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Abstract 
The use of portfolios for evaluating the quality of skills acquired during the four years of teacher 
training and development in Higher Education Institutions has been a highlight in the international 
research on teaching and learning discourses. South African Higher Education Institutions have since 
been restructuring their teaching and learning programmes to accommodate needs of secondary 
school curriculum through the implementation of Department of Higher Education recently 
promulgated policy on Minimum Requirements for Techer Education Qualification’s recommendations 
on the graduates’ attributes.  Recent studies conducted in South Africa have unveiled a need of more 
clarity on how portfolios can be used as tool to develop and produce the envisaged teachers who are 
an embodiment of what reflective practice in education is. Two teacher educators (researchers) were 
appointed to assess teaching practice portfolios and found it difficult to understand how the 
instruments used for evaluation were able to demonstrate the abilities required for effective teaching. 
Programme Evaluation was used as a research methodological tool to zoom in at the quality of 
instruments used for assessing the skills required for competency. Document analysis was used as a 
qualitative method. The results unveiled the poorly structured instrument to measure the abilities 
required in the classroom as pre-service teachers were observed.  There arose a concern of 
questionable way of how marks allocated by both lectures to evaluate their lesson and marks 
allocated by mentor teacher lesson evaluations. Results also demonstrated the possibility of biasness 
on awarded marks for each lesson as criteria for evaluation are not spelt out in the document used for 
evaluation. Using such an instrument seemed to pose a challenge of mismatch of allocation of scores 
as they are reflective of what could be the outdated methods of assessment due to the instrument 
which is based on a theory that has existed for more than two decades. As a result, students’ marks 
could be either inflated or severely reduced due to subjectivity resulting from the outdated assessment 
criteria in the instrument used. The results also show the lack of accuracy and trustworthiness of the 
information presented in the portfolios by the students. The lack of mechanism used to check the 
accuracy of the information is likely to lead students to cheat by presenting the information that they 
think the lecturer would be happy to know despite its credibility thus defeating the its main purpose.  
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Evaluation. 

1 INTRODUCTION 
In this study teacher education is perceived as the key to the transformation of teaching and learning 
in the classroom (Buckridge, 2008; Fitzpatrick & Spiller, 2010; Leggett & Bunker, 2006; Smith & 
Tillema, 2003). The changes and innovation in the national school curriculum would not be 
implemented if teachers prepared in Higher Education institutions are not properly qualified. The 
department of Higher education (2011: 8) view “competent learning as “always a mixture of the 
theoretical and practical; the pure and applied, the extrinsic and intrinsic, and potential and actual.” 
This view is perceived in this study as the key issue to guide the conceptions of the proposed 
curriculum developed for prospective teachers in their education and training.   

The merging of former autonomous Higher Education Institutions (HEIs) did not only affect 
administration and management but it had affected the academic practices and conceptions of what 
higher education entails. Historically these institutions in South Africa were segregated along colour, 
race, religious and cultural lines. These divides bore ideological, philosophical and political inclinations 
which infiltrated academic, and intellectual domains of higher education and training.  Research in 
curriculum and ideological stance relevant for the present era has highlighted that ideological beliefs, 
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attitudes and perceptions about teaching, learning and subject matter content knowledge held by 
academics are transmitted to students (Apple 2009, and Slattery, 2010).  

In teacher training and development, the use of portfolios was introduced as a tool for inculcating the 
value of reflective practice in teacher education development. Its main purpose was to demonstrate 
the acquisition of reflective practice in the teaching milieu and as well as providing evidence needed to 
assess the required reason of why student teachers were reflecting theories and practices built in the 
curriculum of teacher development and providing demonstrable practices required for educating the 
21st century generation (Fitzpatrick & Spiller, 2010; Leggett & Bunker, 2006; Smith & Tillema, 2003). 

2 THEORETICAL FRAMEWORK 
The theory that this study draws from, is Vygotsky’ theory of social constructivism which emphasizes 
that learning is not just mimicking what teachers do and say but to be involved in the construction of 
knowledge. This theory asserts that there is a need for active engagement and participatory process in 
the teaching and learning environment. It is against this theory that researchers who assessed the 
portfolios had to interrogate issues of how learner engagement was considered during Teaching 
Practice and how evidence of this theory was presented through lessons that were taught by the 2014, 
2015 and 2016 cohorts of third year preservice teachers. The role of a teacher becomes that of 
facilitator of teaching and learning and mediators between learners and between content knowledge 
and learners 

3 METHODOLOGY 
Intepretivism was adopted as a paradigm to handle and analysis of data collected for this study. This 
paradigm is described by researchers as consisting of a set of interpretive practices that render the 
world visible (Cohen, Morrison and Manion, 2016; Babbie and Mouton, 2007). Some of the positive 
characteristics of qualitative research as indicated in Babbie and Mouton (2001) are that “it allows a 
detailed encounter with the object of study. It is open to the various sources of data. It is also flexible, 
meaning that it allows the researcher to adapt and make changes to the study where and when 
necessary” (Babbie and Mouton 2001:270). 

