AG 762)

RIEBEECK HALL EIRCA.1300
(Courtesy of Cape Archives E 7383)




"The classes are still carried on in diszdventageous circumstances,
their only place of meeting being a public hall designed fer quits
different purposes. The Pupil-Teacher Institute authorized by
Parlizment thras years ago is far from being finished..."l6 That
building finally commesnced in 1858 may have been inspired by tha

demand for improved educaticnal- facilities that were emphasized in

the elesction campaion of that year.l

With some #leasure the S.G.E. reported in 1900 that building
had begn completed and that "This pile of buildings satisfies avery
reguirement from an educaticnal peint ﬁf view and the Principal,
fir. James Barrie Low, i.A., will esppreciate the permanent homs his
pupils now have, after the many chaﬁges which have taken place since
these classes were first started in 1894."18 The ground and Tirst
floors of the thres-storeyed building were available to the Central

. - , 19
Classes; the second floor was gllocated te thg School of Art.

THE QUEEN YICTORIA STREET ERA (1500-1G531)

However, it was not long befors it became apparent that the

building was not ideally laocated. The grawth of mgtor traffic

16. G2 - %9, Repori of ths S5.G8.E., 18398, p.l1S.

¥7. M.A.S. Grundlingh, "The Parliament of the Cape of Goocd Hope with
Special Refersnce to Ferty Peolitics, 1872-1310", in Archives
Year Beak for S.A. History - 1569, VOL.II (Johannesburg 13973),
pp. Z250-2E%.
{The dzte 1858 zppears sbove the entrance to the College
building in GQueen Victoriz Street.)

“18. G3-1901, Regort of ths S.G6.2., 1500, p.lé.

19. §.G.E. 1/2?2, Memorandus Regarding Fittings for Pupil-Tezchers!
itut d '
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resulted in increasing noise te such an extent that in 1902 the
Chiefhlnspector of ?ublic Works was induced by the S.G.E. to
39quest Financisl support from the City Council an a Fifty-fifty
basis for the double-glazing cof streat-side windows and paving

the road with unad!  The Council refused to support the suggestion

arnd it was duly dropped.za -

Noise was to be z recurrent difficulty, as is evicent in the
reminiscences of W.R. Campbell, who was appointed Vice-Frinmcipsl
in 1509, He reczlled that =z skatin§ rink was constructed between
the College and Kesrom Street. Skaters, accompanicsd by viclin and
pianoc, were a distractign, particuiarly in the eveninags, until
"....the cémpetition of bigger and better rinmks ip the suburhs suwspt
awvay that nuisance..."21 From 1511 onuwards stone-cutting became a
constant sgurce of distracticn on the site previously asccupied by
the skating rink, as the Supreme Court ues being built on ane sice
and the D.R.C. Synod Hall wss arising on the other. The distracticns
of forge and anvil were such that the Inspector of Training Collezes.
H.J. Anderson, felt moved to comment that "....one roucm can hardly ks

. 22
used at all for {eaching purposes.”

20. S.C.E.1/354, Chief Inspecter of Public Uorks to S.G.E.,
11 September 1542, and C. Murrey to Chief Inspecter
of Public UYWaorks, S Neovember 1902Z.

21. "The Cape Town Training Cellege tarly Ysars®, in "William
Campbell Book", a collection of memorabilia in the possession
af Mrs. C. Camphell, wicdow of the lzte W.E. Campbell, of
Somerset Yest. (The article referred to is mounted batueen
pp. 42 and 43.)

S.G.E.Z/EZ&, Inspectors! Rsports, 1912 {Sze also S.G.E.L/Q?D,
low to S.G.E., 11 November 1511.)

[o%]
ra
"
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WILLIAM RAMSAY CAMPBELL,M.A.

(Principal 1.10.1915-31.12.1937)
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Space in the new building soon proved inadeguate tog and the
matter camz tc a head in 1311-12 over the nesd to sel up s

Cs . . 23
practising school at thes College. It had Eecome necessary to
make more satisfactory provision for demconstration and practice

l

lessons since classes in surrounding schools were too few to

: 4
satisfy thess nesds.2

Thres possibilities existed iT space wes tc bs made for a

practising school in the bLuilding of the Institute.

1. The School of Art could be remcved from the sscond fleor;
2. fidditicrnzl rooms could be added arg
3. Coloursd students could be removed.

sciution in & confidential mesting with

m

The 5.5.E. came up with

tow on 14 &pril 1913 when he stated nis intenticn to remove the

—

L

- 25 o _
Schnol of Art to make wey for a practising school. After the
exclusian of Coloured studesnts during the First daorld Var, some of
the zdditional classroome built to zccommodate them separately in

-

- P . . £
1914 were also allocaied to the Prectising School.

The prospect of a practising school on the top floor of the

23. S.G.E. 2/272, Inspectors’ Reports, 1910. (See alsg 5.G.E
Inspectors' Reports for 1511 and S.G.E. 2/324,
Inspectors’ Reports, 1912).

24. S.G.E. 2/298, Inspectors' Reports, 151l.

25. Cape Archives, F.A.E. 186, file B.2023, Memcrandum, 3.G.Z. to
General Correspondence Brench, 14 ppril 1913.

?26. P.JAJE. 183, £ils B.2023, Secretary of Education Department to
' Provincizl Secretary, 11 September 18133 C. Ho ham {F.u.0D.)
to Edugetion Departrent, 12 3

2 Junme 1913: Prouinc;a; ecretary
2

(Four rooms vere acdea, twn above each of Lhe back courtyards,
situated on the first and second floors.  Additicnal toilets
were alsn added cn the ground floor.)



buil@ing posed immediate difficuities in terms of playground

spacéf . This was highlighted by the Secretsry of the Education
Department, Charles Murray, who wrote that "Even should_they be
allowed to uze Queen VYicteria Street as a playground this running
up and down stairs and throuoh the corridors will be unbearshbls.®
He suggested the use of the roof of the new rooms on the second
floor linked by the rcof over the stair-casz as "....a roof-garden
so as to offer at any rate if not a commediopus playground at least
a suitable breathing place.“27 That such a scheme was nct subject
to Municipal duilding Regulations went without Saying;28 its
hazardous nature, even when fTenced, was brought home to ths zuthorities

in later years.29

The Practising Schrool was opsned by the Chairman of the
School Brard on 7 August 1914.30 No sgoner had the school set to
work than the visiting Kindergarten Instructress, Miss Orake, noted
the need for windows in 2 "blank wall® of one of the new rooms.
The matter was raised with the S5,G.E. who rejected the idea aut of
hand on the grounds that the huilding had just been compieted.

Referring to his intervisu with hern,he said that she must realize

27. PJ.AE,. 186, file 8.2023, Memorandum, Secretary of Education
Department to S.G.E., 13 October 1913,

28. P.A.E. 188, file B.2023, Secretary of Education Department
to 5.G.E., 19 February 1913,

?5. P.A.E. BATCH 57, file 5.B.B. 19/1008, W.R. Campbell %o
Controllier of Educational Finance, 22 May 1530,
rafers to crumbling wire netting around a
playground serving 200 children on the roof of
the seccnd floor.

30, Cape Times. 8 August 1914,



THE ROOF PLAYGROUND
1914 - 1531

(As it appeared in 1983.)
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that "....she was no longer merely a te=zcher, who had got to

ask her Committee to spend other people's money; she was nauw,

so to speak, a spender of her own Department's money; and the
Departments' point of view must be constantly kept before her."Zl
The disadvantage of direct administrative control was evident
again when it was pointed out to him that there was a need for

one af the new sets of bl;;kbuards to be lowered to meet the
requirements of *the kindergarten. He adopted the same standpoint,
refusing alterations, once he bad established that the error had

been the fault of the Principal, Mr. chu:!32

Expansiocn of the School to meet the needs of the entire

elementary schcol range raised further space precblems. Rooms
had to be partiticned33 and when a "Single Teacher Practising
School" was established in 1918, arrangements had to be made to
rent the 0ld Cathedral for this purpose.34 Nevertheless, adeguate
facilities to provide training in specialist courses were lacking.35
Campbell even investigated the possibility of relccation. With a
small sub-committee he soon established that the fine thirty acre

36

estate of Keurboom, in Palmyra Road, was available for £15 000.

The matter got no further because of the lack cf f‘unds.37

31. P.A.E. 186, file B.2023, Memorandum, S.G.E. to General
Correspondence 8Branch, 24 November 1914,

32. P.A.E. 186, file B.2023, Memorandum, Secretary of Educaticn
Department to P.W.D., 24 November 1514 and
P.W.D. to Secretary of Education Department, 26
November 1914.

33. S.G.E. 1/1471, U.R. Campbell to 5.G.E., 15 May and 23 June 1516.

S.G.E. 1/1472, W.R. Campbell to S.G.E., 22 May 1916.

J4. S5.G.E. l/l?ll, Secretary of £ducation Department to P.0. Uathes,
7?2 August 1514.

35. C.p,4-'20, Regport of the S,6.E., 1919, p.7.

6. ™Yilliam Campbell Book."

37. P.A.E. BATCH 57, file S5.B.B. lg/lDUA, Memorandum, Administratecr
+tn Pravimcisl Secraetarv. 1B Mareh 19927,
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Developments naxt-docr to the Lollege added to its
incresgsinoly uneatisfactory character, In 1924 the enly sports-
field in close proximity to the College, = vacant piece of ground
betwzen the Collesge and Keerom Stresi, was withdrazun from use when
constructicn of the "Cape Times" bullding commenced. In stressing
the nesd fo rove, Cawpbell pointed ocut that this building would
excluds light and air from the Colleges and he expressed fears about
s R 38
the printing noise that was likely to follguw. The Centroller of
Educational Finance then ascertained from the "Cape Times" that no
definite plans had been decidasd upon and that "....as far as is
known it is not intended to house any nolsy machinery in the gproposed
hullding. A three-storeyed building to be usad principally for
sterage purposss has besn suggested and the upper stories will
L. - as
prabably be sst osck Tram the Training College.® Inspector
.
Anderson reporied in 1525 upen the noise of construction, the
eliminaticn of light and air and the diseppearance of the only
playground other than the "roof-garden®. He stressed that tne
College should "....in 2ll respects be the model instituticn for the
training of primary school teachers”, and stressed the extant to
which it compared unfavourably in buildings and grounds with similar

. . . . - 5 . 4
institutions in small country touns.

38. P.A.E. BATCH 57, file 15/100, U.R, Camp,elr to S.G.E., 5 Fsbruary
192¢.

39. P.A.E. BATCH 57, file $.8.B. 13/10084, Memorzndum, Controiler of
Educational Financs to 5.G.L., 26 february 1524.-

40.. S.6.E. 2/842, Inspectors' Reports, 1525.



‘atters went from bad to worse. At thes start cf 1926
Campbell wrote to the Controlier of Educational Finance to tell hinm
that the noise from linotype machines at the "Cape Times" was such
as to render three rooms uswless for lecture lessons.  Rearrangemznt
of rooms had been effected with Wooduork and Scisnce occupying noisier
venues, Lonsequently it would be necessary to have 2 tep installed
in ths new lsborstory te cbviate the need to carry water for

experiments up and cown stsirs in a bucket.

At this point Campbell ssems to have decided to initiate a
carefully orchestrated cempaicgn to underline the College's dsficiencies,
His opening picy was to ensure that the already sympathetic S.GLE.
be "....brought to a2 standstill In the eourse of a speech to students
in the Assembly Hall. -How that was arrenged [be said] neec not be
mentioned. It wss naot accidgental. A telephone call to an chbliging
friend in the Printing Works enabled the G.G.E. to resume his spzechs
and whan, about a year later, he was told, he chuckled delightedliy

4

. .- . 4
and forgave ths affrant to his dignity.” 2 A sympathetic S5.G.E. uho

- lacked contrgl of finznce was not sufficient however.

Next, Dr. E.M. Chubb, Medicel Inspector of Schools, repaorted
on her inspection of the Training College Schoecl that "The strain
caused to hcth teachers and pupils by trying to talk and listen in
such a continuous and distracting noise is very serious, and the
‘children must lose much.of what is said to them....after two days

great fatigue was experiencsd. For those whe have io strain

- 3

continucusly the conseguences are sericus and the harm cumulative.®

41, P.A.E. BATCH 57, file 19/1008, w.R. Campbeil to Controlier of
fducational Finance, 28 January 1528,

42, “William Campbell Book".

43. P.A.E. 603, Inspectors'! Reports, Repsrt of Msdical Inspector,
15z6.



Then, the Secratary for Public Works informed the Controller of
Educaticnal Finance that there were no fire escapes. He had
suggested temporary steel ladders from the roof-playground to the
roof of the "Cape Times", but the "Cape Times™ had failed to

respond to the suggestion and fie concluded by suggesting discentinua-
tion of the usgse of the buildipg for educatispal purposes.aa The
S5.G.E. himself suggssted the sale of the building te the Union
Government for offices in order tc raise thz funds needed for a

new buJ'.lciJ'_nf;;.ﬁ5 A private offer to purchase was alsc submitted but

the scheme was rejectad by the Controllier of Educational Finance.

If more support was nesded it was forthcoming in a delightful
report of the Kindergarten Instructress, Miss C. Drake, who said

7 that "Neture Study is

)

af her wvisit to the Training Collegs in 19
carried on in the face of difficulties, rais come and eat oif the
plants, and a building shuts eff much light and air. But the plants
are re-potted and tended with ceare and so flourish."  She then added
that

"This is an ideal infant room carried on under unideal
conditicns., It is at the top of two long flighis of
stairs. The gnly playground is on the rcof, the exit
to which is at the end cf & long passage passing the
other classrocms. It is often tco hot or too windy to
use it. A-building close outside the windows of the
room cuis off air, licht and view and causes grezt heat.

=

The work being done reflscts much creg%t cn the enthusiasnm
and respurcefulness of the teachers.”

44, P.A.E. BATCH 57, file S.B.E. lS/lGDA, Secretary for Public deorks
to Controller of £ducaticnal finance, 15 May 1527.

45. P.ALE. BATCH 57, file 5.B.8. lQ/lUUA, 5.G.C. tc Administrater,
28 March 1925,

46, P.A.E. BATCH 57, file S.B.B. 13/100A, Zoutendyk Bros. and
Stamper to Contrgller of EZcucational Flnance, 7
October 1525k,

47, P.A.C. 603, Inspectors' Reports, Repart of K.G. Instructress,
1927.
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Even the Inspector of Afrikaans at Training Colleges dug in his

oar when he reported aftar his 1927 inspection that "Duidelikheid

. . . . . 43
is veral higr nocdig cmdat die strazatrumoer so storend is..."

It was not only in tsacning facilities that there was inadequacy.

The need for boarding facilities had long been evident when

Inspector Anderson commented criticelly upon the condition of

_ private hostele run for student~teazchers anc subsidized by the
Education Départmant in 1525, He urged that all hestels for that
purpese should be supplied end directly controclled by the Department.&g
Increasingly from 1913 onwards, boarding facilities had been in grsater
demand as a result of the requirement that all pupil-teachers spend

their final year of training at a recegnizad Training Eellege.ED

The introductier in 1821 of the two-year Physilical Culture course
was aimed at the previsicn of such teachers for the entire Praovince,
Rside from adequate facilities, the provisicn of boarding arrangements

A o 51 . .
would clearly facilitate develaosment of the ccurse. Provision aof
facilities of this nature, altheugh limited in scope, wers to provide
a hold on 2 site in Mowbray upcn which the Educstion Department had
much grander designs than the Administrator was prepared to concede

-
52

at the tige.

49. P.A.E. 603, Inspectors! Reports, Report of Afrikaans Inspacter,
192? L]

43, C.p.3 - '27, Report of the S.C.E., 1576, p.34.

-5, C.P.5 - 1814, Report of the 5.G.£., 1913, p.18.

™

51, LC.P.4 - '22, Beport of the S5.G.E., 1321, p.43.

52, P.A.E. BATCH 62, file 5.B.B. 19/1504, W.R. Campbell g
Afministrator, 1 lJune 1527.
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Yith no fewer than 20 cut of 138 students on the roll boarding
at a variety of local institutisns in 192753 and the Keurboom site
turned down, Cempbell saw potential in the large and dilapidated
"Charlton House"” in Fowbray Main Rcad, together with 1its adjoining
land, The house, uith this portion of land, was duly acguired from

the Catholic Church for £8 0C0-on 4 Rugust 192'?.5‘{i

]

The site was clezrly chosen with more than boarding facilities
ir mind. it was close to Powbray Public School, adjoining vhich
Campbeil hoped to have a new College built, whilst the grounds of
Charlton house could bz devsioped as tennis and netball courts.

He was anxious tc demelish ftne old home so that new boarding
facilities couvld be erscted. This was not to be, howsver, and
makeshift arrangements were duly made to provide accommodaticn for

: g
abeut tuwenty students in tiny cubicles.

Substantial altegraticns and repairs were carried cut in corder

, 56 - .
to make the building hsbitabls. The need for securing and

lighting the grounds, thousn emphasized in 1928, was not met unti
g = g [
the latter part of 1931, after stucants had been in residence for

57
the best gart of tuc years.

53. P.A.E. BATCH 57, file S.B8.B. 19/1008, Memorandum, S.G.E. to
frovincial Sscretary, 31 Octoher 1927, (Institutions included
Saasveld, Spzs Bona, Buxten, Astra, Y.W.C.A. and Hofmeyr Home.)

54. P.A.E. BATCH 62, file 5.8.BE. lQ/ISDA, Peter Zoutendyk o
Acdministrator 13 _June 1527; G.3. 0'Reilly to Provincial
Secretary, &4 August 18B27.

55. ipbid.
56. DP.A.E. BATCH 57, file 5.B.8. 19/1085, W.R. Campbell *tc S.G.E.,
20 November 1928,

57. P.A.E. BATCH 57, file 5.B.8. lg/iDDB, Memorandum, S.G.E. to

' Provincial Secretary, 18 September 1931.  (This guotes
ampball as saying that "The lighting of the grounds is sa
inadequate as to invite intruders from zmcng the very
considerable coloured population whose homee are in the
neighbourfosd of the hostel. Mrs. Couper the Lady Warden
finds it necessary to patral the garden =t night and turn
out colgured men and natives who are preparing to spend the

[ T T S S T SR S T S
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No sooner had the tady Kardsn moved in than she was Forced
ta svacuate ths building duerto the infestation of pests. A
"Fumigator and Vermin Exterminatzr® was called in gnd, having done
nis work,éould report with relish that *....the main reasgn of the
trouble in the building wes caused by starling lice. This we
found on sueeping the chimneys from which we got six grain bags
af pests, There were alsc bugs in the coleured stsff section...

. 58

and mcst of the empty rooms were infested with fleas.® Continually
leaking rcofs, failing and smcoky geysers and faulty locks and windecus
wvere part of g continuing tale of wce. Survival of the inmates

must have had much to do with the 'esprit de corps! fostersd by the

Uarden.bg

The name of the residence was changed as a result of a complaint
. W - Ly B0
from a previous ocuner of the house, Mrs. Bright (ne€ Bleek), — who
cantended that abandonment of the namrs, Charlton House, as well as a
restriction against future sale to "..,..Asiatics, Kaf7irs or Lolaoured
- 61
persons..." had been a conditian aof transfer, Campbell respected
the vish expressed and epproached the S.G.E. for permissiaon to use his
G2

name. Consequently it became Vil isennof, tnhe nzme that hss been

retained in successor buildings.

Ea. P.A.E; BATCH 57, file 5.B.B. 19/1808, H.g. biintle to W.R. Cempbell,
5§ Jznuary 1925.

59. "YWilliam Campbell -Book".
€0. Oaughter of the late 0Or. Bleek, the ngsted authority on the 5an.

6l. P.A.E. BATCH 62, file S.B.B. 15/1Z0A, W.H.A. Brignt {Mrs) to
W.R. Campbell, 2 January 1525.

§2. D.A.E. BATCH 57, file S.8.R. 15/10C8, W.R. Campbell to N. Reeler,
4 March 192G,



The boarding establishmant remained inadeguats. In 1535
it was fully occupied by nineteen students whilst twenty-five
had to make their ﬁun arrangsments. The situation was no better
in 193?.64 In 1535 of 120 students enrolled, 46 were coming in
daily frocm Bellville, Kuils River and the Strand by means of public

transport. Boarding was only available to students doing sgecialist

courses in the third and fourth years.65

THE COLLEGE MOVES T4 MOWUSRAY

Having a faot in the door, it was now a matter of sustzaining
the pressure for new College premises. The initizl suggestion made

by Camphell was for a bullding attached to the Foubray Public School

LK

. : a - o : ala)
tate the incorporation of the school for practising purpcses.

Laad
L)
—
m
O
[
'——J
[ o

This was sbandonsd, houwever, when a2 committee of Campbsll, Inspzctor

Anderson and Provincial Architsct Willis took up the instruction of

the 5.G.E. to investigate the possibiliiy of building on ihe Grove

Rrad side of the school grounds. They rescommended the demclition

of two houses on ths site, those of the Headmaster and another which
7 . N

also belcnged to the School Board, and the construction aof a

double-stareyed building on the site facing the grounds of "Charltaon

House

63. P.A.E. 603, Inspectors! Rsports, 1935.
64. P.A.E. 603, Inspectors' Reports, 1G37.
65. P.A.E. 603, Inspeé%ors' Reports, 1539,

66. P.A.€. BATCH 62, fils S.B.B. 15/15gs, W.R. Campbell to
Acdministrater, 1 June 1527.

67. Demolition was Tavoured by the Headmester and School Committea.

66. P.A.E. BATCH G2, Tile 3.0.8. 19/150a, W.R. Campbell %o 5.GLE.,

pi
1 Octcber 1828,



Campball submifted his plans as well as detailed plans for
each of the spscialisi rooms to the S.E.E,69 who supported the
scheme. A capitsl estimate of £15 000 was subnitted to the
Provincial Secretary for approvel and £5 DCD was earmarked for the
working schedule of 1928.70 His support is svident from the lepgth
to which he went to show hcow the existing building could be put to
usa as affices. This would save sufficieni money, presently paid
out in rental, to cover the znnual redemption cost of the propoéed
new building and to off-sst thz laoss in rentals from the housss it
was propossd to demelish. He also reminded the Administrator of

1

the proximity of this sits to the récently purchased "Charlton House“.7i

Anxious to proceed st once, the S.G.E. found himself blocked by
Administreter A.P. Fourie, who had the Controller of Educaticnzl
Finance reguesting full detsils asbout future plans, expressing the

. R . 7
- view that infcrmaticn was “"extremsly meagre."

Full specificationsand estimated costs were duly submitted
with the suggestien that ths Administrator visit the sitraa.?3 The
urgency with which Ee viswed the project is clear fraom the fact
that it took him segven months to respond!  Ultimately the Contreoller
of Educaticnal finance informed the S.G.E. that 1t was the intention

of the Adminisirator to reduce the cost to £150 per stodent, based

62, ibid. —

70. P.A.E. BATCH 62, Tile 5.B.8. 19/150A4, Memorandum, 5.G.E. to
.- Provincisl Secretary, 15 Qctober 1528,

7. P.A.FE. BATCH 62, fils S.3.B. 19/1504, Memorandum, Provincial
Secretary to Acdministrator, 13 November 1928.

72. P.A.FE. BATCH 62, file S5.B.B. lg/lﬁﬁﬁ, flemorandum, Controller
cf tducaticnzl finance to 5.G.E., 20 November 1528.

7%. P.A.E. BATCH 62, file S.B.8. 13/150a, Memorandum, 5.G.E. to
: - Provinciel Secrstary, T December 1325.



32.

on pressnt enrolment of 100 students. By this tiﬁe estimated casts
had risen to £ 22 508 for a building to sccommodate 155 students.

The é.G.E. took care to show why pfesent enroiment was a "“low-wacer
mark",.but the Administrator was not to be moved. Neithsr was he
prepared to accept a compromise proposed by the S.G.E. to narrow

all the rooms to effect = saving of £2 500. Expenditure on a new
building for the College was-thus limited to £15 DDD.?4 Negotiations
could hardly have been helped by the death of Dr. Uiljgen, tha onset
‘of the Yorld Depression in the lattar part of 1929 and the failurs

to appoint a replacement for the Inspector of Training Celleges who

had retired in 1923.

Actins $.G.E. Millard attemptad to convince the Administrator
that the reduced figure would not be sufficient to provide for the
minimum number of classes envissged,. He was not persvaded, houever,
and replied,”l am quite prepared to give you all ths classes you have
asked for, mocreaver I am strongly in favour of the physical culture
classes." He wzg¢ not prepared to concade the nesd for mare money75
in spite of the insistence of Millard that "There is no likelihood
aof a gooad Training College Building at Mowbray ever becaming a

~

'uhite talepi’aant‘.?D

74. P.A.E. BATCH 62, file S.8.5. 19/1504, Memorandum, Acting S.G
to Controcller af Educstional fimsnce, 9 August 1
(Annotated in margins by Administrator)

.E.
923,
75. P.A.E. BATCH 62, file S.B.B. 19/150R, Memorancum, Acting S,G.E.

to Administrator, 12 August 1929 (Annotated in margin
by Administratcr)

78, ibid.
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Reduced plans were duly submitied by Architect FL.lW. Glennie
and appraoved on 27 May 1930.77 Tenders were callzad for and the
contract was awarded to T.J. Donnelly at £15 245 8 for completion
by 31 August 1931; building duly commenced in Dscembsr 1930. The

. . , A 79
move from Gueen Victoria Street took place in July 1931 and ths

College has remained at this site since then,

0f the move, Camphell said it brought "....peace and spacse.
The staff taught im an atmosphsre free from the fumes of petrol,
the dust of traffic and stone cutting, the ncise of machinery, and
the sver-present risk of losing toth voice znd tzmper."  He uas
also to comwment somevhat cynically in respect of the building hs
had plannsd as an ideal for present and future needs that ths
Administrator "....woas not Interested in future needs, or even
much in presert needs,.. and tha present builaing was the resuli,

. . 20 . o
a2 duckling shorn of its feathers. It is semewhat ironic that
the Inspector of Training Colleges should echa the remarks of the
g1

5.G.E. in 1900 ° when he referred to the new buildings in 1937 &s

82
"aminently suwitsbls" and "adequate".

77. P.A.E. BATCH 62, S.8.B. 19/150A, Memsrendum, Provincial Architect
ts S5.G.E., 27 May 1933.

78. P.A.E. BATCH 62, 5.3.B. lQ/lSDA, Mermorendum, Provincial Tender
Bpard to Provincial Secretzsry, & QOctober 1530.

79. P.A.E. BATCH 52, 5.B.8. lQ/ESDA, Memorandum, S.G.E. to Previncial
Secretary, & Augusi 1831,

60. M"yYiiliswm Campbell Book™.
Bl. See footnote 18, p.l1%.

82. P.A.E. B03, Inspectors' Repgris, 1823,



Cap_etowr).
‘_I_ra@mng{1 College

'Ho‘s’rel o

HIGHBURY ROAD, MOWBRAY (1931},

TOP ROWs L to R; Front Garden at "Viljoenhaf"; "Viljoenhaof".
MIDDLE Row: L toc R; Courtyard of College Building; Campbell at work.

BOTTOM ROW: L to R; Facade of College Building and Mowbray Public Schaool:
Gateway and Main Entrance; Cellege Building Showing
Hz1l on right-hand side.

(Photograpns by courtesy of Mrs. C.M. Camphbell)
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In 1814 arrangements were made to rent a field belonging to
Stuttaford and Co. at Observatory for hockey at the rate of £5-0-0
per annum for twe hours ueekly.a9 Matters looked semewhat more
promising when Low was able to persuade Senator Marks to permit the
use of his ground between the College and Keerom Street free of
charge.gu- This ground was simply an unprepared building site and
the 5.G.E. was prevailed upon to continue the grant of £5-0-0 annually
which was to go ;owards the cost of prebaring this areas as a
sportsfield.gl Tnis venue partially served the needs of hcckeygz
and netball93 players until the "Cape Times" building was constructed

on the site.94

To satisfy the needs of the Physical Culture course, netball
and tennis caurts were hired at various places,but the use of such
facilities was confined to this group of students.95 This situation
was to continue until the move te Mowbray. As a result of considerable
persistence at the height of the Depression, Campbell was able to
persuade the authorities of the need to "....make good the deficizancies
96

of the past...." He took some pains to point out the fact that his

Physical Culture trainees were not up to standard in tennis.

89, S.G.E. 1/1254, Memorandum, S.G.E. to General Correspandence
8ranch, 4 June 1514,

90. S.G.E. 1/1380, Memorandum, S.G.E.to General Correspondence
Branch, 29 March 1915,

91. S.G.E. 1/1380, Memorandum, S.G.E. to General Correspondence
Branch, 22 April 1915,

92. S.G.E. 1/1471, Senator Marks to S.G.E., 12 April 1916.

93. Cape Town Training College Magazine, 1517, p.Z20.

94. 3See footnote 40, p.Z4.

85. Cape Town Training College Magazine, 1523-24, p.25.

96, "william Campbell Book".

97. P.A.E. BATCH &2, S5.B.B. lQ/lSDA, Memorandum, Acting S5.G.E. to
fOrovincizal Secretarvy., 13 {(ctober 1531.
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Consegquently, thoe [epartment egresd fo recondition znd widen the

existing termnis court at "Vil joenhof" tc s double court width and

) . ) 98
to construct two netball courts on the site gs w=ll.

The inadequacy of ths field beshind the Cocllege in GQuszen Victoria

Street was soon epparent and by 1919 the ranted ground at Gbssrvatory

89
was in~spanned for practices once more. Matches weras played on

I
borrowed fislds such as the "Paddock" at 5.4.C.5.700  Later,

. . . 101
spartsfields and an athletics track were hired st Green Point

n

and after the move to Mo

Groue,102 whilst swimming was corganized at Long Straet103 and Sea

wbray, Sporte Days uwere held at Kelvin

i

Point Baths.lo& Gymnasties had to make do with the small hzll on

Foe

the first flecr of the Collsge building in Queen Victoria Street,
. ~ . ) . S ) 1os
whilst public displays were given in the Cathsdral Hall. Some

improvement fpllowsd the move to Mowbray when the new hall uas fitted

. Sy e . . 105
out, albeit inadequately, to serve as z gymnasium.

98. ibid.

99. Cape Yown Treining College fizcazineg, 1919, p.3G,

100. FECaoe Towun Treining Collece liznazins, 1317, p.29.

101. [Miss &. Andars to suthor, 14 June 1983. {Miss Anders was a
member of the College Staff from 1526-1943, vhen she became
Principzl of ths Trainming College in King Willizms Toun.)

102. Interview, Miss A.P. Ball, 10 July 1983 (Mies Ball was Haed
Student in 1937, became = K,G. teacner, lecturer at Cape
Town T.£., Insgeciress and, ultimately, Chief Inspectress in
charge of K.G. in the Departrment of Cocloured Affeairs.)

103, Cepe Touwn Training Ccllecs Magazine, 1923-24, p.25.

104, Miss A. Bnders to zuthor, 14 June 1983.

A0

105, Cape Toun Traiping Collecs fzozzine, 1922, pp. S0-EL.

106. P.A.E, BATCH &2, Tile 5.3.8. 79/ 504, Controller of Cducationa?
Finance to H.w. Glennie, 4 August 1531
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It is thus clear that the situatien in respsct of fields uwas
at no time satisfactory. Difficulty of access to sporting facilities
inevitebly limited participation in a full range of games to the
Physiczl Culture studénts wnilst the College wzs situated in (Queen
Victoria Strszt. The slight improvement in provision at Mowbray

made it possible for the staff to insist that all students participate
. . 107 .
in at least one summer and one uinter gama. Luxuries such as a

swimming bkath, gymnasium and sports fields were not provided before

the Secand World lar.

CONCLUSTIONS
It seems reasonable to cenclude that the building in Quesn
Victoria Strest was conceived in terms of present needs. Designed
to sarve a neltiplicity of purposes, the "Training Institute provided
for the Centrezl Clssses, z2n Art Schocl, Evening Technical and
o 108 . . L -
Commercial Classes, as well as in-service courses for "actino
109 O . . , i19
teachars" in Yoodwork, keedlework, Draving and Kindergartan.
_ . Sl 111
It was slso wused te house Educational Exhibitions and even for
1112 = - - -
orchestraz rehearsals. C[entral location of the building was an obvicus

advantage if it was to satisfy the nesds of such & variety of

activities.

107. Miss A. Anders to author, 14 June 1983,
1688. Cape Timss, 22 July 1502.

109. Such teachiers as lacksd acaidemic or professional gqualifications.

110. Prospectus of the Training School, {Cape Town, 1960}, pp.S5-~l4.

1i1i. f[aos Aroues, 17 January 1501,

112. 5.G.E. 1/354, S.G.EZ. te T. Barrow-Dowling, 3 dJuly 1502.



3.

As leng as the Central (lssses attended in relays, the
pressure on fecllities was rot great, but inadequacy hbecame
apparent a8 full-time teachey-training develaoped. The need for
Boarding was increased by the insistence that pupil-teachers spend
at least thzir third ysar at = recggnized training institution frem

' 113 , o . )
1912 onwards. Inadequacy was also amplified by the demand for
& practising school, a need that could not bs satisfactorily met in

the existing building.

Sharing was not without its dif?iculties, as ig evident in
correspondence in connecticn with the condition of the furniture.
Having visited thz institution, the 5.G.E. had Secretary Murray
writs to Lﬁm that "In one room in gparticular, when hs Ethe S.G.E:l
spent a minute or two with his visitor, it seemed as if
not a single desk that has not bsen disfigured - disfigured not
merely by the spilling of ink but by handuriting. In an ordinary
school this weuld be highly oG jsctionable; in a school wheres teachers
are trained it is scarcely possible tc use tgo strormg an expression
in regard to it..."ll4 Having made his apologies,llE Low later
éeized his opportunity to point out that "....the desks are left
by thoss attending the Vacation Courses [}ct his studentg] in a very
dirty condition,-although they were without spct when the classes

116
closed last monih.

1i3. Sse footnote 50, p.27.

114, 5.G.E. 1/367, Secretary of tducation Department to Low, 22 July
1903,

115. 5.6.E. 1/337, J.B. low to 5.G.E., 27 July 1503.

116, S.G.E. 1/461, 3.8. Low to S.G.E., 25 January 1504.



39,

Regrrannsment of the progremme in 1516 made 1t possible for sll
the pupil-teaschars and studentsll7 to assemble 2t the same time and
made the development of carporete Life possible. This, in turn,
sought expression in varicus areas such as the introcuction of sport
and the conseguent need fTer facillities that flowed from this.

The lack of such local facilities was emphasized when the Physical
Culturs Course was introducec, The nezed cf these students for both
grounds and boarding facilitiss was to lezd to the acguisition of

Charliton House in 1927 and, ultimsztely, to sscure the move of the

College to FMowbray in 1931,

While central location held an obvicus aspect of convenience,
it wss short-sighted in terms of the nsed for an envirormment of
peace and tranguility that would bsst serve ths needs of an

educational institutiaon.

Once teacher-training had been firmly established, {here was
a need for a building mcore suitable than that which had bzen erected
at a time wvhen the training of teachers faczd an uncertazin future in
the Colany. Once estzilished in & bulilding, howsver inadeguate,
cfficial inertia wculd be likely to rasist any attempt to make fresh
provisign elsswhare. Consequently,a draun-cut campaign was nezeded

before more suitable arrangements could be made.

It is thesrefore irgnic that the move to Mowbray was to buildings

considerably reduced in scale by the parsimonicus attitude of zan
- Administration bent once more on the satisfaction of present needs

with little thought far the future.

117. 7hes terﬁ "studsnt" pl the possassion of an academ
gualification not les than matriculaticn CR & profe
gualification.
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CHAPTER III.
STUDENTS

During the period of the College's history examined in this
dissertaticn, its student population underwent significant changes:
numbers grew to a maximum of 275 and reached a low ebbh of 69.1
Rising admission standards steadily turned the student bedy from one
that‘was, primarily, made up of teenagers with a Std. Iﬁ certificate
to one of young adults who had passed Matric and race too became &
determinant of entry. Providing originally for students from a
wide-ranging sccio-economic background, without raecial barriers,
it was eventually to submit to internal and external pressures to ex-
cluds those who uwere not regarded as white. The develapment of
the corpaorate life of the student body was not to become a reality

until arrangements had been made for them all to assemble regularly

—

and to attend College classes for longer hours daily after 191t,2

The central themes of this chapter will thus focus an the
composition of the student population; the factors affecting

entrolment; and student life.

COMPOSITION
In the years before Union, the Callegae, along with those at

Grahamstown and Wellington, had "....provided the bulk of the

1. See table, p.l2.

2. Cape Archives, S5.G.E. L/lSBU, Acting S.G.E. to School Beard
Secretary, 8 December 1915,
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teachers for the whole country." Mot only did the College
serve a wide area, but it also drew its student body from far-

flung parts.d

Racial composition, before the introduction of separate
courses based on selour in 1910,5 is difficult to determine.
Returns of pupil-tsachers until then list cnly the names of
students and the schools to ;hich they were attached. The
givision of students between Public Schools and Missicn Schools
ig also not a clear indication of race. Altﬁcugh the majority
of white pupils attended ﬁission Schoels rather than Public Schools
iq 1892,5 provisions of the School Board Act of 1905 clearly
reversed the trend and very few white pupils attended Mission
Schools by 1909.7 In the same year the 5.G.f£. tock steps to have
19 white pupil—teachefs attached to Mission Schools and 20 coloured
pubzl—teachers attached to Public Schools transferred to schocols

of their own race graups "sg as to bring things intoc a proper

. 3. E.G. Malherbe, Education in South Africa, VOL. I : 1652-1922
(Cape Touwn, 1925), p. 484. Malherbe {who was himself a member
of the College Staff in 1519) notss that the first Training
College in Natal was establishad at Pietermaritzburg in 1908
(p.195); that Training Institutions in the South African
Republic, founded in 1898 {pp. 272-273), had trained only 38
teachers by 1899; while in the 0.F.S. a Training College was
first established in 1899 (p.357). Caonsidershle numbers of
teachers in South Africa came from abroad.

CP 4 - 1813, Recort of the Superintendsnt-Gsneral of fducation,
1812, p.37, indicates that 482 -of 500 white
teachers who completed their training in Sguth
Africa in 1910 ware trained in the Cape.

4. 5 G.E. 1/1065, Return of Students enrolled from country districts,
n.d. (7 1812), lists students from as far afield as
Potchefstroom and Bethulie.

5. 5.G.E. ;/575, Draft of press rsleass, h.d.

6. Gl2 - 19108, Report of the S.G.E., 1509, pp.3-4.

.7.  ibid.



3
teachers for the whole country.® Not only did the College
serve a wide area, but it also drew its student body from far-

flung parts.4

Racial composition, before the introduction of separate
cdurses based on colour in 1910,5 is difficult to detaermine.
Returns of pupil-teachers until then list only the names of
students and the schools to ;hich they wers attached. The
division of studernts between Public Schools and Nission Schools
is also not a clear indication of racs. Altﬁough the majority
of white pupils attended Missicn Schools rather than Pubilic Scheols
in 1892,6 provisicns of the Echool Board Act of 1905 elearly
reversed the trend and very few white pupils attended Mission
Schools by 1909.7 In the same year the 5.G.E. took steps to have
19 white pupil-teachers attached to Mission Schools and 20 coloured

pupil-teachers attached to Public Schools transferred to schools

of their own race groups "so as to bring things into a proper

. 3. E.G. Malherbe, Education in South Africa, VOL. I : 1652-1522
(Cape Toun, 1925), p. 404. Malherbe (who was himself a member
of the Collsge Staff in 1518) notes that the first Training
College in Natal was established at Pietermaritzburg in 1508
(p-195); that Training Institutions in the South African
Republic, founded in 1856 (pp. 272-273), had trained only 39
teachers by 1855; while in the 0.F,S. a Training College was
first estzblished in 18595 (p.367). Considerasble numbers of
teachers in South Africa came from sbroad.

EP & - 1913, Report of ths Superintendent-General of Educstiaon,
18912, p.37, indicates that €82 cf S00 white
teachers who completed their training in South
Africa in 1910 were trained in the Cape.

4. 5.G.E. 1/1085, Return of Students enrolled from country districts,
n.d. (? 1912), lists students from as far afield as
Potchefstrcom and Bethulie.

3. S5.G.E. 1/8?5, Draft of press releasa, n.d.

6. G12 - 1910, Report of the S5.G.E.. 1909, pp.3-4.

7.  ibid. -



condition."®  However it seems clsar that the College itself was
not segregated at first and that coloured studenis were members of
tha "Centrzl Classes" from the date of establishment in 1894.9

The number of black students was neverrlarge. The roll for 1913

reflected two men, cone of whom had left at the end of that year,

the other tao be joined by a woman student in the following year;

_Althuugh-age—restrictidhs were linked to academic standards
reqéired far entry to the Callega; it should not be assumed that
students were generally of the minimum age.ll An examination of
letters of application reveals that candidates were commonly between
the ages of fifteen and nineteen at thé time of application.12

Furthermore, candidates were able to shorten their training as

pupil-teachers to as little as one year if their age and standard

g. S.G.E. 1/788, FMemorandum, 5.G.E. to General Correspcndence Branch,
2 June 1909.

9. S5.G.E. 1/187, M. Dudley to S.G.E., 21 February 1856. In this

letter she refers te her two years of trainming as

" a pupil-teacher at the Central Classes 1B94-1883,
An Inspector's Repart in 1500 (5.G.E. 2/73), refers
to Miss M. Dudley as Principal of St. Anne's Engliish
Church School, Maitland, saying "....there is,
unfortunately, likely to be serious difficulty in
securing the services of Europesan assistants.”
Moreover, the vast majority of pupils at the school

* were "coloured". It seems safe to assume that
she was regardsd as such.

10. 5.G.E. L/llSﬁ, List of 5Students attending the Cape Toun Training
College, 13 February 1913, names Price Ntsiko and
Abijah Bolani, bath of Uitvlugt.

11, Malhsrbe, p.l151. The minimum age at entry in 1894 was fourteen,
whilst the T3 and T2 examinations could not be
taken before the candidate had turned 17.

12. 5.G.E. L/lED, A. Lord to Secretary, Congregztional fiission Schocl,
Barrack Street, 3 September 1894.

S.G.E. 1/173, M.E. Kingon to S.G.E., 22 March 1895.
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exceeded the minimum suf‘f‘iciently.l3 Those who wished to take the
T2 examination were geﬁerally rather older as they were required

first to have passed the T3 and to have Matriculated,14 although
axceptions were made in raspect of ﬂaﬁriculation in cases where
holders of the T3 had considerable teaching-exparienca.l5 Exceptions
were also mads foar those-uhc were too yuung,16 but it was usual to
require such candidates to swsrve as 'probationers' until the end

- of £;e year in which they resched the required ags. The objective
was to keep a hold on youthful, but potentially able pupils.l?

Precvision was alsc clearly made for mature students to cbtain the

) o . . . . . 18
13 certificate with the minimum of inconvenience.

The constant shortzage of male candidates is reflected in the

table on page 12 and has bsen alluded to preuinusly.l9 khile the

13. CaEe Times, 11 January 1908, Advertisement placed by Low states
T3 requirements as follows: Age 14 + Std. IV +
3 years; Age 15 + Std. VII + 2 years ard; Age 17 +
Matric + 1 year.

14, S.G.E. 1/970, Memorandum, J. Rodger to §5.6.E., 30 Januzry 1911,
15, 5.G.E. 1/600, J.8. Low to C. Murray, 16 January 1507,
16. S.G.E. 1/685, J.B. Low to 5.G.E., 7 September 1508.

i7. S.G.E. 1/1568, W.R. Campbell to S.G.E., 2 July 1917. In this
letter he refers to the neesd for the establishment
of a "probationer® class a2t the Practisino Scheol
to stop "leakaage" of thaose who hag passed Std. VII
but were too young for the pupil-teacher course.

18. S.G.E. 1/370, Raturn of Students for 1911, n.d., reflects the

' name of Sarah Goldblatt, J. Redger teo C. Murray,
20 February 1911 (ibid.) implies her acceptability
as a T3 student on the grounds that she was an
experienced "acting-tescher™ and stating also that
she "....cannot be trasced as having taken any
previcus examination®.

19. See footnote 48, p.l0.
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SﬁG.E. could report with scme justificaticn upon the appeal that

the T3 course had faor women students,20 the same could not be said
for men. The salary auailable and career prospects for a man with
this gualification were minimal. Nalq teachers were thus to be
sought amongst Matriculants who were & rare breed indeed. In 1511,
for example, Inspector W.A. Russell estimated 2 country-wide need
uf.2 500 male teachers annually, at a time when the total output of
Matriculants had not exceasded 500 per annum for the previous three
years.zl with the range of other cccupations availablie to Fatriculants
at that time, few men coulc be persuaded to tzke up teaching.
Frequent reference was made to the nsed for male pupil-teachers and

st'udents22 who were to duindle in numbers until the decision was

23

taken in 1547 that men would no longer be trazined at the [ollegs.

FACTORS AFFECTING EMROLNMENT

a) ACADEMIC

Malherbe noints to the gradual raising of entry standards from
1894 to 1920, stressing the nesd for cautious progress in doing so since
7 rapidly incressed demands might have diminished the output of pupil—teachafs?a‘

Apart from the raising of the schocl standard reguired for entry,25

20. G 26 - 1908, Repert of the 5.G.E., 1507, p.21.
G 8 - 1907, Report of the S5.G.E., 1906, p.23.

G 19 - 1905, Caps of Good Hope, Census of the Cape of Good Hops,
1904, pp. cxiii-cxiv, shows that BS% of white
women were involved in farming cr domestic duties.
Of the remainder, 3,%% were teaching and 2,8% were
milliners or seamstressas. No other occupation
exceeded 1% of the tetal. For women with some
degree of formal education, teaching provided one
of very few cutletis.