Programme Evaluation was used as a research methodology to zoom in at the quality of instruments 
that are used for assessing the skills required for competency in teacher training and development at a 
conveniently sampled university in South Africa. Document analysis was used as a qualitative method 
(Babbie, and Mouton, 2007; Cohen, Morrison and Manion, 2016; Schumacher and McMillan; 2006; 
Welman, Kruger and Mitchell, 2005). A case study method was selected as a methodology that would 
follow whether there are consistencies of trend picked up in the teaching practice of sampled third 
year teacher trainees’ portfolios sampled from 2014 to 2016 cohorts of students in the Further 
Education and Training programme of a sampled university. The instruments for data collection were 
parts of teacher trainees’ portfolios and evaluation questionnaire as well as questionnaire provided to 
teacher trainees for reflection during teaching practice conducted at schools where students were sent 
for work-integrated learning programme. The reflection questions were specifically created to give 
participants opportunity to reflect on their practice during their work integrated learning experience in 
level two and three of Bachelor of Education degree in Further Education and Training school 
curriculum. All the data collected was analysed using qualitative methods through developing themes 
and categories and implications of findings of the study were reported under themes selected. 

4 RESULTS AND DISCUSSION 
Results from the analysis of the instruments used for evaluation of their teaching practice in 2nd and 3rd 
year level revealed the questionable and persistent use categories in the evaluation instruments 
presumably interpreted in their design based on Shulman’s knowledge domains (Shulman, 1986); 
(Content knowledge, pedagogical knowledge and pedagogical content knowledge). The researchers 
in this study questioned the relevance of items of questions items in the questionnaire e.g. measure of 
professionalism under pedagogical knowledge in a lesson of less than an hour span as being 
subjective with a possibility of bringing inconsistency in scoring performance of candidates as well as 
possibility of biasness in scoring such items. Most of the items in this category seemed to be difficult to 
score. Possible explanatory remarks made against such categories would provide teacher trainees 
with more valuable feedback than allocation of score. How can professionalism be clearly defined 
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through using different lenses in different context has been a question that researchers in this study 
grappled with when looking at question such as this one. Another issue in the study has been the 
possibility of ensuring that different evaluators of portfolios do cross assessment of the same portfolios 
and an average mark be taken as a mark attained by a student teacher. Looking at the students’ 
practice with better understanding of graduate attributes coupled with more knowledge of latest 
version of knowledge adapted from the immense contribution that Shulman has contributed in the field 
of teacher education could not be downplayed by use of outdated ways of teacher training and 
developed has been assumed as a point to be taken into consideration in the case study conducted. 
Knowledge domains have been continually reviewed adapted to suite various disciplines’ needs since 
more than a decade now. More pedagogical innovations have since evolved and continue to meet 
standards befitting a stature of a 21st century teacher.  

Further, document analysis results unveiled the poorly structured instrument to measure the abilities 
required in the classroom as pre-service teachers were observed.  There arose a concern of 
questionable way of how marks allocated by both lectures to evaluate their lesson and marks 
allocated by mentor teacher lesson evaluations. Results also demonstrated the possibility of biasness 
on awarded marks for each lesson as criteria for evaluation as not being spelt out in the document 
used for evaluation. Using such an instrument seemed to pose a challenge of mismatch of allocation 
of scores as they are reflective of what could be the outdated methods of assessment due to the 
instrument which is based on a theory that has existed for more than two decades. As a result, 
students’ marks could be either inflated or severely reduced due to subjectivity resulting from the 
outdated assessment criteria in the instrument used. The results also displayed the lack of credibility 
on the information presented in the portfolios by the students.  The lack of mechanism used to check 
the accuracy of the information is likely to lead students to present false information that they think the 
lecturer would be happy to know thus defeating its main purpose.  

5 CONCLUSION 
In light of the recommendations from policies on Norms and Standards for teacher education (DoE, 
2008) as well as policy on Minimum Requirements for Teacher Education Qualification (2015), the 
above facts unveiled the need to improve the compromised quality and attributes expected to be 
demonstrated by the envisaged graduates in the Further Education and Training programme of the 
Bachelor of Education at the university where the case study was conducted. 
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