2. ECP 7 - 1812, Repori of ths S5.G.E., 1511, p.40.

22, Cp 2 - 117 Haport of the S5.G.E

, Rapor 1916, p.o,

il |

23. Cape Archives, P.A.E. 1391, Inspectors! Reports, 1947, p.2.
24. Malherbe, p.l5l.

25. See tahle, p.l12.
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examinaticn standards at the College were raisedzﬁ.and grants
were administered in such a way as to favour the more able and
avoid the risk of expenditure cn weaker candidates,27 particularly
amongst the first-year pupil—teachers.28 Furthermore, the raising
of the Matriculation examination standard in 191329 clearly had a
powerful effect in reducing the number of T2 students enrolled in
1914.30 When the entry standard for the basic course was raised
to é;d. X in 1929, enrolment deeclined sharply, since those whe would
previously have been able to enter the College after Std. VIIZ
were no longar eligible.jl Internal measures were alsgc adopted
in order to limit enrolment to the more able by way of entrance
exaﬁs.Sz_ Selsction was eventually refined to ths point mhefe
Senior Certificate candidates would be interviewed by a School
Inspector, whose recomm;ndation would enable the Department to
accept such candidates as were satisfactory on a provisional basis,

-

: . - 33
pending the outcome of their school examinztion results. The

26. G 7 - '98, Reoort of the S.G.E., 1897, p.2l,
G 2 - '96, Report of the 5.G.E.. 1895, p.24.

27. S.G.E. 1/683, J1.8. Low to 5.G.E., 19 December 1907.

26. S§,G.E. 1/768, S.G.E. to 1.B. Low, 16 February 1909.

S.G.E. 1/1471, Memorandum, S.G.E. t0 Genzral Correspondence Branch,

29 February 1510.

29. CP 5 - 1914, Report of the S5.G.E., 1913, p.l4, indicates 923
Matriculation passes for the Union in 1912 but
only 574 in 1913,

30. See table, p.12.

31. Report of the 5.G.E., 1831, p.11, (See teble, p-12).

32. S.G.E. L/lESG, Memorandum, S.5.E. to General Correspendence Branch,

21 {ctober 1615.

33, CP 4 - '36, Reponrt of the S.G.E., 1834 and 1935, pp.28-25.
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restriction of entry to post-matriculants was accompanied by the
abglition of various specialist coursss, as well as restriction
on future developrente of this kind. Such ecenomies restricted

academic aopportunities and led to a further deciime in enrelmant.z4

b)  POLITICAL

i} THE COLOUR QUESTION

“In tune with the racial attitudes of white society of his day,
S.G.E, Muir had pursued a policy of segregation in schools with devas-
tating effect. OF the "success" of his scheme to combat integration
he said in 1909 that:

"The evil was spacially great in the Cape Peninsula, uwhere

even in 1894 the number of white children (4 155) taught

along with celoured children was more than the number (3 240)

to be found in the Public Schools of the Division. NOWssasn

only 255 are being educated along with coloured children in

the Mission schools. This change, ampunting zlmost to a

small revglution, was called for in the interests of both

classes of children, and has been effected withcut entailing c

any real inconvenience and with the entirs abserce of frictien."™~
The nachinery employed to provide compulsory, segregated education for
white children was provided by the School Bgard Act of 1505, whcse

" regulations were finally approved by the Caps Parliament in 1909.36 !

Muir proved less zealcus iﬁ extending segregation to the Ccllege,
mainly for financial reasons, and the initiatives for this came
from elsewhere., The opening shats in the campaign to exclude
coloured students were fired in 1908 by the newly appointed

Inspector for Training -Eolleges, H.3. Andersoﬁ:37 whose prime

34, CP 2 - '25, Report of the S5.G.E., 1527 and 1928, p.lB.

35. G 12 - 1510, Regort of the 5.G.E., 120G, pp.3-4.

26. ibid., p.S.

37. S.G.E. 2/221, Inspectors' Reports, 1903.
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concern was evidently with the effect that their inferior Mission

School education had in lowering the standard of the classes.

Andersgn was supported by the newly appointed Vice-Principal,
‘W.R. Campbell, who submitted a lengthy memorandum to the S.G.E. in

favour of the exclusion of coloured students. His comments had

strong racial ovartones; he referred, for example, to

“ nThe effects on whits students of association with native
-students - apathy, discouragement, lessons adspted to the
intelligence of the natives, resulting in the belisef an

the pert of the whites that their intelligesnce is ratad

ng higher than that of the natives; spirit of antaoonism
and even rebelliousness, no feeling of pride in their
pasition as pupil-teachsr, no 'esprit de corps! as studants
of the Institute.®

He alsg contsnded that the multi-racial naturs cf the College

militated strongly against the recruitment of white teachera.39
Muir was quick to put them in their place by pointing out the
fact that coloured pupil-tesachers had been enrolled from the start

1 X . .4
and that present financial conditions ruled out other possibilities. G

At this stage Anderson znd Campbell took matters into their ouwn
hands and introduced a mesasure of seqregation by "....canfining the
Coloured Students to cne section of each puplil-teacher class".dl
The matter was promptly tzsken up by an irate parent, Mr. 5. Gou,
who visited the Secretary of the Despartment and abjected ta the

relegation of coloured pupils ta the back benches which led the

38. S.G.E. 2/298, Inspectors! Reports, 1511,
~39, S5.G.E. 1/788, Memorandum, W.R. Campbell to S.G.E., n.d. {? 1909).

40. S.G.E. 1/788, Memorandum, Secretary of Education Department to H.3J,
fnderscn, 6 Ssptember 1906G.

41. 5.G.E. 1/788, flemarandum, H.J. Anderson to S.G.E., 17 September
1%803. .
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"....ubite pupils ta jeer at the colcourec cnes.®™ He also noted

that segregation was not complete, in that light coloured pupils

were seated with "Curopeans™ instead of uith-the "Caloured",

", ...practicelly [}utting:]a premivm on illegitimacy."42 Low was

called to account for the situstion and took care to explain to the

S.G.E. that pupils had been seated according to class plzaces, and

that no other principle waes involved.  Furthermore, neither he nor
@

his staff would permit jeering.- Mevertheless, the bulk of thesae

in the lowest group were products of the Mission Schtmls.’3

The forces in favour of segresation then began to marshall
themsalves cutside the Collegs. Arsub-committee of fhe School Board
was cunvenéd by the Rev. Bender, who sought to canvince the S.C.E.
that girls from country areas avoided the inmstitution because it was
not sagregated. Muir gave him short shrift,housver, pointing out
", ...that the Institution was not there for the purpose of teaching
country girls."44 That such resistance was nol confined to “"country
girls" scon became evident when a petition was organized by fMiss A.
Ridgill, Principal of the William Street School in Uoodstoek, who
coliected signatures of students and teachers who attended classes
at the Training Institute.r The petitioners teok the view that many
ladies would not-attend classes if there were other means of passing

examinations, whilst others would not attend in any event; the cause

being their objection to "studying in the same classes with Kaffir

~42. S5.G.E. Q/?BB, Memgrandum, C. Murray to General Correspondence
: Branch, 13 Septambher 1509.

43, S5,G.E. 1/768, Memorandum, S.G.E. to General Carrespondence
Branch, 18 September 1509.

44, 5.G.E. l/B?S, Memorandum, S.G.E. to Generzl Correspandesnce 8ranch,
14 March 1910. '



and Hottentot men, even more than with women of mixed birth.“45

The introduction of the T3 (Junior) course in 1510, specifically
for coloured students, provided a device for the implementation of
gegregaticn within the College, as did the restricticn of the new
T3 (Senior) course to white students.46 Dncg these courses

entered their third year in 1912, segregaticn was somplete.47

Already in 1910 moves began to exclude coloured students from
the College altcgether. Campbell used the pretext of limited
accommodation to enrol Dniy white students for the School Teacher's
Music Certificate (8.T.M.C.)} admitting, privately, tc the 5.G.E.
that he would thus be zble to guard‘égainst the admission of
coloured teachers;48 while in 1511 the Cape Provincial Council,
encouraged by the Appelate Division ruling in the noterious
Keimaes case,ég took advantage of Muir's asbssnce overssas to pass
a resolution on the desirability of separate teacher-training
institutions.59 Following these developments Low found himself

under pressure frem Anderson not to admit any further coloured

45. S.G.E. L/B?S, Miss A. Ridgill te 5.G.E., 14 April 1910. It 1is
perhaps ironic to note that neither of the pupil-
" teachers at her school was a signatory. Called
upcn to comment on the petition, Low remarked that
"....it might have been presented with equal forca
any time during the last 16 years." (ibid., J.B.

tow to §.G.E., 18 April 191@).

46. S.G.E. 1/875, Draft of Press release, "Pupil-Teacher Entry
Reguirements 1910", n.d.

47. S.G.E. 2/324, Inspectors' Reperts, 1912.

48. S.G.E. 1/875, Memorandum,
28 September
M. Dudley is
See Form F3 d.

G.E. to General Correspandence Branch,
10. (It is of interest to note that
sted a3 a participant in the course -
. 29 Sesptember 1210).
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43, CP 7 - 1912, Repcrt of the 5.G.E., 1511, pp.2-3.

" 'S50. Cape Times, 8 April 1911,



‘students in 1912, but the S5.G.E. upheld his right to admit such
students,provided that all classes would be ssgregated in that

year.

The sterm fipally broke in 1513 when Mrs. U. Scholtz, evidently
someone _ having a2 vested interest, wrote to C. Murray, the

Secretary of the Education Department, in coﬁnection with the
need for segregated toilets: asking vhethsr he was aware that
.such facilities were shared - "Some of the white young ladies
bring their own towels and even that is not good enough I think.
They get laughed at by the Coloured, znd in the end the coloured
get the run of the place and the young ladies must simply do
without the lavatory or share with them." %  In next to no time
the matter sped its way through the Education Office and the
Public Works Department to the Adwinistrator who readily approved

of a scheme tg add four clessrooms as well as toilets in order %o

gliminate the sharing of f‘acilities.s3

With one eye on these new classrooms to accommodate the much-

needed practising school a2t the C01199554 and the other on the

51. S.G.E. 1/978, Memorandum, S5.G.E. to General Correspondence Branch,
22 November 1911.

§2. . P.A.E. 186, file B2023, U. Scholtz to C. Murray, 6 February
19135.

53. 5.G.E. L/lGES, Memorandum, S.G.E. to General Correspondence
Branch, 2 May 1512.

-54. GSee footnote 27, p.22.
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possibility of alternate arrangements for the training of coloured
pupil-teachers, Muir seized his opportunity when confronted by a
dalegation from the fledgling Teachers! league of South Africa, to
suggest that they approach Mission Institutions with a view to the
. 55 . o
gstablishment of a separate Training School. Little transpired
from this sugoestion and fuir then sought to interest the W=sleyan
. 1 sp s 56 .
Church in the scheme to provide such facilities. His good offices
prevailed and the Rev. T.E. Marsh, President of the Methedist
57 . . . 58
Conferencs, agreed to finance the project from his own rescurces
and the lWesley Training School in Salt River was duly opened in
' 59 . s . csas
January 1915, Once Muir had satisfied himself that facilities
" . - 60 ‘61
were "equal" in respect of the provision of books and desks

6 . . .
and the absence of fees, 2 he ruled that Cape Town Training College

would be closed to coloured students of the First Year as from 1915,

55. S.G.E. 1/1156, Memorandum, S.G.E. to General Correspondence Branch,
7 June 1913.

56. S.G.E. 1/1254, Memorandum, S.G.E. to General Correspondence Bramch,
29 May 1914.

57. S.G.E. 1/1254, Memorandum, 5.G.E, to General Correspondence Branch,
2 June 1S914.

58. S.G.E. 1/1254, Memorandum, S.G.E. to General Correspandence Branch,
-13 June 1814,

5. CP 5 - 1915, Repart of the S.G.E., 1314-1915 (June), p.17.

60. S.G.E. 1/1254, Memorandum, 5.G.E. to Gsneral Correspondence 8ranch,
1 December 1%14. In this he refers to a collection of
radundant reading beoks rejected by Anderson that
the College was happy to supply.

B1. S.G.E. 1/1254, Secretary of Educaticn Department to W.R. Campbell,
30 December 1914, In this he refers to a set of
inferior desks that wsre inclined to collapse and
that could be dispased aof tc Salt River at a
"reduced rate™.

62. S.G.E. 1/1254, S.G.E. to General Correspondence Branch, 13
November 1914.
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Campbell gave Second and Third Year students the option to move
in 1915, but many elected to remain until the end of that year

when the College was formally claosed to celoured students.63

Racial classification was a good deal less “saphisticated®
then than it has become in more recent times. Even the Administrator,
in a Provincial Council Debate-in 1911, was prepared to concede that
he was hard put "....to decide what was a coloured child."ﬁa
fFurthermore, the 5.G.E. was sensitive to the delicate position that
he held, preferring to leave decisidns on the racial classification
of pupils te the Princibals and Committees of schools.65 It was
his view that the College should henceforth be available only to the

products of the Public Schools, a restriction less guert, but hardly

less zbsolute than one in which the guestion of colour was spelt out.ﬁe

Inevitably, therefere, with the applicafiun aof differing
admission policies at schools at a time when "passing for white"
was common and "mixed marriages" were nct pravented by legislation,
the guestion of colour was likely te continue to raise its head as
a barrier to College entrance. 8 well-documenied cese of this kind
was that of Alice Mackay, who sought entrance teo the College as a

67
first-year student in 1515. Rlthoucgh a product of the Salt River

63. S.G.E. 1/1254, Campbell to 5.G.E., 30 November 1914. {See also
table,p.12). Campbell evidently had other ideas in
mind for the additional rooms that would become
available. See footnote 1356, p.B6S.

B84, Cape Times, 8 April 1511.

65. S.G.E. 1/1388, Memcrandum, S.G.E. to Generzl Correspondance Branch,
13 March 1515.

66. ihid.

67. ibid., R.A. Mackay to S.G.E., 8 March 19815, In this letter her
father indicated that ha was E£nglisn and his wife's
mother was from St. Helena,whilst her father was
European. :
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Public School, she was excluded shortly after entry when her

mixed parentage was brought to Low's attentian. 'The camplainants
were apparently hostile parents, resident in the same street as the
" Mackay family, who had children at the Salt River Public School te
which Alice had been attached as a pupil-teacher.68 The issus
dragged on for three months, during which time her parents sought
legg} support for her reinsfatement,69 after taking care to point
gut the presence of another girl of mixed descent in the College
first-year class! 70 The uvltimate grounds for her exclusicn were
found in a new dirsction spelt out by Low, to the effect that all
studants were accepted provisionally until such time as the Ccllege
was "....satisfied as to their fitnéss and suitability".Tl It
seems clear that this form of restriction could be invoked at will
in the interests of the administration and in deference toc local
pressures.

Satisfied at the part he had played in the introduction of
segregation, Inspector Anderson continued to exercise his keen eye
for colour, noting the pressnce of "....two students who were...
evidently coloured” in the first-year senior class and another in
the third-year senigr class in 1915, Aware of the temporary nature

of the situation he was prepared, however, to let the matter 1:'5331:.”2

68. S.G.E. 1/1380, Memorandum, S.G.E. to General Correspondence Branch,
16 March 1315,

69. 5.G.E. 1/1380, H.R. Macleod & Co. to S.G.E., 26 April 19135 and
22 June 1815.

70. S.G.E. 1/1380, Memorandum, 5.G.E. teo General Correspondence 3ranch,
: 16 March 1615,

71. S.G.E. 1/1380, P.S5. Duffett to J.P. Low, 29 April 1915 and Lou's
reply thereon.

72. 5.G.E. 2/602, Inspectors! Reports, 1916.
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Apart’ from the fact that the Leollege was a significant sgurce
for thé-supply of coloured teachers over an extended peried, a further
aspect of significance should not be overlooked. This was the rcle
that the College played in affording a measure of ‘secondary-cum-
tertiary education for members of the coloured community at a time
whean such facilities were lacking in Cape Touwn. There is no doubt
that numerous such stﬁdents employed the College as 2 means to the
end of advancing their academic careers elsewhere afterwards.73
This situation would seem, at least partially, to explain the presence
of "unwilling" pupil-teachers whose conduct led to dismissal. Such
reluctance may be seen as an expression of reséntment against a
system that failed to provids secondary Educa;ion other than that
which, through the acceptance of grants, implied a commitment to

teaching in a system of inferior and poorly paid Mission Schools.74

. Once segregation had been-completed, Campbell and his students
went out of their way fg guard against the use of their facilities,
even on special occasions, by other racial groups. Thus, when in
1917 the Teacher's League of South Africa, which had already come

to regard the Training College as the ﬁenue for their Annual Ccnference,7

73. Interview, David van der Ross, 29 April 1983. (A student at the
College from 1911-1913, taking the T3 (Junior) course, he went
on to graduate from the University of Cape Town in 1925}).
He also recalls the disadvantage at which the students from
Mission schools found themselves academically, and the extent
to which staff went out of their way to assist them after hours.

74, 5.G.E. 1/1254, W.R. Campbell to S.G.E., 13 August 1914, refers to
the case of Alfrieda Hendrikse who was dismissed for
ncn—attendance.

75. S5.G.E. 1/1360, H.J. Gordon to S.G.E., 24 April 1915.
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applied far the use of the building as usual,76 their application

was turned'down on fhe grounds that use woﬁld interfere with alterations.
However, in private, Campbell made it clear to the 5.G.E. that "....the
College @hculd nuﬂ be used for the meetings of the coloured teachers
[asj it is not pleasant for our students to return in the third term,
knowing that the rooms and particularly the lavatories and cloakrooms
have been used by cnloured'teachers."77 Conscious of the "weakness

of [his] contentionsﬁ, he was clearly personally sympathetic towards

protests that had been expressed in thic¢ respect in 1916.78

ii) LANGUAGE MEDIUM

The fact that no provision was made-for the teaching of Dutch
or for the use of the Dutch medium during the first ten years
‘must have had some effect upon the enrolment of students who spoke

that language. When required by the Provincial Council to furnish

details about the teaching of Dutch at the College in 1012, Muir
replied somewhat blandly that residents of the Peninsula did not
know the language and that it had not been taught as there had been
no demand.79 It ucﬁld seem more realistic to view his decision to
suppress the téaching of Dutch against-the backdrop eof official

British policy, exemplified in a lengthy memarandum of High Commissioner

76. 5.G.E. 1/1568, fiemorandum, S5.G.E. to General Correspondence Branch,
5 June 1817.

77. S.G.E. 1/1568, W.R. Cempbell to S.G.E., 5 June 1917,
78. ibid.
79. Cape Archives, P.A.E. 205, file £ 1/22/1, Cape Toun Schools, Cape

Town Treining College, Instruction in Dutch, 5.G.E.
to Administrator, 27 february 191Z.
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Milnper in 1500, wherein he expressed the view that "....Dutch

should only be u;ed to teach English, and English to teach every-
thing else", in addition to which, large scals immigfation from
Britain was to be encouraged so as to ensure the safety and

posperity of the countty,eo That Anglicisation continued to be
pursued as dsliberate policy after the Anglo-Boer War is euidént

in a Transvagl Government notice promulgated by the ﬂigh Commissicner,
Lord Selborne, in Dscember 1905. This specified that "A knowledge

of English as prescribea for each Standard shail be a condition of

promotign from any [échecl Standard to a higher one".al

" The louw priority which Muir éztacheg to Fhe need for Dutch
instruction may be judged from his refusal to permit C.J. uan.Rijn
to conduct Duich classes for pupil-teachers at the Training Institute
in 1900,8? giving &s his reason that such a precédent wouid entice
all manner of - other p:iuate-teac%ers to seek similar priuileges.83
Dutch classes werse euen%ually introduced on a voluntary basis after
“hours in 1904.84 A report of the newly azppointed Inspector of Dutch

in 1911 took exception to this state of affairs and to the fact that

Low refused the Dutch teacher permissiocn to set written homework.

B0. L.M. Thompson : The Unification of South Africa 1902-1910,
(oxford, 1960), p.7.

81. Malherbe, p.330.

82. S.G.E. 1/272, C.3. van Rijn to S.G.E., 9 february 1900.

83. S5.G.E, 1/272, Secretary of Education Department to C.J. van Rijn,
24 February 1900.

84, P.A.E. 205, file £ 1/22/1, S.G.E. to Administrator, 27 February
1912.

85. S.G.E. 2/2938, Inspectors' Reports, 1911, Report of Dutch Inspector
S5.F.N. Gie.
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There followed a vitriolic press campaign, waged by Van Hijn in
suppart of the Dutch cause.86 His wild allegations, as well as
the fact that he had bletted his copy-book some years éarlier,87
did 1ittle to endear him or his cause to Nuir.aa " The problem was
left to his successors to solve. It was not until 1916 that
bilingual qualifications were made available to teachers89 and
Dutch classes did pot obtain classroom time equal to the English
until 1919.9G Part of the difficulty surrounding the introduction
of Dutch tas clearly its declining position in relation to Afrikaans,
which replaced it in all aspects except literature in 1919.91
Nevertheless, Dutch, as a uwritten language,persisted until the end
of 192692 and it was not until the entryﬁquuirement was raised to

Std. 10 that more stringent bilingual requirements cauld be imposed

upon student teachers, all of whom would have had Afrikaans as a

-

school subject to that leue{ﬂg3 - -

86. 0Ons land, 23 March 1911; 25 April 1911; 21 QOctober 1911.
Cape Arqus, 24 October 1911; 26 October 1911.

B7. Cape Times, 10 March 1506. He had been convicted on a charge
of defrauding the Capez Government Railways in respect of
concession tickets and sentenced to a fine of 10 shillings or
three days with hard labour on each count. He had conseguently
been dismissed from his posts at the S.A. College and School.

88. &§.G.E. 1/970, Memorandum, S.G.E. to General Correspondence Branch,
. 13 November 191l.

89. Ccp 2 - 117, Report of the S.G.E., 1916, refers to the Education
(Language Certificate) Ordinance No. 3 of 18916,
Bilingualism was not cghligatory however.

90. 5.G.E. 2/505, Inspectors! Reports, 1919, Repert of Dutch Inspectors
Radioff and Boersma.

91. CP & - '20, Report of the S.G.E., 1919, p.11. (See also Cape Argus,
4 December 1937)

92, Cp 3 - '27, Report of the 5.G.E., 1926, p.30.

83. Report of the S.G.E., 1932 and 1933, p.88. (Unnumbered) .
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The lesser pricrity accorded te Dutch and, later, Afrikaans,
should not be overstated as a negative factor affecting enrolment;
however, b; 1927 at least, Afrikaans-speaking students were heing
attracted to the College in increasing numbers with a view to
improving their English and seciring imstruction in that medium.gA
This tendency had become so strong by 1937 that Inspector H.R. Storey
was moved to suggest that Afrikaans Medium instructicon be introduced
to cater for and encourage the growth of a sector that already
constituted a third of £he enrulment.g5 It was not until 1547,
however, that success in teachers' exams was made conditional upon

' 96
the passing of Afrikaans.

c) SOCIAL AND ECONOMIC
Enrolment at the College clearly serves as a barometer of the

. - " . .97
sgcial and economic conditions induced by wars and depressions’

The influence of the Anglo-Boer War on the growth of schogl enrolment
at the Cape was slight, annual gains being registered except in 1901.98

Nevertheless,the rate of growth was retarded and this tendency continued

99
until Union in 1910. In addition, during this decads there was an

94, CP 2 - '29, Report of the S.G.E., 1927 and 1928, pp. 67-68.

95. Cape Archives, P.A.E. 603, Inspectors' Reparte, 1937, p.2.

96. P.S. du Teit : Onderwys in Kaapland {Pretoria, 1951) p.l49,.

97. S.G.E. 1/272, 3.B. Low to S.G.E., 23 May 1500.
s.G.E. 1/307, C. Murray to J.B. Low, 29 March 1901; See table, p.l2.

98. Malherbe, p.174.

99, P 4 - '13, Report of the S.G.E., 1912, p.ll.
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increasinq entry of women into cierical occupations, where more
Jucrative opportunities had begun to arise.lDD Enliétment for
active service in the First World War had little effect on the
numbe; of students enrolled, there being only twu_documented
cases of students who abandoned their studies for this cause.lﬂl
Any negative effect that the War may have had on enrolment was
clearly countered by the benefit of a considerable influx of
funds toc the Provinces, by way of Centfal Government Subsidies
after Union, the bulk of which were employed in the development

of Education.0?

To begin with, tuition at the College was free. This was
not so at training colleges founded subs;quenily and they beoan
to complain that potential students of theirs were being attracted
to Cape Town. Accordingly, in 1813 the S.G.E. took steps to leuy
a fee of £l—lp-0 per quarteyron s}udenta of the College who came
fromruutside Cape Tomn.'m3 The introduction of fees coincided
with the 1913 requirement that all pupil-teachers spend their
final year at a recognised training institution and the S5.G.E. was
clearly anxiocus that the Cape Toun College should not be selected

by such students on account of its "cheapness“.lo4 There were,

- 108. G 11 - 1903, Report of the 5.G.E., 1902, p.12;

G 5 - 1904, Report of the S.G.E., 1503, p.23;

G 19 - 1905, Cape of Good Hope, Census of the Cape of Good
Hope, 1504, p. cxiv, shows that there were no
women shorthand typists in 1691, when such
work was done by men, whereas 85% of such
positions were held by waomen in 1504.

10l. S.G.E. 1/568, A. Middleton to W.R. Campbell, 22 March 1817;
Cape Town Trainina College Magazine, 1917, p.3.

102. Malherbe, p.176.
103. S.6.E., 1/1156, S.G.E. to J.B. Low, 2 October 1913.

104. ibid.;

e rr 179" 1B P Tt 1 o e P



_ ' : A 60,

nevertheless, some for whom the payment of fees was an obstacle,

to the extent that they had to withdraw in 1917.%07

The injection of Government funds was greatly reduced during
the dépression that followed the First World war.- The effects of
these economies wers dramatic. VDemands were made for reduction
of expenditure on teacher—trainingl86 and the establishment of new

schools and teaching-posts was firmly resisted. Consequently,

primary school classes of sixty pupils became comman f‘eatures.l[]7

In this situation, newly qualified teachers were unable to obtain

posts, thus giving the impression that the profession was over-

stocked and reducing the intake of all Colleggs.lDB

-—

A further factor of significance that had reduced the overall
demand for teachers in the Caps was the centralizing policy pursued

by Murray and Vil joen, whereby large numbers of small schools had

- o

been eliminated with consolidafion into larger unitslUg which had

resulted in the annual need for new teachers in the Province declining

0

from 1100 at Muir's retirement in 1515°19 to 800-900 in 191,11t

105, S.G.E. 1/1568, W.R. Cempbell to S.G.E., 20 April 1917, wherein
Campbzll appeals for remission of fees on behalf of student
Jan Venter, who was dependent upon his "bi jwoner" brothar who
hired stock and rented a 250 acre farm. Venter was prepared
to mark out sports-fields and help with the entertainment of
visiting sides in return.

106. Malherbe, p.l1l60;
CP 2 - '23, Report of ths S5.G.E., 1922, p.53.

107. CP 2 - '23,Report of the S.G.E., 1522, p.S53.

108. ibid.

109. CP 5 - . '19, Report of the S.G.E., 1919, p.Il.
110. CP 5 - 1915, Report of the s.é.E., 1914-15, p.18.

111. CP G ~ . '19, Report of the S5.G.E., 191§, p.ll.
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Nevertheless, the S.G.E. appears to have been justified in his
contention that there would net have been unemployment in 1923
had "normal development®™ been alloued.l12 It is also clear that
the raising of the entrance level to 5td. 8 in 1919 had something
to do with the-decline in the roll of all Cape Colleges of 22,7%
from 1922 to 1924.113 Coupled to this was the growing self-

sufficiency of the other Provinces in teacher—training}.'l4

Though the econﬁmy_bagan to show signs of improvement towards
the end of the twenties, it became apparent that opportunities for
teachers would not be rising proportionately, since the rate of

enrolment was decreasing.ll5 Consequently, apart from the
diminishing opportunities for new teachers, retrenchment of serving
‘teachers became common practice in 1927 and 1528. Conditions did
not improve during the Great Depression which began in 1929, when
further economies wers effectedf-‘,Nem'bésts were refused once more,
the duuta of.pupils per'teacher was raised from 32 to 36 and =11
leave privileges were withdrawn, thus eliminating the possibility
of even part-time work for substitutes. Furthermore, it was laid

douwn that the enroclment at 21l Colleges was restricted to fixed

. . 116
quotas to be based con future projections. The only advantage to

‘112. CP 4 - '29, Report of the S.G.E., 1923 and 1924, p.19, points
to the growing number of children noi attending
school through lack of pravision.

113. ibid., p.19.
114, Malherbe, p.16l.

115. Cp 2 - 129, Report of the S5.G.E., 1927 agnd 1928, p.6, cites
the Influenza epidsmic of 1518; the Depression
of 1521; the Drought that followed it; and the
fact that children of school-going age repressnted
a declining proporticen of the population as
reasons for the deciine in enrclment.

1156, Report of the 5.G.E., 1532 and 18933, p.29.
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the College in this situation of austerity was the opportunity it

117
created for a high degree of selectivity in the admission of students. 1

STUDENT LIFE

Pupil -teachers, as lang as they were hound to schools for =a
ma jor propertion of their time and spendiﬁg many hours in travel
between their schools and the "Central Classes" of the Cellege,
were unlikely to develop into a Cohesiué body. The tender years
of many of them, their status as "pupils" and the division of their
loyalty between school and College seemed to preclude the possibility

of their development into a self-aware student body. Since they

-

only-spent about eleven hours per week at the MCentral Classes" and
all their classes met separately by year, there can have been 1little

. 118
conception of belonging to a corporate whole. Apart from a

weekly "Criticism Léssun" and a lecture in "Schoéi fethod", all
their practical training was'in-éhe héﬁ&érof school-teachers and
their proficiency was tésted annually by the Inspectorate. They
were also indentured to a particular school for the duration of the
course, a factor with wide rammifications in cases where schools did

not have their interests at heart, or where they were not competent

to provide adequate supervision and guidance.ll9 Consequently,

117. Interview with Miss A.M. Ball, 10 July 1983 (She uas
head-student at the College in 1937 and later a prominent
educationalist; she recalled that she was the only one of
seven applicants from her schocl to be admitted in 1935).

118, Department of Public Educaticn, Colony of the Cape of Good
Hope, Prospectus of the Training School (Cape Town, 1500),
pp.6-7; their 11 hours per wesk at the College was made up as follow
Monday to Friday: 1% hours per day - classes in "normal
subjects".

ng day af the
week :
Saturday morning:

2 hours at School of Art.

1 hour HNeedleuwark.

L hour Drill (See also S.G.E. 1/272,
J.B. Low te S.G.E., 28 May 1900.)

119. S.G.E. 2/221, Inspectors' Reports, 1908.
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the influence of the College upon them in the early years was
almost exclusively eon a theorstical level. Nevertheless, the
completion of the Training Institute in 1900 afforded a venue for
more ambitious schemes, which were to include Physical Training
Displaysl20 as well as Choral CancertSIZl and would go some way

towards the development of student identity.

‘Disciplinary action was an euer—pfesent threat for theses whose
conduct, results or attendance were not regarded as satisfactory.
Transgression in any of these areas at school or Csllege was likely
to be punished by the withdrawal of grants,122 suspension123 or
expulsinn.124 Such boarding facilities as were available privately
catered for high school pupils, thus opening a week later than
colleges and primery schools. Inevitably, late arrival at schools
brought students ciése to expulsion, although the fault was not
theirs, until-hostel managers coﬁld bévgérsuaded to alter their

125
arrangements.

120. South African News, 12 September 1501. This describes the
nature and intention of the military drill system taught and
outiines the benefits of a particularly vigorous exercise
displayed which ".,..brings intc play the whole of the
muscular system, and is intended to strengthen and render
supple the back muscles from the heels upwards and the
front from the fingertips to the toes, and in the case of
girls and young women is especially beneficial in strengthening
the abdominal muscles.®

121. S5.6.E. 1/689, C. Purray to DOr. T. Barrou-Dowling, 4 April 1908.

122. S.G.E. 1/600, J.B. Low to S.G.E., 25 April 1907. (In such
, cases, the grants had ta be repaid.)

123. S5.G.E. 1/788, 1.B. Low ta S.G.E., 19 Novembsr 1909;
Department of Public Educaticn, Cape of Good Hope, Prospectus
of the Training College (Czpe Town, 1514), p.5.

124. 5.G.E. 1/788, 1.B. Low to 5.G.E., 20 December 190S.

125. 5.G.E. 1/789, D.3. de Villiers to S.G.E., 17 December 1909.
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A further factor inhibkiting the growth of corporate spirit was
the lack of sporting facilities, a difficulty which was partially met
by the moué to Mowbray in 1831. Undoubtedly though; the tensions
springing from racial prejudice were to have an increasingly pervasive
effect upon student relationships until the end of 1915, when coloured

students were finally excluded.126

The introduction of the Elementary and Higher Kindergarten courses
in 1915 as well as the growing number of students coming te the College
for the final year of the T3 certificat9127 raised both the academic
tone and the level of maturity of the student body. This, in turn,

emphasized the need for extension of the_hours of tuition.128

Fullowing a suggestion by Anderson in 19091,29 the hours of tuition
-had been raised to between 14 and 15 hours per week,while practical
teaching ranged between § and 15 hours per week, dependent upon the
distance of the school frem the bdlleéézizﬂ This system was hardly
less cumbersome howeuer; involving students in teaching at their
schools as well as attending College classes daily,with all the

- attendant disruption of staggered class hours and considerable time

wasted in trauél.l31 The establishment of the practising school in

126. See pp. 52-53.
-127. See table, p.l2.

128. S.G.E. 2/376, Inspectors! Reports, 1914.

S.G.E. 1/1380, Acting 5.G.E. to School Board Secretary, 8
December 1915 with supporting memorandum from
W.R. Camphbell.

129. 5.G.E. 1/788, H.J. Andersaon to Statistical Branch, 23 November
1909.

1386. S.G.E. 1/1380, Acting S5.G.E. ED_SchGol Board Secretary, B
December 1915 with supporting memorandum from
W.R. Campbell.

131, ibid. The T2 class, for example, had to attend lectures from
1.00 p.m. until 5.30 p.m. on Thursdays.
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1914 had created the opportunity to revise the practical teaching
sessions so that students could observe lessons on the spot, as
wall as teach under the direct supervision of College Staff132
in addition to teaching in the schools te which they were indentured.
This arrangement served to overcome two significant problems: the
restriction of pupil-teachers to one school for the entire period

of their training and,sscondly, the conservative restriction of
unco-operative school principals who demanded traditional conformity

133
and resisted new methods.

These factors, in association with the asppointment of the

energetic and enthusiastic W.R. Campbell-as the neuw Principal,134

produced significant changes in the years after 1915. Campbellls
proposals to reduce school visitation to two half days per week,

to increase the time given to tuition by six to seven hours per

week far all classes aqd to feérfénge the time-table to enable all

students to attend several assemblies each week were carried into

135 . ) . . .
effect at the start of 1916. This rationalizaticn made it

possible to restrict College hours to the period between 9.00 a.m.
and 3.15 p.m. daily and necessitated the use of all the available

rooms in the building fer white classes.136

132. ibid.

133, ibid.

134. 5.G.E. 1/1380, C. Murray to W.R. Campbell, 18 May 1915.
135. S.G.E. 2/428, InSpe;ztors' Reports, 1916.

136. 5.G.E. 1/1380, Acting S.G.E. to Schocl Board Secretary, 8

December 1915, with supporting memorandum from
W.R. Campbell. )
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Now that large numbers of students were available at one and '
the same time,with afterncons at their disposal, the stage was set
for the establishment of a full-scale extra-mural programme and the

development of student life.

As far as sport was concerned, opportunities had been limited by

the lack of f‘acilities.137 furthermore, most students attended

the College for not more than one or two years before 1919.138

After 1919 the new basic courses were sach of two year's duration

and could be followed b; one year specialist courses or the two-

year Physical Culture course introduced in 1921.139 It was from

the latter that the core of sporting sides was to be drawn. The
remainder came from a student body that ;uffe;ed from a high rate

of turnover which made it difficult to build teams.l40 Participatiaon
in the Hockey League was sporadie, entrance heing made for the first

4
time in 1917.; . A fair comment on the state of the game then, and

—

in-tﬁe years that followed, is provided by D. Musson, the Captain

in 1917, mhﬁ said "....the Western Province and Gardens matches

were rather disheartening, for the scores mounted too high to mention
here and not in our favour....The weak point of our team is the
forward line, they have very little or no self-cenfidence and as

for Tpush! - the word is not known amang us."l42 Highlights of the

137. See p.24.

138, See table, p.l2. Typically students came for the final year
of the T3 or feor either of the one-year Kindergarten courses.

139. The Primary Teachers'! Higher Certificate took tuwo years after
s5td. 10 (P.T.H.C.).

The Primary Teachers' bLower Certificate took two years after
5td. 8 (P.T.L.C.).

140, Interview with Mrs. G. Powell (nes Shaw), 9 July 1983.
(5he was a student from 1913-1921 and a regular member of the
First Hockey XI).

141, Cspe Toun Training College Magazine, 1917, p.29.

TAD T+ A
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season were the encounters with Wellingten Training College and victory
in 1917 was celebrated in fine style with a luncheon and an outing on

143 A "....true sporting

the Bay with Campbell and their guests.
spirit, a loyal sense of duty and a strong feeling of 'esprit de
corps'" were what mattered.144 Netball,. started in 1914, suffered
greater-limitations since it was a game confined to schools, %s a
result of which only friendly games were auailahle.l%5 It was not
until the introduction of the Physical Culture course in 1921 that
Athletics was to be intrpduced. In the absence of facilities far
general participation in sportl,46 the Annual Sports Day quickly

. assumed a form that enabled all stydents to participate by including
a wide range of novelty éuents amongst the moée conventional.
Starting at Green Point in 1922,147 the svent was to become annual,

moving in later years to Kelvin Gruue.l48 Physical Culture displays

were wideiy acclaimed, being annual events from 1921 onpuwards and doing

149

- . -

much to raise funds for. the College.

Growing maturity of the student population, allied to an

increasing awareness of issues around them and their need to participate

143, ibid.

144, Cape Town Training College Magazine, 1920, p.S55.

' 145. Cape Toun Training College Magazine, 1517, p.29.

146. See p.24.

147. Cape Toun Training College Magazine, 1922, p.49. Heats in the
.marning were followed by finals in the afternoon and novelty
events included cake and water, potato, flower pot, biscuit
and whistle and blindfold driving races. Competition was an
an inter-class basis and prizes on the first occasion were
distributed by the S.G.E., Dr. W.J. Viljoen.

148, Letter from Miss A. Anders to zuther, 14 Juns 1883,

149, Cape Town Training College Magazine, 1922, pp.50-5l.
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in g wider world, were cast into relief by the First World War.

In tune with the growing demands for universal suffrage, they
involved themselves in the Women's Enfranchisement League. That
such activities weré frouned upon is clear from the agreement

betwsen Campbsll and the S.G.E. that they should not be parmitied

the use of the hall fo: the promotion of this cause.l50 The death
on the Western front of former student, Hugh Nagee,lSl serious injury
to énuther,as well as letters to the College from active servicemen,
no doubt did much to-bring home the realities of war to the student
body, leading to their active involvement in war-time relief work 152
and a range of other seocial activities which were to become a regular

feature with the passage of time. 23 -

150. S.GL.E. 1/1471, W.R. Campbell to Acting S.G.E., 15 August 1916;
: Acting S.G.E., to W.R. Campbell, 16 August 1916.

151. Cape Town Training Cdlleae*ﬂagéiine, 1818, p.2.

152. Cape TJown Training College Magazine, 1917, p.4, mentions the
donation of the cost of a Hospital bed to Richmond Hospital.
' This magazine also refers to volunteer werk amongst
the sick and wounded at Maitland Hospital (p.S).

Cape Town Training Cellege Macazine, 1918, p.38, mentions variety
concerts arranged by various classes to entertain convzlescent
spldiers as well as to raise funds for institotions such as
S¢t. bunstan's House.

153. Cape Town Training €College Magazine, 1920, p.54, mentions
sponsorship of the cost of maintaining two children at the
Buxton Home.

Cape Town Training College Magazine, 1922, p.l, refers to
involvement in the Children's Mission as well as growing
inpvolvement in the running of Play Centres for children.
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In ordaer to foster, co-ordinate and mpaintain a graming number
of student clubs and societies, as well as to promote the image of the
College and provide a channel of communication between students and
the Principal, the S£Ud8nts' General Committee was established in
1919.154 Made up of elected class representatives, each member was
charged with the responsibility of running a club eor society: the
Committee was given the power to impose lavies on all students to
meatrthe custs of such societies, as well as the publicatiaon of the
College Magazine and the purchase of audio-visual, sports equipment
and periodicals for the library. It was alsoc empowsred to raise
funds for special projects and to administer such funds as were
forthcoming from library fines and lockef-key;money as well as the

. 185
income raised by drama productions.

Close ties with past students were forged by the publication
of the first Magazine in 1917 ana/a Past-Student's Association was
founded in 1918B. It sought to maintain lipks with former fellow-

students through the Magazine, raise funds for the College and

preserve past association through participation in regular social

actiuities.lss Initial enthusiasm soon waned as students scattered

154. Cepe Town Trainimng College Masgazine, 1919, p.3l. W.R. Campbell
saw this as "....clear evidence of the gradual appreciation
of the possibility of introducing the desirable elements of
University life into that of the Training College" and =a
positive step in the direction of self government by the
student body {p.1).

155. Cape Town Training College Magazine, 1921, p.50;

Cape Town Training College Magazine, 1922, pp.44-45;

Cape Town Training College Magazine, 1923-24, p.Z22.

156. Cape Town Trainping College Magazine, 1918, pp.28-30.
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far and wide while the administrative burden fell upon the fem.lS?

It finally collapsed when publication of the Magazine fell into
abeyance in 1924, When attempts were made to revive the Asseciation
in 1930, these uwere resisted by Campbell who urged the proponents to
forget tha pasf and "....concentrate on the new", urging them to be

content with what they already had - "a bond of hearts."l58

While the development of a full sporting programme was always
inhibited by the absence of adeqguate facilities, the same cannnt ba
said of the well-balanced arrangement of social and cultural activities

that were to become a central feature of the Campbell era.

By 1917, afternoon lectures by disfinguished figures on subjects

of general interest wers being gigen on several occasions each term.
ARegulap speakers included the Archivist,C. Graham BothaJ,jg and

J. Rodger, Secretary of the Examinatipﬂzﬁranch af the Education
Department,whése specialiti;é inczgded Italy and illustrated talks

on musical orchestration.160 Other speakers ranged from the Marne
campaign £0vGreek influences on English literature, and on through
Jane Austen, Cﬁina, Kealts and Mountaingering to Hygiene, Elocution

and Deep Sea Life.lﬁl These lectures were supplemented by the

activities of the Literary Society which was established in 1919

and met in the evenings. Papers on literary Figufes were presented

157, Cape Town Training College Magazine, 1919, p.34.

158. Cape Town Training Callege Magazine, 1930, p.5.

159, Cape Town Training College Magazine, 1922, p.46.

ol

160. Cape Toun Training Colliege Magazine, 1919, p.33.

161. Cape Town Training College ﬁaéazine, 1922, p.46 (See also zll
other editions of the Magazine, 1917-1924 and 1930).
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along with recitgtion, nusic, illustration and dramatisation.

That of 16 June 191%, for example, was a 3hakespeare evening,
featuring scenes from "Hamlet" and "Romec and Juliet®, alcng with
songs sung by Master Adkins cf the Eathgdral Choir and a short talk

an ShakESpeare%ﬁz The Society continued to flourish,expanding its
A 163 '
scope to include regular debates by 1922,

The Musical Society was established in 1924,164 meeting

fortnightly to study the works of great composers and making
extensive use of staff from the College of Music; in addition it

added a theoretical dimension to a musical 1life that had long since

found expression in regular concert5165 and in distinguished

performances by students in the Eiste_dcif‘od.l66 Music was also

allied to Drama when Gilbert and Sullivan's "™Irial by Jury", the

,
2,167

first of .an annual run of their operettas, was produced in 192
Dramatics continued to grou apace. ‘In the following year, "H.M.S.
Pinafore® was produced, along with Langenhoven's "Die onmoontlike

" tweeling™ and a comedy titled "Wurzle Flummery“.l68

i62. Cape Toun Training Cocllege Magazine, 1919, p.32.

163, Cape Town Training Colleoe Magazines, 1923-24, p.24.

pP.A.E. 603, Inspectors' Reports, 1933, also refers to Literary
and Debating Societies.

164, Caps Town Training College Magazine, 1923-24, p.24.

165. Cape Town Traininog Cellege Magazine, 1920, p.50.

166. Cape Town Training College Magazine, 1919, p.32.

167. Cape Town Treining College Magazine,-1922, pp.45-47.

168. Caps Town Training Colleqe Magazine, 1923-24, pp.20-21;

Capa Town Training College fapazine, 1918, p.38, refers to the
problem posed by the shortage of men whan it came to dramatic
productions, referring particularly to "Checkmate", produced
in that year, in which six of seven male roles had to be
played by waomen.

P.A.E. 603, Inspectors! Reports, 1933, refers to continued
Bramatic Precductions.
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To these, social functions of a lighter kind were added.
The tradition of an Annual Dance was established in 191% when the
function was so successful that students hoped for ancother in the
next'term.lﬁg Early each year socials were also held especially to
welcome new students. Until his retirement in 1924, charades by
Music Lecturer and Cathedral Organist, Dr. T. Barrow-Dowling, uwere

the highlight of these occasiuns.l7n

The importance of academic achievement was stressed by the
establishment of the Gold Medal Competition in 1922. In this

competition medals and certificates of merit were awarded both

for academic subjects and professional skills: such as Afrikaans
Teaching and Physical Culture. The unique feature of the competition

was that each of the categories was open to all students, regardless

- 7
of their age or class.l .

Prnhabl; the aspect'af C;llege 1ife that influenced students
most profoundly was what today would be called “outdoor education®.
There were some formal week-lang courses conducted during holidays
at Kirstenbaosch by Mrs. Bolus, during which time detailed field
studies in Bird, Reptile and Amphibian Anatomy, The Principles of
Classification, Vegetative reproductiﬁn and Indigenous flora were

. carried uut.172 It is no accident that the first two teachers to

169. Cazpe Youn Training College Magazine, 1919, p.35.

170. Cape Town Training Colleage Magazine, 1922, p.47.

171. ibid., p.53.

172. Cape Town Training Coilége Macazine, 1920, p.l17;

The Education Gazette, Vol. XX, No. 28, 2 June 1321.
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run the Kirstenbosch Schocl weres products of the College.173

Similar courses were later conducted by Miss Anders.;74 The needs
of students who would move to country areas, where they would run
single~teacher schools, were also catered for. In order to
familiarise them with agricultural tachnulogy, weaek-long vacation
courses were conducted at Elsenburg Agricultural Cnllege.175
Geographical practical work was extensive and the Cape Geographical
Society was well supborted by students, in addition te which, a wide
range of institutions was visited on a regular basis.l76 gther
outdoor activities included hikes to a varisty of venues around

the Peninsula and further afield for the purpé%es af picnicking and
camping, particularly during the short h;lidags. 0f these venues,
‘Llandudno vas clearly one of the more popular. The procedure uwas
to take the tram over Kloof Nek to Lamps Bay and walk the remsinder
of the way.l7? More influent%alfthan”ahy of these activities were
the gegular "College Rambles® undertaken under the leadership of
Campbell in association uwith colleagues, fellou members of the

Mountain Club of South Africa and guides attached to the Publicity

Association. Ever the keen mountaineer, nature lover and conservationist,

173. Intervies with Mrs,. Powell, 9 July 1983, The first two
teachers were Mesdames Letitia Starke and Muriel Johns.
{(See alsop "William Campbell Book™, "The Cape Town Training
College Early Years".)

174. P.A.E. 603, Inspectors! Reparis, 1928. {Miss Anders uas
appointad as a Nature Study Specialist in 1928)

175. Cape Town Training College Maoazine, 1918, pp.6-7. Reporting
on such a course and the interesting nature of practical work
involved, a student remarked "....the fowls were killed so
scientifically that -even the nervous onesEstudentSEJforgot
to chudder.®

176. P.&.E. 603, Inspectors! Reports; 1933.

177. Cape Town Training College Magazine, 1520, p.35 {and subseguent
issues}.
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he led large numbers of students up and down the mountains of the
Peninsula and beyond, as well as taking them by train to the
districts of Paarl, Stellenbosch, Esrste Rivier, Jonkershoek and
franschoek in order to explore the countryside on foot. These

week-end excursions were voluntary, but it was not unuswal for him

to be accompanied by as many as seventy students at a time.178

Ranging even further afield in 18924, a walking tour took students
from Prince Albert Repad over the Zwartberg and Montagu passes to

George, while Campbell organized a mountaineering expedition to the

Riversdale district in the same year.l?g

-

Given so wide-ranging an extra-mural programme, it is perhaps
not surprising that Inspector Anderson felt the need to express his

reservations, stressing the need for moderation. He was, nevertheless,

-

convinced of the impact it would have in turning the students into

", ...more valuable members of the communities they will later be

, 3 - .
called upon to serue."l 0 His reservations declined in time to the

7puint where he had nothing but praise to offer in respect of the role

played by such activities in developing the character as well as in

extending the outlook and interests of studentslal and his successors

followed the same J.ine.'w»2

178. Cape Town Training College Magazine, 1919, p.i;

Cape Town Training College Magazine, 1920, pp.l and 51;

Cape Town Training Eul%eqe Maoazine, 1922, pp.45-45;

Cape Town Training College Magazine, 1923-34, p.24.

179. Cape Toun Training College Magazipe, 1923-24, p.24.

180. S.G.E. 2/594, Inspectors! Reports, 1923.
181. S.G.E. 2/642, Inspectors! Reports, 192S.

182. P.A.E. Inspecters! Heports, 1528,
" p.A.E. Inspectors! Reports, 1533,
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CONCLUSIONS
Starting from humble origins at a time when no other state-run
institution was training teachers in Southern Africa, the Cape Touwn

Training College still retained its leading position as the largest

such institution at the time of Low's retirement in 1915.183 AE

that time Low could claim, with some pride, that his former students
vere teaching in areas as diverse as Natal, The Orange Free State,

the Transvaal, Bulawayo, East and lest Africa, England, Scotland,

Canada, South East Asia and China.184

It had opened without racial restrictions and served primarily

as a form of secondary education with a podicum of professional
training for students who spent the majority of their time in the

schools. In this capacity it fulfilled & dual role for members of

the "coloured" community who lacked secondary education facilities.

To all intents and purposes‘it'wag'a unilingual imstitution until
1919, when it preceded all other Colleges by introducing Afrikaans

in place of Dutch. Unlike Low, Campbell was an active protaganist

a
of bilingualism.l > The number of Afrikaans-speaking students grew

steadily until his retirement in 1937, when the introduction of

parallel classes in Afrikaans was within striking distance.186

183, The fducaticnal Neuws, October 1915, p.l62.

184, Cape Times, 24 September 15185.

Cape TJoun Training College Magazine, 1917, p.24. (The
_activities of Miss Fagg, who was working as = missionary
in China, occasioned special pride. Yorking at Kutien, she
was running a large Kindergarten and training students.)

185. In 18930 he married a former T2 student of the 1913-14 class,
the Afrikeans speaking Miss C.M. Scholtz, his first wife
having died thirteen years earlier. (Interview with Frs. C.M.
Campbell, 11 March 1983).

1B86. Caps Argus, 4 December 1937.
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During the perigd 1894 to 1937 the Collegs was to be transformed
from a unilingual, multiracial institution to one that was bilingual
and for whites only. The extent to which anglicisétion inhibited
enrolment is open to speculation, but early action to retard the

teaching of Dutch cannot have been without effect.

There wvare two significant aspects surrounding the projected
removal of coloured students. Clearly, white racialism both within
and outside the Coliege_desired racial exclusivity and held that the
multiracial character inhibited the development of white schooling as
it discouraged enrolment. This attitude was expressed by Campbell

when he stated that there was "1. Prejudice against the Institute
on the part of parents of white students; 2. This prejudice uwill
“result in a deterioration in the class of white students; 3. The
status of the Institute is affected. Already it is being recognized

partially as a coloured trainipé?centréf“la?

The other aspect had io do with the fact that exclusion of the
coleoured étudents served as a means of securing additional rooms at
the College. This situation enabled Campbell tg restructure the
training programme, to extend hours of tuition and to introduce an
effective programme of practical training. He hinted at this in a
_ letter to the S.G.E. after his attempt to persuade the balance of the

| coloured students to leave at the end of 1914188 and spelt it out in

his memorandum at the end of the follouwing year.lag In no sense

was this exclusion unique. The College was but a microcosm of

187. S5.G.t. 1/788, Memeorarndum, W.R. Campbell to §.G.E., n.d. (1509)
See also footnote 35, p.47.

iggs. S.G.E. L/1254, U.R. Campbell tnAS.G.E., 30 November 1914.

189, See also footnote 136, p.665.
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society at-a time when growing 'poor white' urbanization was leading
to demands for protection of that community by legislation, in order
to entrench their privilsge at the expense of socio-economic

equals gof other colours.

0f the other factors which determined the numbers and compocsition
of the student body over time, the raising of the entry standard did
most to change its character. As and Qhen the authorities became
convinced that such raising would not harm the necessary supply of
teachers unduly, steps were takan to 1lift the level until what had
essentially been a schooling of three years beyond Std. IV in 1894
had becuﬁe a tertiary education of at least two years beyond Std. X

in 1929,

It seems clear that the reluctance of English-spezking men to

go teaching had something to do with the_relative decline of the

Collége. Therg was a shortage of male numbers in relation to those
in country areas, whers significant numbers of Afrikaans-speaking
men were being trained.  The breakdown for 1937 is revealing,
showing that men represented 33,5% of the other co-educational
Colleges”enrolment compared with 3,4% of the College's in Cape Tuun.lgU
In that year only 122 of the total of ild? student teachers at Cape
.Colleges uwere attending the Cape‘Toun College. Self-sufficiency in
the forthern Provinces and Natal, the rationalization of schools;

the increase in the quota of pupils per teacher and the impositicn of

guotas on the Colleges had all played their part. These, in turn,

had been induced by econamic depressions and demographic changes.

190. Cape of Good Hope Department of Public Education, Educational
Statistics, 1937, p.E 29, (Published with Report of the 5.G.E.,
1637).
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In addition,the introduction of fees and the withdrawal of grants
had worked together to reduce enrolment. Depressed conditions and
the lack of alternative opportunities for women worked together to
ensure that therse would, increasingly, be a surplus of applicants,
Consequently,-selectiun procedures could be refined and higher
standards demanded. The shortage of boarding facilities also

imposed a constant restriction.

The prnspectsrfar_the development of student life were
exceedingly slender at the outset, when pupil~teachers were teaching
in inadequately supervised conditions for up to five hours a day
and attendiﬁg classes at College for short spéils all through the
week. This situation was not to changé: matérially, until 1916,
~The T2 students were somewhat better placed. Being post-metriculants,
their courses were of a more academic nature and they were actively
encouraged to engage in such cyftural’éétiuities as were availzablg
in C;pe Town. Attending classes for lenathier periods at a stretch
and being few in number, they formed a more cohesive group and, as

post-matriculants, were regarded as students.lgl

Revision of the College day in 1916 facilitated the development
of a corperate identity and the establishment of a wide-ranging
extra-mural programme. Further encouraged by the effects of the
First lorld War, social concerns were to assume a prominent pasition.
The establishmgnt of a measure of self-gaovernment by the formation

of the Student's General Louncil in 1915 was a significant step forward

191. Letter from Mrs. C.M.- Campbell to auther, 15 March 1983,
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ensuring, as it did, the maintenance of a vigorous extra-mural
programme that waé both to supplement their theoretical and practical
studies and to exercise a profound influence onn thém in their
teaching careers and beyond. It would be reascnable to conclude
that these activities did more than enough to compensate for the

lack of adequate sporting arrangements.

In spite of deuelupment-tcuards the status of university student,
the very nature of teacher-training, cleosely linked as it was to

schools, implied an essential conservatism. With this went firm

discipline, both in the lecture room and the hustel.192 Classes

lining wp in Assembly were a feature and_fuch é;therings were conducted
with formality, although students were given ﬁhe opportunity to
participate on the platform. Nevartheless, it was on these occasions
that Campbell used his opportunities to promote t%e corpuréte‘cause
and ethics of the prafessinn—witﬁ-pomeffai effect, an influence to
wvhich his students bear unanimous mitness.lg3 Although formal,
"The relations between the principal and staff on the one hand and
between staff and students on the other [pere] manifestly pleasant,“lgd
said the Inspector in 1933 and his remarks were echoed by a colleague
four years later, who remarked that, "There is always a spirit of hearty

co~operation between principal and staff and staff and students“.lgs

182, wyilliam Campbell Book", W.R. Campbell to Miss N. Henshilwood,
6 November 1949.

193, Interviews, Miss A.M. Ball, 10 July 1983;
Mrs. G. Powell, 9 July 1983;
Letter, Miss A. Anders to author, 14 Junes 1983.
194. P.A.E. 603, Inspectors' Reports, 1933, p.l.

195. P.A.E. 603, Inspectors' Reports, 1937, p.l.



CHAPTER 1IV.

TEACHING AND  TRAIMING.

Stﬁdents may have constituted a majority of the Collége's
population, but it was the teaching staff who, by and large,
determined the nature of ths tfaining'prouided. This chapter
offers a censideration of the factcrs that influenced the composition

- of the staff, both at the executive level and in the classrocm,
hefore gcing on to examing the evolutien of the system of training

and to gutline the main thrust of dsvelopments in the curriculum

from 1854 to 1937.

a) STAFF COMPOSITION

i) THE EXECUTIVE

Both Lou and Campbell had a good ceal in common with Muir,
Their Scots origins and considerable experience of the educational
system of that country, as well as their academic excellence and
all-round ability, were clearly regarded as suitable gualifications
for men who would tréin teachers. Like Muir, Low was a mathematician
of some distinction, having graduated from Edinburgh University with
Honours in Mathematics, zs well as being Medallist in Mathematics
and English Literature. After a distinguished zcademic caresr in
numerous Scottish institutions between 1871 and 1853, he came‘to

Sauth Africa to act as Professor of Mathematics ét Victoria Collegs

until Muir appeinted him as Instructor of Pupil-Teachers at the
1

start of 18584,

1. The Educstional News, Octoker 1915, p.162.
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Campbell had further points in common with the 5.G.E. His
father had died when the bay was five years old. | tEarly years of
hardship were brightened by the award of a string of bursariss and
schnlarshipsz that saw him through his schooiing, pupil-teacher
trainirg and a2t the Training Colleaze, uhere he was placed second
Afor Scotland in the King's Scholarship Exarﬁination,3 before going
on to Glasgow University tao complete his M.A. By 1505 he had
equipped himself to teach the full range of academic and professional
sub jects, as well as having specialist qualifications in Music,
Orawing and Manuzal ﬂjcrk.4 A brief spell of teaching in Scotland
was cencluded st the United Free Church Training College,s from
where he moved to Queens College, Quéenstuwn in the Cape Prevince,
He had the good fnrtung tc meet Muir on board ship on the way to
South Africa in 1907. Muir was apparently impressed by his
testimcnials,7 notably that from the Head of the Free Church Training
College, which described him as

", ...a teacher ameng a thousand...of refined presence and

manrist, and aof the highest moral principlss: as a student

he is thoroughly efficient, and abreast of medern reguire-

ments, while as a tsacher it is impossible to overestimate

his enthusiasm, his freshness anmd vigour, his inventiveness
and whole hearted devotion to his profession....The students

2. FEducation, January 1536, p.5;
"yilliam Campbell Book", p.7.

3. ™yilliam Campbell Book", pp. 2 and 7.

4. 1ibid., p.7. B

5. ibid., pp.7 and 1ll.

6. ibid., p.l2.

7. Interview with Mrs. C. Campibell, 11 March 1983.
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in training compete with one ancther to be sent to his
particular class for their practical training. No
teacher I know is such an 'all-round ment'.  Theroughly
proficient in all the elementary work and in the instruc-
tion of pupil-teachers...“8
It is thus hardly surprising that he was appointed as the first
Vice-Principal of the Cape Town Training College in 1909.9 The
creation of such a post indicated the extent to which the Caollege

had grown since its inceptien and the acknowledgement of this

develupment by the Administraticn. -

In this capacity he sgon made his presence felt, assuming
increasing administrative responsibilities as Low advanced in ‘years
and acting as Principal in the latter part of 1914 uhen Low was
cmerseasv.ll:L The hand of Muir is evident in his appointment as
Principal, which was made shortly bsfore the S.G.E. retired in
19145, In a private letter to Muir at the time, Campbell expressed

his gratitude to the S5.G.E. for giving him "....every opportunity

) . . . 11
of advancement..." and for interasst shown in his work.

The appointment of Low and Campbell, their parsonal zbilities
apart, clearly owed much to the fact that the system of teacher-

training at the Cape was modelled according te the Scottish pattern.

8. "yilliam Campbell Book™, p.ll.
9, Cape Archives, 5.G.E. 1/689, Telegram, Education to W,R. Campbeall,
3 August 1508;
ibid., C. Murray teW.R. Campbell, © August 19083
S.G.E. 2/246, Inspectors'! Reports, 190%;
- "yilliasm Campbell Book", p.13.

10. Cape Times, 23 June 1914, (Low was slmest seventy at the time
of his retirement.}

11. S.G.E. 1/1380, . Merray to W.R, Camphell, 18 May 1515 (Muir
retired on 30 June 1915);

S.G.E. 1/1380, W.R, Campbell to Or. Muir, 18 Mey 1915,
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This being the case, consideration needed to be given to the
appointment uf an execQtiue familizr with that.systém and possessed
of all-round ability as well as to acadsmic excellence.  Such
characteristics were clearly evident amongst the accomplishments

of the first two Principals, boih of whom were to give the greater
propartion of their time to clagsrocm teaching throughout their

tenure of office.

ii) LECTURING STAFF

At the esteblishment of the Central Classes in 1894 the cnly
permanent staff member involved in the work was Low, the Instructor
of Pupil-Teachers. He was assisted by other Instructors as well
as a steady procession of temporery staff, teaching such subjects

. . - 12 13 . .
as Drill, fMusic, Needlework and Moscwaerk, wuntil such time as
suitzble staff could be imported from aversesas. nce the "Clizsses”

) wers permanently housed in their own premises in 1900, the S5.G.E.
felt justified in seeking to appoint additional parmanent staff.
He was convinced of the need to import well-gualified women "....of
: 14 _
good general culture and address...’ for this purpose and mads

arrangements for prospective candidates to be interviewed by the

Agent-General in London. His attempts were frustrated at first by

12. G 7 - '35, Regart of ths 5.G.E., 1854, p.xxiiij
S.G.E. L/272, M.f5. Bannerman to Dr. fuir, 9 February 1200;
$.G.E. 1/272, 1.B.Low to S.G.E., 26 May 1900;
S.G.E. 1/272, N. Garisch to S$.G.E., 31 July 1900;

Depariment of Public Education, Cape of Good Hope, Pzospactus
of the Training School, {Cape Town, 1900), pp.6 and 7,

13. S.G.f£. 1/201, 2. Cook to S.G.E., 19 farch 1897.

14. 5,G.E. Lﬁ354, S.G.E. to Miss Mary Hervey, 21 May 1502.
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the foot-dragging tactics of the Auditor-Generzl in the Colony,
whose "....interminable delays..." in agreeing to an appointment
resulted in the withdrawal of a suitable candidate at the start

of 1901.15

Cleariy aware of the staff shortage, Muir then engaged the

servicaes of the "British Uomen's Emigraticn Association® in Lendon
with & view to the selectien of suitable candidates.l6 Tug
appointments wers mede from the start of 1503. Miss Dyer,

a Froshal trained Kindergarten experé, and Miss Suaiﬂ}e wha held
the Sritish MPrivy Cuuncil"l9 {P.C.) certificate. Miss Swain
was to give much of her time to part-time Kindergarten classes for
adult teachers.20 Reliance upcn pért-time, temporary assistance

. . . 4
in such subjects as Dutch,21 Slnglng,22 wccdunrk23 and Drau1ng2

centinued.

15. S.G.E. 1/367, Memorandum, S.G.E. to Under-Coleonial Secretary,
18 January 1201. .

16, S.G.E. 1/354, S.G.E. to Miss Mary Hervey, 21 May 1902.

17. S.G.E. 1/354, Telegram, Etducaticn to Miss R. Dyer, 22 December
1902.

18. S.G.E. 1/354, Telegram, Education to Miss E.M. Swain, 25
. - November 1902. '

19. The "privy Ccuncil” Certificate was a training college gualification
for general primary school work.

20. 5.G.E. 1/354, S.G.E. te J.B. Low, 13 May 1502.

21. S.G.E. 1/788, L.B. Rose to S.G.E., 5 June 1909.

22. S.G.E. 2/198, Inspectors' Reports, 1907, Report of Singing
Instructor A. Les.
23. S.G.E. 1/527, P. Tait to S.G.E., 8 September 1905;
5.G.E. 171472, W R, Campbell tc S.G.E., 15 April 1S16;

5.G.E. 1/875, Appointment form E£42 for C.W.J. Dreyer, 10
May 1910.

24, G 5 - 1506, Regceort of the S.G.E., 190S, Report of Drawing
Instructor, p, 232a. B
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The limitation of dependence upon part-time staff cannot have

" heen helped by a parsimonious attitude towards their payment,

particularly zpparent in the case of the Dutch teacher, Miss Rose.

Her salary had not increased in five years, when in 1509 she was

+

required ta teach for an additicnzl hour each week, her pupils

25

having risen Trom 40 to 130. - Though train fares had decubled

and she was teaching four classes instead of three, her reqguest

for an increase in payment was turned down six months later hy the

S.G.E. on the grounds that "....the claim does not appsar to be a

26
very strong one'.

Wwith a

visw to malintzining a high academic standard as a

requirement for appointment, Muir was clearly anxicus that permansnt

staff shculd be proficient in some skill as well so that sach College

would eventually become self-sufficient without the nesd to rely on

- part-time helpers. This policy is evident in the appeintment of

Miss N. Clark M.A., P.C., who was required also to "....qualify

27

herseif in Needlework® before taking up her duties in 1908.

Similarly, Miss J. Morgan, B.A., P.C. was appointed in ths same

year oun the strength of her additienal qualifications in Drill and

Saming.28

As tha academic standard of the student population rose, Muir

bacame increasingly anxious about the need tc azppoint university

25.

Z0.

27.

28.

S.G.E‘
5.G.E.
S.G.E.

S.G.E.

1/788, L.B8. Rose to 5.G.£., 5 June 1909.
1/788, S.G.E. to L.B. Rose, 10 December 130S.
1/600, C. Furray to N. Clack, S MNovember 1507.

1/688, J.8. Low to 5.G.E., 27 June 1908.
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graduateS.29 At the same time, the introduction of the Kindergarten
Course in 1914 suggested the need for specialist non-graduates with
ogverseas gualifications, a nasd that was still being straessad in
1919.39 A sense eof proportion was retained, howsver, by the
Inspector of Training Eclleges, H.J. Andersen, sware of the needs

of the primary school and fearful of academic over-specialization.

. . 31 . .
He stressed the need for correlsation of subjects, thus implying

- the need for staff with @ gensrsl range of abilities. Nevertheless,

Ehe prospects of securing the services of well-gualified staff of

any description were clearly limited by the poor salary procspects

st the Cape until after the First World lUar. In 1902, for example
the Chairman of the British Women's Emigration Associstion warned
that ths salaries offered were inadequate to attract women graduates.
Moreover, in 1312 salaries at the Cape were substantially poorer than
those in tha Transuaal.33 Furthermore, there was ng incentive to

attract holders of promotion posts to the Cslleges as they would

3
suffer a drog in salary. 4 In fact it was net until July 1537

that arrangements were made to raise the status of "assistant teachers"

at Training Colleges abave that of schocl teachers to the level of

. . 3
"....principals of seccndary schcols of Group A" in the Cape Province. S

29, C.P.7 - '12, Report of the S.G.E., 1911, n.18.

30. C.p.4 - 1920, Beport of the S5.G8.E., 1919, p.45, Repart of
Miss C. DOrakse.

—

21. S.G.E. 2/378, Inspectors! Reports, 1914 {Informal Report).

32. S.0.E. 1/354, Miss M. Hervey to S.G.E., 20 June 1902.

33, S.G.E. 1/1065, Schedule of Salaries, n.d. (?1512), This
indicates that starting salaries Tor non-graduates
in the Transvaal were more than double those of the
Cape, with five years taken tec reach the maximum as
opposed to 35 years at the Cape.

34. S.G.E. 1/471, Miss L.F, Todd to S.G.E., 24 February 1516.

35. Report of the 5.G.E., 1937, p.31.
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The years from 1913 to 1918 were difficult in terms of staffing.
Illness afflicted a number of the_women staff, who, being British,
felt the need to sesk attention for extended periods in their lands
of birth,36 while the new Vice-Principal, F.H.A. Lange, suffered a
breakdoun in 1918;37 The introduction of the Kindergarten ecourse
in 1914 posed preblems when the S.G.E. refused to countenanca an
alipcation of work that provided a member of staff for each of the
classss of the two-ysar course, which fotalled 32 students, and
gave instructions that of the two staff involved, the last appointed
was “....to keesp an eye on any suitable vacancies that may accur."38
Neither were matters made easier by the outbreak of War in 1914, an
event that led to the internment of Woodwork teacherac.w.J. Dreyer,
as a German subject39 and the dismissal of Miss A. van Held an the
same grounds.40 of he; objection to dismissal without natice, Muir
said, "I could not help adding that I thought it would have baen
cnly fair that Miss VYan Held should give us three months' notice
of her indiscreet spesches regarding the German Army". Given these

difficulties, ha went on to castigate the College for making appoint-

ments in a "haphazard slack way", suggesting that it would no longer

36. S.G.E. 1/1155, R. Dyer to S.G.E., 14 January 1913 and 24 July 1913;
$.G.E. 1/1386, J.W. Edgington to S.G.E., 11 February 1915;
5.G.E. 1/138Q, Dr. Carmichazel to S.G.E., 28 April 1915;
§.G.E. 171711, C.E. Huckvale, Form ES4, 16 September 1918;
S.G.E. 1/1380, S.G.E. to W.R. Campbell, 24 February 1915.

37. S.G.E. 1/1711, F.H. Lange to S.G.E., 29 July 1918.
38. S.G.E. 1/1254, C.Murrsy ¢ ¥.R. Campbell, 29 July 1914.

39, S5.G.E. 1/1254, Secretary of School 8card to 3.G.E., 17 September
1914,

40. S5.G.E. 1/1380, Memcrandum, S.G.E. to General Correspondence
Branch, 9 January 1915,
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be able to appoint anyone who simply turned up, whether able or
not, to "....Ffill the hole into which the authorities had got
themselves".al To crown their difficulties, this period saw a
succession of no fewer than seven teachers of Dutch at a time when
the Provinecial Council was anxious to ensure parity of the two

of ficial lénguages.

The raised §tandard of entry in 1919 emphasized the need for
well-qualified staff, by which time fully-trained British teachers
with Primary Schoaol exparience were in short supply.43 At the same
time the increaéing availability of local graduates was evident in
new agppointments that were being made.44 Unfortunately they suffered
a serigus disadvantage in their lack of Primary School experience and
Inspector Andersocn held the view that such appeintments should not
be confirmed unless candidates had obtained appropriate experience
and qualifications.45 The problem persisted, being gvercome to some
extent in 1924 by the publication of a Departmental handbook, The

. . . 4
Primary School ¢ Suggestions for the consideration of teachers b

and by regular visits to all the Training Colleges of Departmental

Instructurs.a7 It was not until 1926, however, that an adequate

41. S.G.E. 1/1380, S.G.E. to General Correspondence Branch, 10
February 1915.

42, S,G.E. 1/1I%6, S.G.E. to General Correspondence Branch, 28
January 1913;

5.G.E. L/l471, W.R. Campbell to Acting S.G.E., 8 January 19163
S.G.E. 1/1471, W.R. Campbell to Acting S.G.E., 12 February 1916.
S.G.E. 1/1568, P.A. Millard to W.R. Campbell, 25 May 1917.
S.G.E. L/l?ll, Farm E.42, 8 february 1918, re: J.J. Nel;

5.G.€. 1/1711, 3.3. du Preez to W.R. Campbell, 14 January 1918.

43, ({.p.2 - '21, Report of the 5.G.E., 1920, p.l&,

44, ibid.
45, ibid,

46. C.P.4 - '25, Report of the S5.G.E., 1923 and 1924, p.63.
47. ibid., p.6é4.




solution was Tound with the ssteblishment of the Central Method

Scheme, whareby a member of staff was charged with the particular

responsibility of teaching Primary School Method to all sthdents,

43

wvorking in close association with subject specialists and supplemented

by the efforts of those with primary schosl experience.qg

 The intreduction of the -specialist two-year Physical Culture

"cecurse in 1521 called for the importation of a suitebly gualified

teacher from England.

50

The more academic aspscts of Anatomy and

Physiolooy were taught on 'z part-time basis by Professcrs of ths

S5chool of Medicine st the University of Cape TownSl and planists

were hired to accampany the dance and rhythmical exercises zfter thes

52

retirement of Or. Barrow-Oculing at the and of 1823.

Grouing awareness of the need to provide education of greater

- relevance to rursl sreas lad to the appointment of Or. 5.H. Skaifs

as Departmental Science Instructer.

He spent much of his time

promoting the cause eof Nature Study and Schesl Gardening at the

’ 50118§953

5
could be found in 1528.

4

until such time as a Tull-tims teacrer for the subject

48,

49,

50.

51‘7

52-

Cepe Archives, P.A.E. 603, Inspectors' Reports, 1926.

S.G.E. 2/594, Inspectors' Reports, 1523.

Interview with Miss A.H. Ball, 10 July 1S83. She rafers to
demonstration lessons taught by Campbell apd gther members aof

staff.

C-P-Z - '23, REDGI‘t Cf. thE SOGQEQQ 1922, p-l{lo

S.G.i. 2/594, Inspectors! Rzports, 1523

- 5.G.E. 2/542, Inspectars' Reports, 1921;
C.P.2

- '26, Repgrt of the S5.G,E., 1925,

letter, Miss A. Anders to a
C.P.2 - '28, Heport of t

p.A.E. 6803, Inspactors! Reports, 1573-153

po.B4-03,
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Once the Central fzthod Scheme had been put into effect, Campbell
- built and maintained a core of graduates to cover the academic basis
af the course as well as full-time, non-graduate specialists to run
the Kindsrgarten zand Physical Culture cmurses.55 At the same time

he steadily extendsd the use of a range of parti-time spscialists to
supplement and enrich the programme in such fizlds as music, elccution,
gurythmics, dance and woodwork and maintained the link with the
University through the Cepartments of Anatomy and Physiclogy. The

" South-African camponent of the staff grew steadily, censtituting

two thirds of the permansnt staff by 193'?.56

b}  TRAINING

For the first twenty vears of ;he Colleget's existence. ths
practical traiﬁing of pupil-teachers was zt the hand of teachers
in the schools te wvhich they were attached. In ordar to gain
acceptance as a pupil-teacher at the "Central Classes", a candidate
was réquired to submit a time-table specifying the details of his
duties to Instructor Lcm.s7 Orice appointed, the pupil-teacher would
. be attached tc a school for the duration of the course. Arrangements

were eventually mads in 1516 that the period of indenture to =

particular school was not to exceed one year.ss Their practical

55. The Fducation Gszette, VOL.XXII, Mo.22, 26 April 1923, p.4t6.
The S.G.E., pointec here tc the compaosition of the idezl training
school staff which should include "....two distinet types af
teacher...the teacher with high academic attairments with, if
possible, prefsssional training and experience, and...the teacher
with thorcugh training in and wide experience of primary school
work."

56. P.A.E. 603, Inspectors' Reports, 1837. (See also returns of
' staff with all Inspsctors! Reports from 1921-1937).
J.8. Low to 5.G.E., 15 M@y 1B83S5 on revers f

57. S.G.E. 1/187, s
letter from A.ddMadesen to S.G.E., 8 May 1896,

a

]

58. S5.G.E. 1/1711, v.R, Campbell to School Board Secretary, 18
February 15183 Acting 5.G.E. to W.R. Camphbell, 8
Mlarch 191B.
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examinations were concucted by Dspartmental Inspectors in charge of
the circuits in which their scheols were situated until thse appointment
of the Inspector 0% Training Cblleges in 1968.59 The examination of
pupil-teachers was to become & large part of his work. Local
variations in the demands made of pupil-teaﬁhars soon became svident
and were highlighted by Inspector E£. Noaks who urged that three hours
of daily teaching should constitute the maximum;ﬁa The effects of
this system were somewhat moderated by weekly vcriticism lessons®
for each of the groups at the "Central Classss" where students
"taught™ their peers, followed by sessions on "school method",61

but the need for individual supervision and guidance remained
unsatisfied;ﬁz Anderson continualiy raferred to the relucténce of
teachers responsible for pupil-teachers to accept the responsibility
of Criticism.63 By 15910 he had come to the canclusiam that the
solutiaon to the prublém lay in the establishment of a practising
schuul,ﬁé where criticism could effectively be provided by staff
qualified for the purpose. Sustzined pressure led to the opening

65
~of a practising school at the College in August of 1914, bBut

59. G 2¢& - 1208, Report of the 5.G.E., 1508, pp.2-3.
60. S.G.E. 2/606, Inspectors! Reports, 1893.

61. Prospectus ef the Training School, pp.5-7.

2. C.P.7 - '12, Report of the S.G.E., 1911, p.18.

£3. §.0.E. 2/2?2, Inspectors! Heports, 1910;
S.G.E. 2/324, Inspectors! Reports, 1512;
- 5.G.E. 2/358, Inspectors' Reports, 1913.

64, 5.G.E. 2/?72, Inspectorst Reports, 1910.

8 fupust 1014,

65. Eape Tines,

m
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its immediate usefulnsss was considerably restricted by the fact

that students attended the College in relays, many of them at hours
) ) 66 cr s

after school pupils had gons home. Conditicns were somegwhat

ameliorated by the presentation of Model (Demonstration) lessons by

College staff to their students, a ccmprehénsiue series of which uwas
clearly in use by 1911.6? fufthermore, the attendance of classes at
all hours of the day cmmmitééd the staff to é teaching programme

that denied them the opportunity of observing thair students at

werk in surrounding schools, a facter of significance when one

realizes that but a smzll minority of the student bkody could be

: - 68
sbsorbed as pupil-teachers st the practising school.

.The first steps towards the extension of a larger measure of
control over the pracﬁical training ef Kindergaften students were
taken by Campbeil in 1915 when he arranged that they would all be
concentrated in neighbouring schools from the start of 1216 in crder
to premots continuous work and to facilitate azccess from the College.69

At the same time, the removal of coloured studentsTG had made it

66. See Chapter III, p. &4,

67. ©.p.7 - 112, Report of tha S5.G.E., 1911, p.1€.

68. S.G.E. 2/426, Inspecters! Reports, 1916.  In 1916 its
capacity was 24 pupil-teachers.

69. S.G.E. 1/1380, Memorandum, Acting-5.G.E. to Gensral Correspondance
Branch, 21 October 1515,

70. Chapter IIl, pp.50-52.



possible foﬁ him to re-arrange the College day froﬁ 1916 in order
to accommodate ail of his students in & programme cenducted during
school hours. > It thus becams possible to make more extansiva
use of classss at the practising school tTor both Demonstration and
Criticism lessons. Each class had three sessions per week at
schodls; tha time saved on travel, as well as the abholition of
daily teaching, afforded more time for both acadenic and professional
. training by the lecturing staff. Matters were further improved in
1917 when a member of staff was detached from most of her classroom
duties iﬁ prder to enable her to supervise students at their 5Ch0015.72
furthermore, access to the practising school afforded students the
opportunity both to observe experimeﬁtai uork?s and to employ the
methads thay had been taught, freed_?rnm the conservative rtestraints

Uf other schgols.

Developments proceedad apace. The practising school was
extended to ccuer the entire primary schoel range from Sub. A to
Std. VII in 1917,75 by which time steps had been taken to ensure
that studsnts be given expsrience of teaching throughout the primary

76
school range if they were matriculants. In addition, a further

71. S.G.E. 1/1390, Acting S.G.E. to Schecol Board Sescretary, 8 Decamber
1915, accomganied by memarandum from W.R. Campbell, n.d.

72. 5.G.E. 2/&5&, Inspeciors! Reports, 1917. (The sucecess of this
arrangemant was confirmed when an additional staff
member was set sside for the same purpose in 1823
(see 5.G.E. 2/594, Inspectors' Reports, 1923})).

73. S.G.E. 2/428, Inspectars! Reparts, 1916,
74, S.G.E. 1/1390, Acting-5.G.E. to School Board Secretary, 8
' Gecember 1913, eccompanied by Memorandum of
4.R. Campbell, n.d.
75. S.G.E. 2/428, Inspectors' Reports, 1917.

76. S5.G.E. 1/1471, S.G.E. to Training College Principals, 14 March
. 1918,



significant step was taken in 1917 with the establishment of a
-single-teacher practising school in order to prepare students who
Were likély to have charge of such country schocl§ after thay had
gualified. Thié was a pioneering venture and evidence of the
professional leadsrship that was to come from the College, being

reflected later in the Educetion Bazette in 2 series of memoranda

for the guidance of teachers- in primary schegls.

Further improvements in the-system were made.in 19168 when it
was arranéed that students would spend an entire morning at schools
each ueek. This nct only caused less disruption at the schools
than briefer, more freguent visits, bui it aiso enabled ﬁhem to
teach a wider range of subjects, as well as saving travelling fima.
Furthermore, the time saved made it possible to extend the psricds
given to Demonstration and Criticism lessons at the College. In
spite of the reduction in teaching practics, the Lollege continued
to exeeed the time given to that facet by other cclleges bv

. 18
considerable margin.

True to the metto of the qulege, "Przecspto st Exemplo™,

Campbell stressed the value of Demonstraticn lessons in preference

77. The Educaticn Gazstte, Vol. XXI, No.23, 30 March 1522, pp.650-5295,
on the Single-Teacner School;

The Education Gazette, Vol. XXI, No.22, 16 March 1922, pp.670-578,
on Infant School Method.

78. S.G.E. L/l?ll, W.R. Campbell to Acting 5.G.E., 18 February 1918,
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to learning by way of criticism. 1t was his view that, while
learning by experience had advantages,there was more to be gained
fram the previous experierce of others, by means of which suceeeding
generations might improve upon one anuther.7g He believed that
through criticism one might beagin to get "....useful towards
_retirement."BG In holding this view he was clearly in tune with
his colleagues and with the Inspectorate. The matter was taken up
" by the Training College Inspectors in the Repart on Training

Institutions in 1933, They took the view that
¥,....a 1lesson gilven by a raw beginner can have no value
whatsosver to students at the sams stage of treiming, and
thiese students are egueally incapable cof offering any
helpful or original criticism on the performance..
A beginner is bound to make mistakes but these should be
made under the eye of the method master only or in class-
room of a ceompetent teacher where they can be Immediately
corrected by sympathatic advice or skilled demonstration...
it is gemerally admitted that we learn by imitation and
students practice should be prsceded by a full ccurse of
demgnstraticn leszons given by skilled practitioners...
The traditional type of criticism lesson shows the student
mainly those thirgs he should avoid and therefore violates
the sound principle that a student should see and hear only
what is worthy of his imitation.n8l

The post-matriculation Primary Teachers® Certificate introduced
in 1922 was affected by this philosophy and first-year studentis were

duly relieved of criticism lesscns and exposed to demonstration lessons

- . 82 .
given by staff and senior students. Tertiary status urged a move

79. Cape Toun Trainina College flegazipe, 1918, p.3.

80. ibkid.

‘81. Aﬁeport of the 5.G.E., 1932 and 1633, p.8% (unnumbered).

B2. P.A.E. 603, Inspectors! Reports, 1935.
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towards greater student autcﬁomy and the naw arrangements as from
1929.included a reguirement that "....a minimum of 150 hours of
responsible teaching practice épart from dE@onstration and criticism
lessons"*" was to be prescribed for each student in training for the
two-year diplema course. ef this time, sscond year students were
permitted to make their own arrangsments for 50 hours (two weeks)

- of continual practice, spending one week in each of the first and
third terms at schools near to their hcmes.84 The remaining four
weeks were divided egually between the first and second years, the
idea being that z full week, under normal teaching conditicns,
supervised by teachers at the schools and visiting College lecturers,
during the second term would be giﬁén tc the wark of each of four

85
differsnt primary school standards.

Demonstration lessons cculd be presented to classes of students
in the absence of pupils,86 as could criticism iessons, but such
conditicns were artificial compared with lessons presented to classes
of children. This pointed to a foerther difficulty in that the move
to Mowbray in 1931 deprived the Ccllege of its official practising
school under the sole authority of its head;a7 within a few years,
however, full coToperation with the local English and Afrikszans msdium

schools had been geined. There was then a regular interchange of

schael classes uncdargeing tuition under demonstration and criticism

83. HReport of the 5.G.E., 1532 and 1833, p.86 (unnumbered).

“B4. ibid.
85, ibid., pp.87-88.

86, Inpterview with Miss A.M, Bz211, 10 July 1883,

87. Report of the S5.G.E., 1932 and 1933, pp.B4-85 (unnumbered).



conditicns, as well as visiis by students to the sch@ols.88

Increasing‘emphasis on demonstraticn lessons reflectsed
cénseruatism and the considsrsble extent to which training was
regarded as the essential function of the College. In such a
scheme thera was 1little room for experiment. In spite of injunctions
by Superintendents—Genefal Viljoen and Botha in respect of the need
for colleges to exper:T.men‘.:,gg grewing conservatism sprang from t%e
establishmant ofrtried and testéd methads. In this, the heavy
hand of the Inspectorate may be discerned. Andersan wuarned hls
collsagues "....égainst seeking ta turn the Training Colleges too
much into experimentai stations for new ideas and nostrums, whese
value is unproved and at best doubtful" 90 before going on to point
gut that, siﬁce ", ...the central requirements of Primary Teachers!
training ere fairly well determined.. .what our colleges and their
staffs most need and desiderate, is to beg left free to devote their
full énergiss to their special work, sg that they may meke the
training and preparaticn of their students at all points as thorough

end efficient as pnssible."gl

The conservatism of schools was also clearly a factor militating
against experimentation. In spite of the insistence of the S.G.E.,

Professar M.C. Botha, in 1833 that traiming colleges should develop

88. P.A.E. 603, Inspectors' Rezports, 1535, This refers to 3 cordial
relatienship with Mowbray Public Scheol (English
Medium) and Nassau and Albert Street Schools (Afrikaans
Medium)

Interview with Miss A.M. Ball, 10 July 1983.

[&4)
0

. C.p.5 - 113, Report af the S.G.E., 1518, p.l19;

1

Repart of the 5.G.E., 1532 and 1533, $.19 {unnumbsred).

g0. C.P.2 -~ '26, Report of the S.G.E., 1525, p.40.

gll ibidn, ppoéfg-al-
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into ",...schools of sducaticnal research and sxperimentation on a
small scale,“92 su;h development was firmly resisted by both the
Inspectﬁrs GFVTraining Colleges and Camphball. .In their report

for 1933 the Inspectors gave as their reason the abssnce of a
practising school undser the sole control of the College, but a more
candid view was expressed in s _private letter from Inspector A.
Sintagn to Inspector C.J. Hofmeyr, in which Ne expressed the vieuw
that both he and Campbell believed that ",...the Training College
is not thes place for sxperiments. Teachers should learn approved
methods, as they have to Tit in with other membsrs of the staffs to

. )
which they may be ap;:;::intarj.“"3

Thus, deviation from the norm during the Anderson era tended
to be firmly resisted in his attempt to securz a level aof uniformity
amongst thsa colleges.gé Nevertheless, despite such restriction on
training in methcdology in the classroom throughout the period 1894
toc 1937, the authorities were clearly amenable to suggestions ef
reform in respect of the arrangements made for practice-teaching.

. furthermora, the training given was clearly expandasd and enrichisd

by the appointment of 2 growing number of part-tims 5pecialists.95

92, Report af the 3.G.E.. 1932 and 1933, p.19 {unnumbered).

893, P.A.E. 603, Inspectors' Reports, 1533, 4. Sinton to C.J. Hofmeyr,
17 June 1833,

94. S.G.E. 2/642, Inspectors' Reports, 1525.

95. See Chapter IV, p.l04.
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c})  THE CURRICULUN

Betyeen 1893 .and 1238 there were éssentially three types of
course available., The first cf tﬁeee provided a form of secondary
gducation with some skills and little professignal training. The
second was at a tertiary level, emphasizing professional training,
further general education and the development cf ﬁarticular skills.
The third type was designed 15 provide opportunities far Specialization
after basic treining.

i) SECONDARY EDUCATION : SOME SKILLS AND LITTLE PROFESSIDHAL
TRAINING

The pupil-tesacher course devalopad and expanded over the years
as the standard of entry was raised from Std. IV to Std. VIII.OO
It led at first to the award of the Third-Class Certificate {T2}).
The standard of this three-year course was significantly raised for
white students when a new third-year course was introduced in 1812,
based an an sntrance requirement of Std. VII. At the same time,
the second and third years of the old course became the first and
_ second years of the new. ( For colaoured students, however, the old
course based on_aﬁ gntry reguirement of Std. VI was retained.
Further simplified, it provided a device to segregate classes on
racial grounds since coloured students-were not permitted to enrol
for the senior ccurse.97) Further improvement came in 1919 when

Q
Std. VIII beceme the new standard of entry.'a Thereafter, the

—

96. QDepertment of Public Education, Cape of Good Hope, Regulations
- reqgarding Examinaticn and the Traininc of Teachers, 13523, p.l2.

§7. S=ze teble, n.12. (Ses also $.43)

98, HRegulations reaarding Examinations and the Treining of Teachers,
iszg, p.t.
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pupil-teacher system of indenture of white students to particular
schoals__came to an end with the introduction of tha‘Primary Teachers!
Lower Certifiecate (P.T.L.C.). Being a course of twe years! duration
based on an entry standard ons year in advance of the requirement for
the T3 {(Senior), it was essgntially the same as its predecassor in

content and standard.gg -

-

The common feature of all these courses was that they provided
a basic sscondary scheool educstion which emphasized the content of
the syllzhi of primary school standa?ds in which students would
teach. The academic components were: Languages, Arithmetic,
Geography and History, to which were added the skills of VYocal Music,
Drawing, Biackboard flanagement, Object Lessons, Physical Exercises
and Handiwork. In 1894 the professional aspect was limited to the
method of teaching subjects, and the drawing up of registers, time-
tableg and guarterty returns.lOU Casmatic impfousments and gradual
entichment fellowed, but the essentisl compaonants of the course

remained similar until its zholition in 1929.101

990 ibid., pp-12“240

100. Cape of Good Hope, Department of Public Education, The Educaticn
Manual, 1894, pp.S8-53.

101. See table, p.12;

Ses also: ODepartment of Public Educaticn, Colony of the Cape
of Good Hope, Syllabus of fxaminationsg, 1500, pp.7-13;

Department of Public Education, Cepe of Good Hops,
Requlaticns recardinc the Training and Examipnaticn
of Teachers, 1913, pp.5-13 and 25-31;

Regulaticns recardino Examinstions and the Training
of Teachers, 1520, pp.l2-25;

pp.1056-10358.
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ii) TERTIARY EDUCATION : PARFFSSIOMAL TRATNING, FURTHER GFNFRAL
EOQUCATIGN AND THE DEVELOPMENT OF SKILLS

The first course of this type was the Second Class or T2
Certificate of two years duration, introduced at the Collége in
1504, Based an an entry reguirement of Matriculation in combination
with the T3 Certificate, it uas‘initially a one~-year course by virtus
of the fact that the first yegar was spent on the work of the T3 course,
-thus confining the professional and further scademic aspects ta the
second year.lnz In addition to their studies in the History of
Educatiocn {an alternative to which was a study of Froebel on the
Kirdargarten), they uere to deal with the elements of Ecucational
Psychalogy and were required to hoeld additional certificates in

, . . 103 . .
Needlework or Yoodwork, Drawving anc Music. Concessicns, in

respect of the last category, were mads tg those ®....incapacitated

. . 104 . ' . - -
by natural insbility..." This course was to retain its close

links with the T3 until 1923 wvhen it finally became a self-contained

[ =
=
two-year course.

The Primary Teachers! Higher Certificzte (P.T.H.C.) wes simply

the TZ, by another name.l06 By the time it was intreduced in 18921

it had become possible to expand the elemenis of Psychology, Logic

102. Department of Public Education, Colory of the Cape of Gead Hope,
Syllabus of Examinaticns, 1500, pp.13-14.

103. ibid.
104. ibid., p.l4.

105. Report of the 5.6.E., 1823 =and 1524, p.2l (unnumbered).

ations regarding Exeminations and the Training of Teachners,

106. Rscul
15320, pp.25-27.




182,

and ths History of Educaticn in preparing students specifically for_
the senior primary classes,lo? since a full-time professional course
in Kindergarten work had bzen introduced in lQlS.lGB With seme
modification this wass to bscome the Primary Teachers! Certificate
(P.T.C.) Course of 1929, a2 course of two years! duration for post-
matriculants in which emphasis.upon professiegnal aspects of the
course could 2ssume & larger role than before, since all students
were regquired to have passed the Senior Csrtificate or Matriculation
examinations. Thie further implied that a higher degree of
bilingualism ceould be demanded.lng Participents in these coursses,
along with those of the P.L.T.C., uwers abie to benefit considersbly
from the active extra-murel programme that was developed from 1516

116G

cnwards.

iii) POST-BASIC TRAINING IN SPECIFIC SKILLS

Specialized, intensive training was prouidéd aver one ar two
years for students who had already qualified to teach or were within
a year of qualification. The first establishsd at the College was
- tha Kindergarten course, founded in 1915, The entry requirement
for the Flementary course {E£.X.G.) was as indicated. Those who

wished to tzke the Higher course (H.K.G.) that followed it were

107. Cape of Good Hope, Department of Public Educetion, Reculaticns
reogarding the Training end Examinastion of Teachers, 1513,
p.9.

108. Ses table, p.l2.

A09. The Education Gazette, Vol. XXVII, No.2l, 25 Octcher 1523.

110. Ss= pp.65-74.



reguired first to have passed ths Elementary.lll The bulk of both

courses was essentially preactical, with emphasis on Handwork, Class~
teaching, oral work, piano playing, blackboard drawing and drill.

The more theoretical part called for a study of the natural environmant
and the history of =ducaticn as well as scme knowledge ofrpsychology,
physiology =znd hygiene.ll2 The two years were consolidated into a

_bne year course in 1921.113 ~ Once the P,T.H.C. had become distinct

from the P.T.L.C%Tésimilar arrangements to those of 1915 could be made
for early specialization. Candidates who had passed ths first year
of the BP.T.H.C. were pefmitteﬁ to follow the one year Infant School
Teachers' Certificate as were these who had completed the P.T.L.C.
course.ll5 . From 1930 onwards, houeﬁer, all students were réquirad
to complets the tuwo-year P.T.C. course first before specializing in

a cne-year course for the new Primary Teachars Higher Certificate
(P.H.), specializing in either Infant School! Teaching or Physical

116
€ulture at the Collegs.

The Physical Culture courses were introduced in 1921.11? A

"one-year course was available to teachers holding a basic qualification,

after which the option of following the second year course existed.l18

111, C=zpe of Good Heope, Department of Public Education, Reoulations
regarding the Training and Examination of Teachers, 1913, p.l15.

112. ibid., pp.l4-17.

113. The Education Gazetts, Vol. XX, No.22, 10 March 1921, pp.9435-550,

114. C.p.4 - '25, Report of the S.C.E., 1923 and 1924, p.20.

115, The Education Gazetts, Vol.XXIII, No.24, Z0 November 1G24, p.427.

116. The FEducaticn Gazzite. Vol .XXVII, No.2l, 25 October 1928, p.106&6:

See tabis, pe.12.

117, The Education Gazette, Vol. XX, No.2, 22 3July 1920, p.35.

118. The Education Cazetts, Vcl. XXIII, No.24, 20 November, 1524, p.42%.
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Alternately, early specializetion was also possible, P.T.H.C.

students whe had completed their first year were permitted to follow
. ) 119 )

the two-year Physical Culture Course. Both courses continued

_ L , L 120

to be offered until 1%¥37 when the seccnd year option wes dropped.

The major components of both courses were Swedish Drill (apparatus

work and exercises), Musical Drill, School Games and Class teaching

on the preacticel side, and Anztcmy, Physiology, Hygiene and the Theary

. of Gvmnastics and Games, as well =s Psychology on tne theoretical

leuel.121

A variety of additicnszsl speciaiist coursss in such diverse fields
as Drawing, Art, Needlework, Woodwork and Naturs Study was available
155
batusen 1823 and 1930,_24 but these were made redundant by ths new

P.7.C. course uhich made provision for such subjects.

CONCLUSICHS
STAFFING

The profound influance of Muir continued to affect the develeopment
of teacher~training throughout the period under raview, finding its
exprassion in his hand-picked men whose Scottish roots uwent deep.
In spite of considerable difficulties in cbtaining adequate staff,
the parsonal force and dedication of both Low and Campbell persistead

until an adequate staft of all-rounders had been built,

115. ibid. —

120. Sea tabis, p.12.

121. The Educaticn Gazetfe, Val. XXIII, No.24, 2G November 1524, p.429.

122. GSee tzhiz, p.lZ.
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Furthermore, Campbell wss clearly conscious of the need to draw
on outside expertise in order to enrich the programme and did so

gnergetically.

TRAINING

Starting from scratch at a time when the Colony was desperately
sﬁart of teachers and equally éhort of suitaﬁle candidates for
training as tesachers, the sééndard of entry was, cf necessity, low.
The heavy emphasis on practical and academic subjects was unavoidable
if immature children were to be placed in front of classes rapidly.
In addition, the inadequate training of pupil-teachers at the schools
was an obviogus area of waakness thaﬁ Inspector Andersaon did somsthing
to remedy through his demands fer a practising schoel, but it was the
organization and planning of Campbell that was to turn the pupil-
teachers into students in a system where all aspects ﬁf their training
were adequately supervised. Once an adequate éystem had been developed,
homeuér, there wes a tendency to resist change and experimentaticn.
This was partly attributable to resistance from the schools, bu: also
to the conviction cf both Anderson and Campbell that they had faund
the scolutions. At the same time it should be remembered that
students had but a brisf sfay at College, during which there could ba
littlé time for éhe deviaticn of experiment iIf thay were to benefit
to the full from the experience of staff who taught them. Referencs
has alresdy besn made in Chapter III to the profound influence cf the

wide-ranging extra-mural programme as an aspect of their training.

It would also be only fair tc emphasize Campbell'!s excellence
as a teacﬁar. His many skills could cleariy be used to greatest
effect in the damonstraticn lessons given to students. The vitality

of any educational institution must be closely related tao the extent

to which skills within the bady corporate are used to the advanteags
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of all. His lessons wsre a case in point,

Prefessional leadership was a role gladly assumed by Campbell
on behalf of the instituticn and its training influence wasAclearly
projected further afield through his detailed memorandum on ths
running of Single-Teacher Schools, as well as that on Infant School
I"lethcrd}'é3 in which his staff had a large hand. The College also

. . . 124 .
convened in-service courses for teachers and a rzdic preqramme
on Haydn and his musie broadcast for schools by students of the

[ 4
College in 1925 must have been one of the first of its kind. 2>

CURRTEUL UM

A well~rounded curriculum in a teacher training prograﬁme
would seem to include four mair elemsnts.

1. An academic componsnt,

2. Practical training.

3. Opportunities for specialization.

4. Professional training.

An examinatian of the courses of training that developed
reveals that evolution towards such an ideal was steady. From
1594 %o 1503 there was an acsdemic componsnt allied to a limited
form of prectical training. The introduction of the T2 course in 1904
allcwed for the reguisite emphasis upon professicnal subjects and the

introduction of the Kindergsrten classes in 1315, followed by other

specialist courses later, allowed for a measure of spscialization.

123. See footnate 77, p.94.

174. The Education Gazetts, VYol. XXVI, No. 21, 13 Qctoher 1927,
pp.817-618;

P.A.E. 603, Inspectors' Reports, 1837.

125. The Education Gazette, VYol. XXIV, No.17, 270 August 1925,
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it should be painted out, howaver, thst specialization in any
direction implies the need for a2 sound bhasic fcundation.. It is
clear that the possibilitfy of specialization after an inadsguate
preparaticn of less than a basic gqualification existed betweesn
1915 and 1925, Unfortunataly it is difficuplt to estimate the
extent to which students at the Coliege were specializing after
fulfilling the bare minimum of requirements for entry to such

courses.

Steady development had clearly led to a situation wuhere the
Eclliege was offering a well rounded curriculum, taught in an

gffective manner at the time of Campbell's retirement in 1937.
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TABLE OF STAFF AND STUDENTS AT CAPE TOwN  TRAINING COLLEGE
SHOWING THE RATIO OF STUDENTS PER  PERMANENT STAFF  MEMBER.

YEAR STUDENTS STAFE  RATIO
1908 253 6 1 : 42,2
1g09 275 5 1 : 55
1810 - 225 - 3] 1 : 38,2
1911 172 - 7 1: 24,6
1512 | 164 7 1 : 23,4
1813 210 g 1 : 23,3
1914 239 12 1 : 19,9
1915 295 13 1 : 18,5
1815 155 15 1 : 13
1917 209 15 1: 13,9
1518 204 17 1 12
1815 212 13 1 16,53
1920 192 13 1 : 14,8
1521 183 14 1: 13,1
1922 178 13 1 ¢ 13,7
1923 - 147 i2 1 12,3
1924 121 12 1: 10,1
1925 121 11 1:11
1926 139 11 1 : 12,6
1927 _ 138 11 1: 12,6
1928 124 12 1 : 10,3
1529 = 11 1:65
1930 ’ 83 8 1l : 10,4
1931 69 8 1: 8,7
1932 108 8 1l : 13,5
1933 107 g 1: 11,9
1834 . 108" 9 112
1535 110 g 1 :12,2
1936 125 g 1l ¢ 13,9
1837 . 122 8 1 : 15,3
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CHAPTER V.

TOWARDS _AUTONGRMY.

The Curriculum development cutlined in the last chapter was
an area in which increasing opportunities for autonomous development
were to arise after the First World War, as the College advanced
towards tertiary status. This chapter sets out, briefly, to chart
ﬁhat development, as well as ta noint to restraints that Iimited, or
attempted to‘limit, the College in its progress towards autonomy in

the broadest ssnse, from tha time of its establishment until 1837,

‘At the outset it should bes made clear that the prospects for
sutonomy of an institution totally dependent upon state funding and
pruuision,-and sub ject to bureaucratic controls, were distinctly

imited, Furthermore, the Collegas! naturé as an institution for
professional training ensured that both staff and students would
fall under the influence of ccnservative and tréditional forcas at
the schools in which they practised, thus being kept caonstantly aware

of the reguirements that were expected of them.

Moreover, the imposition of minimum standards of entry by outsids
authorities underminad independence and reflected a lowliier status
than that of the universities which had more stringent entry requiremsnts.
learly awarz of the negative impact that inferier entry requirements
had upon the status of the College, Campbell succesded, shortly after
his appointment as Pring€ipal, in securing the suppert of the S5.G.E,
for the introducticn of admission exams, to be written by applicants

for enrclment in 1915.1

1. Ses note 32, p.4b5.
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a)  ADMISSION

It is clear that conirol over the admission of students was
exercised by the Cﬁllege from the start, but the year of study
which they could snrol was determined by the Examinztions Branch
ﬁf the Education Degartment.2 The Department could further influence
enrolment by the provision or withdrawal of grants. Low was clearly
jealous aof his right to agdmit or reject studente and took exception
to the admission of students by the 5.G.E. without his authority.3
The absence of further reference to the difficulty would seem {o

suggest that his richt was upheld.

A cerious threat to the freedom of the Lollege to admit
matriculated students arose in 1914 when the South Africar Colliege
attempted to take over -all such students.4 The Educaticn Departmsnt
fought tooth and naii to retain contrel of the training of teachers
for the Province in its ouwn institutions5 and was undoubtedly
influéntial in persuading thé Administrator tc turn down the take-

over bid in 1916.6 Thnis averted the ultimats demise of the College

when the entry requirement for =1l students was raised to Std. X in 1826.

2. Cape Archives, S.G.E. 1/215, C. Murray to J.8. Low, 30 June 18986.

3. S.G.E. 1/515, J1.B. iow to S5.G.E., 24 July 150S.
P.A. Millard to J.B. Low, 24 July 19QCt.

4. S.G.E. 1/1254, Registrar, 5.A. College to S5.G.E., 12 September 1814,

5. 5.G.E. 3/1548 Acting S.G.E. to Provincial 3Secretary, il Octoker 1915;
Acting S.G.E. to Administratcr, 31 Dscenter 1515
Acting S.G.E. to Provincial Secretary, 31 {ctober 1316;
W.R. Eampbell to Acting S.G.E., 26 October 1916.

6. 'S.G.E. L/1568 Provincial Secrstary %o Under-Secretary for EdUC&uan,
30 December 1916,
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Leclining sconomic econditions after the First World War, coupled
with growing selif-sufficiency in the production Uf teachers throughout
the country, led to tightened external control of admission to all

~colleges, with guots limits being set in'19257 and further tightening
impbsed during the Great Depressian.g Initiagl selections of suitable
candidates were, henceforth, made by school principals in associaticn
with ths Inspecterate and the Department.g - Thereafter, the College
reserved the right to make its oun selecticns from thase lists.

b)  CURRICULLM

The curriculum was clearly prescribed by the Educatién Cepartment
and absglute adherence to it was enforced by the InSpectorate;D
until the introducticn of neuw coursés in 1919, when colleges wera
freed to adept glements of their curricula to meet local nesds.

This practice was continued when colleges were permitted to desvise
their oun programmes for the first-year course af the new Primary
Teachers! Higher Certificate in 1922.12 Furthermore, loczl interests
were clearly given additianal scope by the insistence of the S5.G.E. in
1924 that the cultural aspect of courses should be developed and

emphasized.13 The breadth of the curriculum at ths [ollege was

7. C.P.2 - '26, Report of the 5.G.E., 1925, p.8.

8. C.P.4 - '306, Repert of the §.G.E., 1534 and 1535, p.20.
9, ibid., pp.°1-32.

10. S.G.E. 2/428, Inspesctars' Reports, 1516.°

‘11. C.P.4 - '20, Aeport of the 5,.G.E., 1919, p.ld.

12. C.P,2 = 123, Report of the S.G.E., 1323 and 1524, p.20.

13. C.B.4 - '25, Recort of the S.G.E.. 1973 and 1924, p.20.
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further extended by ths provision of a range of specialist post-
basic courses wider than that at any of the other colleges.

These included a Physical Culture Course that was a unique feature

at the timel5 and various othaf combinations that took advantage of
local conditions, most notably the Nature Study Courses which were
Tun ip clase conjunction with staff of the National Botanical Gardens
at Kirstenbcsch.l6 Nauértheless,'financial restrictions, introduced
to overceme duplicetion of courses with uneconomiz numbers of students
at colleges, imposed & limit on the estzblishment end maintenance

of such couises.l7 This limit worked to the advantage of the
College, however, as it had established courses in Infant Schocl
Teaching and Physical Culture by 1922, after which date ther
rastricticns made it difficult for nswer colleces to estshlish

gsimiiar courses.

c) EXAMIMNATIONS

Control over examinations was closely linked to control of the
curriculum, since the interpreiaticns placed by examiners upon the
curriculum would clearly influence directions of emphasis. Conseguently,
the gradual introduction of internzl examinations allcuwed scope for

freedom in the develaopment of the curriculum.

By 1521, internal examination of practical work had become

14, 4illiam Campbell Book, "The Cape Touwn Training Collegs tarly

Years".
15, ibid.
i6. ibkid.

17. The Education Gazetis, Vol. XXI, No.lS, 19 Februvary 1522, p.542.




comman practicela and the system had been extended to all subjects
taken in the first year of study by 1926.19 Once the post-matriculant
P.T.C. course had been introduced, the aﬁtonumy of the College in this
aree was extended by stages, until the anly subjects externally
examined in 1936 were Languages and the Practical Courses, the latter
having been restored to external examination in order to maintain
uniformity amcongst the colleées.zg This system had been preceded by

" a form of compromise whereby colleges had been parmitted to davise
their own syllahi in Nature Study, while the examinations were set

and conducted by the Inspéctor of Agriculture and Science.?l

Fraedaom from externzsl examinrations was clearly designed to foster

loeczl initiative in the freming of ééurses.z2 Nevertheless, a
measure of uniformity was to be maintained by & Boara of Moderators,
made up of training college principals and Inspectors and ssiablished
te insist upon adequate stazndards in all examinations and in cartification.23
A Furﬁhsr reflection of the right of colleges to exercise thelr autonomy
was the abelition of Annual Inspections upon Anderson's retiremsnt

in 1928. Biennial inspections were instituted from 1933 onwards.

18, C.P.4 - 22, Report of the §5.G.E., 1921, n.43.

15. C.P.3 ~ *27, Repcrt of the S.G.E., 1925, p.z8.

20. C.P.4 - 136, Report of the S.G.E.. 1934 and 1935, p.9<.

?21. The Education Gazetts, Vel. XXVI, No. 21, 21 July 1927, p.SO0l.

22. C.P.4 ~ 136, Reoccrt of the §.G.E., 1934 and 1335, pp.32-93,

23. ibid., p.S2.
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Anderson's resistance to the extension of internzl examinations
may well have been a2 factor in the revision of the inspecticn system,
which clearly saw the appointment of Inspectors sympathetic to the

deuelcpment.25

Additional limitations on the sutonomy of the College included
the insistence uvpon a form of éeaching practice whare studenis were
restricted to schools of their owun coleour from 1505 Dhmardst and
this was followed by the exclusicn of coloured students in 1914,
Furthermore, as zn institution administered by the Educaticn

Departmant, the final appointment of staff, nominated by the principel,

was also beyond its control.

In conclusion then, it seems reascnable to nﬁte that ths
very nature of the institution, bound up as it was with the specific
function of providing teachers to work in a structured school system,
militated against radical departures in methodology and curriculum
develepment, and presupposed an essential conservatism and conformity.
_ Nevertheless, the fact that Campbell seized his cpportunities to
impose his own standards of entrance and to develop a wide range
of specialist courses after the First Uorld War, his growing use of
putside specialists, ths extent to which his programme of practice

teaching exceaded the provisions made at other colleges and his wide-

24. C.P.3 - '27, Report of the S.G.E., 1926, p.28;

C.pP.2 - '29, Report of the 5.G.E., 1527 and 1528, p.60.

25, C.P.4 - 138, Repcrt of the S5.G.E., 1334 and 13935, p.33;

Cape Archives, P.A.E. 803, Inspecters! Reports, 1937, p.2.

26, S8.G,E. 1/7885 Memorandoum, S.G.E. to Ceneral Correspendence
Branch, Z Jume 1505.
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ranging extra-mural programme indicate sorﬁething of the breadth af
gpportunity for sutonomous development that existed and point to a-

degree of independznce.
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EONCLUSIGN

The overall contributicn made by the College to primary school

teacher-trzining at ths Cape can best be assessed hy way of response

-

to a range of critical guestions. The most important of these would
seem to bz the following:

1. What role did it play in the development of teacher-
training?

2. What were the underlying principles benind its philosophy?

3. ihat signifiicant changes did it, itself, undergo?

4, What did it achieve in respsct of its role as a teacher-
training institutien? )

1. THE ROLE OF THE COLLEGE

The College was established inrrespunse to thexqeed for the
training of pupil-teachgre to be placed on a sound footing. In
fuilfilling this Function it plaved a picneer role. Close to the
Head Office of the Efducation Department, which administerad it
direcﬁly, and under the watchful eye and personal supervision of
Muir, it dsveloped intc a model upon which cther similar institutions

1
~could be based.

As the first such instituticn founded at the Cage, it clearly
held a responeibilily for professicnal leadership, a role that was to
be played with increasing effect and distinction during the Campbell

gra, notably through publications in the Education Gazetts, in the

breadth and varisty of bgth curriculum and extro-mural programme

and through the arrangement of exhibitiens and the provision cf

1. £ further thirtesn colleges were estahlished at the Caps between

4 and 1G17. Of that number, those at Uitenhage and Burghersderp
2 na longesro In existence by 1917, The impacit cof the Colleges

on their structure and development would have besn considerable

(See C.P.4 - '1B, Report of the S.6.8., 1617, p.53a).
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. . . . . - 2
in-service training for teachers in a variety of areas - not te

mention its pioneering effort at broadcasting for schools!

Its initial functien was to provide some practicazl and professional
training, while its main thrust was towarde the provision of a form of
secondary educaticn. In this regarcd it wss of spacial significance,

providing elements of the coloured community with a level of ecucation
that was not agvailable elsewhers. This recle was unigue in that access
to the Lollege was not determined on the grounds of skin celour, The
destruction of its multi-racial charéﬁter came from within as much as

from without, The extent of its picneering recle in the introcducticn

of segregated educstion at the tertiary level is difficult to assess.

An institution "su% generis" at the outset, it tfained tesachers to
serve throughout Southern Africa. It lost its numerical superiority
over the colleges in Wellington and Grahamstomn when its coloured
students uere removed at the end of 1915.3 Varigus social and
geonanic factors led to a steady decline in enrclment after tha First
Aworld War. The lzack of boarding facilities, particularly for men
students, for whom no provisicn was ever made, is probably alsg =
factor associated with the reduction of its influesnce. Coupled with
this was thes reluttance of English-speaking men to teach, a matter of
significance when considering the broad impact of the College, since
administrative and executive positions in teaching have tended to be

monopolised by mah. -

2. Department of Public tduca Capz of Good Hope. The Education
Gazette, Vol. XXVI, No.Zi, October 1927. This refers to
courses in Handicrafts, ATt, Needlswork, Flowsr Making and Raffiz
and Baskest-liork. .

3. C.P.4 - 118, Report of the 5.G.E., 1917, p.63a.
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The numeriezl decline in output of teschers from the Ccllege4
was nat directly proporticnal to ite impact as an institution, sinca
the smaller number of teachers trained in later years was infintsly
better equipped for the task, and likely, as a result, tq make its
influence more widely felt. There can also be little doubt thét
the distinguished personal accopplishments of Campbell added forcs
to the effects af his instituticn.S Representing the Lollege as
one of the nominated members of -the Board of Moderators fram.1935
cnwards, he clearly had much to do with the maintenance of standards

at a1l colleges.6 ) .

A total in excess of 3000 gquaiifiecations was awarded hztwsen
lBQ% and 1958. It is difficult, houwsver, to estimeste the total
number of students trained at the Collsgesas 2 large number of these
gualifications were awarded for post-basic sfudy to stedents who may,
or may not, have completed their initial courses at the College.

It is, nevertheless, significant to note that of this total, almost
2000 gualifications were awarded after 1915,during the period when

. : ; . 7
"professionalization was considerably extended.

2. UNDERLYING PHILOSOPHY

Clearly the main emphasis of ths College was upon professional

4, See table, p.l12.

5. He was one of two Cape Educationzlists rewarded with a Silver
fiedal for services tc Education on the ccecasion of tha Royal
Silver Jubiles in 1935 (See "william Campbell Bookd p.43.).

- He was also slected to Honocrary Life Membership of the South
African Teachers' Associaticn (ibid., p.81).

6., Adeport of the §.G.E., 1537, p.101 (unnumbered}).

7. See table, p.l2.
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training. Edusatioﬁ vas seen as a canservative function with baoth
students and staff becing constantly reminded of the requirements of
schools through the close asscciation of practice-~teaching on the

one hand, and Campbell's conviction, on the other, of the need to
lzarn by the demonstraticn of gooc example rather than muddling
£hrough by way of criticism without the benefits of pasl experience.
This belief carried with it the idea that colleges were not ths place
- for expariments, At the same time, the concept cof learning undér
demonstration implied that exacting demands weould be made, not only

of the Principal but ef his staff as well. The motto of .the College

spelt this out - "Praecepto et Exemplao®.
K CHAMECES

Rising entry standards did most to change the character of the
Collegs as it prugres;ed from an amalgam of secondary esducation and
teacher~training toc tertiary status. Not only Qas the standard of
entry ;aisad, but the composition of the staff changed substantially
over time. In the early years the staff was made up almost entirely
-aof general practiticners, whereas by 1937 it was made up entirely af
specialists, in addition to whom a substantial number of part-time
speclalists was employed.8 fFurthermare, a éuch mare favgurabls ratio
between students énd staff was intreoduced aver the yeara.g In 1505,
for example, there was a staff member for every 55 students, whereas
this figure had been reduced to 15 by 1837,without taking sccount of
the part-time staff, uhaﬂexceeded the permanent staff in number, A

high-water mark in respect of this ratic had been reached in 1931,

when there was a member of staff for every § students. 10 These

B. Educatign, 3anuary 15338, p.b6.
9., See tghle, p.l104.

10. ibid.



factors turned the ideal of effective teachinu of academic and
professional sgbjects and adequate supervision of training into a
reality. It was with some pride that the S5.G.£. was ghle to remark
in 1930 that the tiéa had gone when the Department “....had to emplﬁy
as teachers persons with scme knowlegge of subject matter, but without
any professicnal training some qf whom learnt by experience - at the
expense of their pupils...and eventually became good teachers...

while the majority...tried to inculcate knowledge by force becauss

.
they had not learnt to ter:tc:h..."*:L

Linked to this advance was a growing recognition of the
College's right to sutcnomy in curriculum development and the
introduction of intermal examinztions, subject in both cases, however,

to externzl modsration. -

A significant change in the compositisn of the student populaticr
that should not be ogverlooked is the racialiy exclusive nature thet
wvas adopted from 1916 onwards. gn the cultural front, however,
significant positive changes occurred. Gn the one hand, a rich and
-uaried gxtra~-mural programme was developed; on the other, the College
departed from Muir's Anglicising thrust to the extsnt that fully
biYingual facilities uwere within reach at the time of Campbell's

retirement in 1337.

4. ACHIEVEMENT
Perhaps the most siani?icant achievement of the College was
survival in its early years, before it had a home of its oun. The

success of those sarly and primitive attempis clearly confounded the

1l. C.P.% - '3l, Report ef the 5.G.E., 1930, p.9.
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critics and persuaded the authorities cof the need to extend the
institutional training of pupil-teachers. Thareafter, the signal
achievement wés undgubtedly in the prcfessionalizatiﬁn of training

. that advanced hand in hand with rising standards, until a well-rounded
balance aof academic, professional, practical and specialist training,
allied to a rich cultural and extra-mural programme was the order of
the day. This was indeed a far ery from the early days. Nevertheless,
the impact of even those early days was considsrable. fiuir had bsen
ahle to report by 1896 that "The business-like way in which the pupil-
teachers of even the first vear ncw handle a class E;hich waé] in

very marked contrast to the helplessness of .those of the third year

in i893w.12.

Neverthelass, this new and improved varisty of teacher was of
the type referred to by Mrs. A. Cowling, in svidence given before

the fducaticn Commissicn in 1910, when she expressed a view that was

less than camplimentary, describing them as "....batches of young
people who are not by any means fitted to undertake the training of
the young...The uery_elements of Logic and Psychaology, upon which the
theory of teaching rests, are unknown to many of them, and a large
proportion of these go to 'one-teacher! schoels, znd muddle along
year after year gzining sometimes a little experience at the expanse

of the poor little uninformed minds vporn which they practice".l3

12. G 10 - '37, Report of the §.G.E., 1898, p.22. Those of 1833 were
pupil-teachers who undsrwent &ll cf their training at
schools.

13. G 17 - 1910, Cape of Good Hope, Educaticn Commissicn, 1911, fMinutes
of Evidence, VYel. IV, p.oxxiii. Tlirs., Cowling was a
scheol Principal dsputed by the Scuth African Teachezs!
Asspciation to give evidence bsfore the Commission.

She was g Scot with considerable experience in the
training of teachers.
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Those who qualified from 1930 onwards were of a different

calibre indsed, as the 5.G.E. took care to demonstrate in his report

for 1930.°%

i4. C.P.3 - '31, Report of the 5.G.E., 1930, g.%.
{See p.120 for extract from this report).

—



123,

MOTE DN SOURCES.

The main publiished source for this research essay has been the.
Annual PReports of the Superintendent-Gensral of Education (S.G.E.).
The réports wers drawn up according to a standard format, cénsisting,
until 19085,0f a gensral report on all major aspecis of Education
throughout the Coleny, followed b; reports of Inspectors and Instructors
and concluding with statistical returns. Thereafter, variations include
the removal of Inspectors! Reports (19G6-1915) and‘cansiderable
truncation of statistical returns (1922—1938). Ouring these latisr
years, full statisticc were puhlished quarterly in the Ecducatian
Gazette, with the exception of 1822. Hefore 1500 there was a
specific section devoted to the 'Central Classes', but with ths
growth of the Education gystem that followed, reference to teachser
training became a generalized conment and details were slurred ouer.
~This zpplies also to the statistiszal tables giving the breakdoun of
courses taken, with the resuvlt that numergus specizlist courses
af fered by the College do not feature, but may be gleaned from the

Educaticn Gazette and the unpublished Insgectors! Repaorts. It is

unusual for figures given by all these sources to agree. Conseguently,
for the seke of consistency,.thase of the 5.G.L., when available, have
been used in the t;ble on page 12. Generally, the S5.G.E. repcrts
provide a useful guide to both policy and legislation, although their
nature as public documents coften caused comment te be less than candid.
Nevertheless, fcrthright’;omment is present, if somewhat forlornly,

im respect of areas in need of attention and fregquent reference is made

tc the short-sightedness of economies effected.
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Published reports of the Training College Inspectors in the
"§5.G.E.'s Annual Reports are of a general naturs, helpful in Tespect
of policy, but their critical comments ére difficult to apply to
partigular institutions. Little real understanding of these
institutions can be gained without reference tuo the unpublished
archival Reports, as well as tc_the Correspondance files, which are
much the richest of the sourcss. These ares, unfortunately, not
availahle for the period after 1918 except in the case of the fileé
degling with buildings, which are available for the pericd from 1500

to 1637.

O0f the Unofficial Scurces, the "William Campbell Book™ has been
most useful. It is a large scrap—b;ok collected by his second wife,
Mrs. C.M. Campbell. t includes a wide range of photeographs,certificates,
testimonials, extracts from magazines, press cuttings, extensive
correspondence, examples of Campbell's artistic skill and a variety
of fnrﬁs of tribute paid to him by students and collezgues. a
vivid impressicn of the man is reflected and this was ccnsiderably
.amplified by lstters from Mrs. Campbell as well as in intervieus with

ther and other farmer students.

€e
interviews were selected on the basis of their representing the
™~

range of courses available at the College. Frs. Camphell (1913-1514)
took the T2 certificate as a matriculant, having 'been required to tzke
the T3 in the first of her two years. Mr. Van der Ross (1911-1%13)
took the T3 (Junior), Mrs. Powell (191$-1921) took the P.T.L.C.
folloued by the one year Kindergarten Course and Miss Ball cempleted

the Pp.T.C. before doina a Kindergarteh Course {1935-1937). Thase
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intervieus, in sssceiaticn with the Cage Town Jraining Collece Magezins

(1917-24 and 1930), served to provide a sense of both 'people! and
'placae! that was not aveilable from most of tﬁe other éources.
Publicaticn of the Magazine stopped in 1624, It has not bsen possible
to establish whether that of 1530 was the only ﬁther edition published

between 1924 and 1937.

Peripodical and occasional publications of the Cape Ecucation

Department of greatest use were the Prospectuses of 1900 and 1514

'and the fortnightly Education Gazette, published from 1901 onwards.

Ac a publication for teechers and schools, it spelt out details of
regulations and syllebi,as well as publishing general articles on
education, iterms of news and statistical returns. It was helpful
in presenting syllahus_réuisions, the thinking bshind changing entry

requirements and details about noliday and in-service courses.

Limited usa was made of newspager files in order to follow up
particular developments, notably the issues of segregatiocn, bilingualism
{Duteh), and the poor whita questien, as well as personal biogrsphical
details about J.B., Low around the time cf his retirement. Publications
of the South African Teachers Association were similarly used in respect

of both iLow and Campbell, while the Journal of ths Royal Society providsd

a balanced cbituary of Muir.

Most useful of the Secondary Published Works was the Tirst wolume

of Malherbe's Educstion in South Africa. It helped considerzbly in

developing an understanding of the main currents in Educaticn until
1825 and provided 2 wide range of useful stztistical analyses and

graphic representations. As & work spanning the pericd freom 1652 te
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1925, its reference to the topic under consideraticn is essentially
brief. Walker, to some extent, and Thompson, in particular, were
useful in sketching the background of Anglicisation before Union.

0f the remaining generzsl works, the most useful were those of Behr
and Macmillan, for the Muir era,and P.S. du Toit (1970) on the issue
af bilinguaiism as well as on fMuir. However, the aspect of teacher-

training is but a small part of most of these general references.

Amongst the unpublished theses, the work of Kellerman serves

as a useful introduction to history of teacher training in Sguth Africa.
It is a carefully structured work and provides a comprehensive account

of the development of courses of training for white students. Daleboudt
clearly has an axe to grind with Muir and is given to emotive outbursts
on that account on frequent occasions. The work of De VUries on Paarl
Training College tends towards the antigquarian and is heavily weighed
down by the contents of various minute books. Such a preoblem did not

confrant the author of this work.
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LIST BOF SGUREES

T. UNPUBLTSHEOD SOURCES

A. DFFICIAL

CAPE ARCHTIVES, CAPE TOWN.

1. SUPERINTENDENT-GEMERAL OF .EDUCATION (5.C.E.), PAPCRS RECETVED,
1850-1519.

i.. LETTERS RECEIVED BY LUF’ERII\TEND"FJT CERERAL OF FOUCATION.
1/127, Diverse letters received from, U-W, foreign, 1891.
1/130, " " n ", B-C, 1852.

1/131, " " " ", o, . 1832,
1/144, " n " o n B, 1893,
1/145, " " " ", L, . 1893.
1/146, - " ” " ’ C_F, 1893'
1/159, n " " v . B-C, 1894,
1/i€0, " " w ", o, 1894.
1/16 ” " u v, C-E, 18G4,
1/173, " " " ", L, ' 1855,
1/187, " " l ", C, 1895,
1/201 " " " ", G, 1897.
1/215, " " n ", .C, 1898,
) L/ZSO, " " " " Cape Town and Suburbs, 1B859.
1/272, " n " * Railwyay Educaticnal
Gfficer, Departrental
Training S5chocl, 1900.
1/307 " .o" " " Depsrtmental
instructors, Training
Institute, 1501,
1/354 " " n * fgricultural Schools,
Railways Educational
0fficer, Tralning
-~ Institute, 18G62.
1/367, " " " " Training Institute,
Cape Town, 1803.
1/451, n u " " Training Institute,
Departmental
Instructors, 1904.
1/514, " " " " Applicaticns for :
Employment, 1545,
1/515, " " n » Elsenburg,Training

Instituts, 1505.



1/527,

1/538,

1/600,
1/675,
1/688,
- 1/788,

1/789,

1/875,
1/970,
1/1063,
1/11586,
1/1254,
1/13880,
- 1/1471,
1/1472,

1/1568,

1/1565,

1/1711,
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Cape Suburhs,
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to Special, Vol.Z1,

Schoolastic Employ-
ment; VYol.113,

Cape Town, Proposed
Speciel, Vol.l4,

Cape Town, Proposed
to A2, yol.,13,

Eape Toun A3 -
fiiscellanesus,
vol, 14,

Cape Town, proposed -

Special, Yol.l4,

Cape Toun, Prop. -
Special, VYol.15,

Cape Town, prop. -
Special, Vol.1l4,

Cape Town, Praop. -
Specisl, Vol.17,
Cape I, Praops. -
Special,

Cape Toun, Props. =
Speciai,

Cape 11, Frops. -
Al Scheols,

Caps 1I, AZ -
misc.,

Cape Suburbs and
District {(Cape

No. 2 ),

Cape Suburbs and
District,

tape {C3), C 5/149 -
C 5/157,

INSPECTORS! REPQORTS, 1893-1927.

Inspectors' Reports, A-C., Vol,I,

”
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Bredasdorp to Clanwilliam,

Vyal, 11,

Bredasdorp te Carnarven,

Vol.IX,

Bredasdorp to Carnarvon,

Vol II,
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1947.

1907,

15a7.

1908.

1508.

15409,

1910.

1911.

ig1z.

1915,

1916.

1816.

1892,

1894.

1895,

1858,
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2/1176, "
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2/245, "
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2/350, "
2/3176, "
2/402, u
2/428, "
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1857,
1898,

1899,

19G0.

13901.

1902,

1503,

1504,

1805,

19Q6.

1907.

1s64.
1505.

1910.
1611.
181z,
19135,
1914.
1915,
1916.
1917,
1318.
15i9.
1821.
1822,
1823.
1924,
1925,

13/32, Register of Collegess, Special Day and Evening, 1898-1901.
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2. PROVINCIAL ADMINISTRATION : EDUCATION FILES (P.A.E.).

P.A.E. 186, file
P.A.E. 205, file

file

P.A.E. Batch 45,
P.A.E. Batch 51,

P.A.E. Batch 57,

P.A.E. Batch 62,

B.2023, Building Cape, Cape Town Training Lollege
Extensions.

5.1/22/1, Cape Town Schogols, Cape Town Training
College, Instruction in Dutch;

E.l/ﬁd, Cape Town Schools, South African College,
Proposal to tzke cver T2 classes from Cape
Town Training College.

file SoB 12/35 B, Trairning College Hostel, Vil joenhof,
Mowbray, 1928-1933, ‘

file SBB 19/62, Training College : Additional
lavatory acecemmodation, 1919-3i921,

file 5BB lg/iDDA, Cape Town Training follegs clo
Building in QGueen Victoria Street, 1520-1529;

file SBB 19/1008, Qusen Victoria Sireet Training
' €ollege, 1320-1G31.

file 5BB 13/150A, ilowbray Training College Building,
1529-19373,

P.A.E. 603, Training Collegs Inspecters! Reports, 1524-1943.

E. UNDFFICIAL

"William Campbell Book", a scrapbaook of documents, phetographs,

press cuttings

and other memorabilia in the possession of Mrs. C.M.

Campbell (widow of William Ramgay Campbell) of Somerset West.

c. LETTERS TO THE AUTHGR

Miss A. Anders,

14 June 1583.

Mmrs. C.M. Camphbell, 15 March 1583;

28 March 19833
31 March 1583;
23 April 1983;
- 4 September 1963.

D. QRAL - INTERVIEWS BY AUTHOR

Miss A.M. Ball, held on 10 July 1583,
Mrs. C.M. Camgball, held on 11 March 1983,

Mrs. G. Powell, held on 3 July 18983,

Mr. D. van der Ross, held on 25 April 1543.
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II. PHELTSHED SOURCES 3+ DFFICTAL.

1. PAHLIAMENTARY BAFERS

Cape of Geood Hope, Debates in the btegislative Louncil, 18%3-15040.

Cape of Good Hope, House of Assembly Debates, 18%2-1300.

2. REPORTS OF SELECT COMMITTEES

£ 1 - 'S6, Cape of Gogd Hope, Report of the Select Committee on
Educaticon. -

. A 11 - 1902, Czpe of CGood Hope, Raport of the Selsct Committee on
School Boards and Teachers.

A 17 - 104, Cape of Good Hope, Recort of the Select Cemmittee on
Fducation.

A O - 107, Capz of Good Hope, Report of the Sslect Committee on
tducation.

A 15 - 08, Cape of Good Hope, Report of the Select Commitiee on
Education lLezislation.

3. EDUCATICN COMMISSIONS

G 9 - 91, Cepe of Good Heope, First Repcort of =2 Commission appointed
to ernquire into ard rsoort upon certain matitsers connected
with the Ffducaticnal System of the Colony in 1651,

g 3 - 182, Lape of Good Hops, Secand Report of a Commission apocinted
to enguire ints antd repart upan certein mattsrs connected
with the f£ducationsl Svystem of the Colony in 1BS:,

G 3 - '92, Cape of Gocd Hope, Third and Final Report of a Commissicn
’ appointed to encuire intg and recort upon cerctain meckers
connected with the Educational System of the Lolony in 18391,

G 17 - 1910, Cape of Good Hope, Educstion Cocmmission fiinutes cof
Evidsance, Vols. I-IV.

C.p.6- 1512, Cape of Good Hope, Educstiogn Cogmmission Main Repori,
Minority Reoori, Notes, Minutss of Festings ard Index.

4. CENSUSES

G 6 - 182, fape of Good Heope, Censwus of the Colony of the Caps of
Good Hocos, 1831,

G 15 - 1904, Cape of Geocod Hope, Census of the Cape of Good Hoos,
April, 1504,

G 8 - 1504, Cape of Good Hope, Census of the Czrpe of Gogd Hope,
1904, Preliminary Aeport.

G 19 ~ 1905, Cape of Good Hope, Census of the Cepe of Good Hone,
1504, CGenerel Repcrt with Annsxures,
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C.P.2=- '29, for the two years 1927 and 1928.
C.pP.3~- 30, " " vyear ending 31st December 18285.
C.p.3- 31, 0 " n "o " " ' 1930,
C.p.3— 132, ¢ n " " " n 1521,
C.P.4= '34, " M tug years 1532 and 1933,
C.P.4~ t30, " n "o 1534 w1935,
Unpumbered, " * year ending 31st Decembzr 1936.

" y " n " u " " 1537,

6. PERIODICAL AND OCCASIOMAL PUBLICATIONS OF THE DEPA?THV“T OF
PUBLIC ECUCATION, CAPC OF GOGO HOPE.

a) FERICDICAL

Cape of Good Hepe, Depzriment of Public Education, The Educaticn
Marual, 1894-1360 (Annual).

The Education Bazette, Yol.I., No.l. {12 July 1901) to Uul.XxXUI;
No.24 {16 Dscember 1937).

b) OCCCASICNAL

Department of Public Education, Cape of Good Hope.
Ecducaticn Pamphlets:
No.2, Syllsbus of Examinations, 1900.

" No.2, Regulaticns recsrding the Training irg of Teacghers,

an B
1902, and revicsed editions, (1503, 1211, 1

_No.Z, FHegulaticgng regarding f£xeminations and the Trsininc of Teachers,
1520,

Mc.8, Prospectus of the Traininn School, 1940.

No.B8, Prespectus of the Treining College, 1914,

The Primary Schonl : Sungestions for the Considsratien of Teachsrs, 1523.

The Training of Furopean Primsry Schepl Teschsrs, 1928.
g Y 1

The Trainino of Eurcpean Primary School Teachers, 13933.
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IT1. NEWSPAPERS AND PERIUDICALS.

1. MEWSPAPERS

Caps Times, Decsmber 18%2 to December 1837 (Selected dates).

Eastern Province Herald, December 1822.

Ons Land, March to October 1511,

South African fews, June to September 1901.

Cape Argus, February 1801 to-December 1937 (Selected dates).

" 2.  PERIODICALS

Cape cf Good Hone Teachers! Annual {Lancaster, 1898-1504).

Cape Town Training Collegsg fiagazine, 1917-1924 end 1930.

Journ=l of the Roval Society, {(3), Dzcember 1834 (Muirs!® cbituary).

Sputh African Educaticnal Yearkook, Lape Town, 1905,

The Educational Mews (Official Journal of the Scuth African Teachers!
.ssociation), June to Uscember 1915, subseguently known as Educabtion,
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