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Abstract 
 
The purpose of this article was to determine the graduate attributes and personal skills that are 
fundamental to the South African business event tourism management sector in order to develop 
responsive higher education qualifications. The article seeks to understand employers’ 
expectations in terms of workplace skills and to explore how graduates perceive their own 
personal competency levels related to the industry-specific graduate attributes. This qualitative 
study considered two data sets at a South African University of Technology (UoT). It was firstly 
informed by a panel of seven expert practitioners utilising the Developing a Curriculum Method 
(DACUM). Complimenting this perspective, the second set of stakeholder insights was gained 
from semi-structured personal interviews with 20 National Diploma graduates enrolled for 
further education in the degree Bachelor of Technology: Event Management in Tourism 
Management, indicative of business event tourism career specialisation. Data was analysed 
systematically by means of manual qualitative data analysis steps and ATLAS.ti qualitative data 
analysis (QDA). General areas of competence (GACs) related to graduate attributes and personal 
skills were categorised into several critical workplace competencies. Communication, conflict 
and stress management were highlighted as critical workplace competencies. Insights further 
indicated significant limitations in the conflict and stress management competencies of graduates. 
Focusing on the broader needs of the different stakeholders involved, this article provides new 
insights into how employers and graduates perceive the workplace competencies significant to 
the South African business event tourism management sector and suggests the deeper 
engenderment of graduate attributes in higher education syllabi for business event tourism 
qualifications. 
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Introduction 
 
Event management has become well-established as a key area of specialisation in 
the academic discipline of tourism (Getz & Page, 2016). Globally, there has been 
significant growth in the academic provision of event management education in 
order to meet the needs of the tourism industry for skilled event professionals 
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(Bowdin, Allen, O’Toole, Harris & McDonnel, 2012). The need for a more 
professional approach to event management and skilled, qualified individuals to 
take up management roles in the event tourism sector have catalysed the 
worldwide development of higher education in this field (Nelson & Silvers, 
2009; Barron & Leask, 2012). Furthermore, the growth of the event management 
industry introduced international developments to the business tourism sector, 
including the recognition of event management as an emerging profession 
(Formandi & Raffai, 2009). Business event tourism includes tourism activities 
generated from the collective business events cluster of meetings, incentive 
travel, conferences and exhibitions or events (MICE) and is often referred to as 
MICE tourism (Schlentrich, 2008).While academic institutions have become 
increasingly involved in event management curriculum as a specialist field in the 
tourism discipline (Fletcher, Dunn & Prince, 2009), Nelson and Silvers (2009) 
contend that collaboration between stakeholders is required to ensure the 
continued advancement of professional qualifications in event management. 
Business event tourism practitioners require a range of practical skills and 
attributes to operate successfully within the sector. Schwagerman (2016) notes 
that business event tourism practitioners require attributes and skills linked to the 
service industry. There should be a balance between soft and hard skills and face 
to face communication, responsiveness, technical knowledge, time management 
and courtesy are but a few of the attributes required from business event tourism 
graduates (Bowdin et al., 2012; Schwagerman, 2016). According to Bowdin et 
al. (2012), limited research has been done to identify the critical skills, 
qualifications and attributes of successful event managers. The challenge in 
South African higher education is therefore to identify the required skills set for 
graduates to operate in a globally competitive event tourism environment and to 
develop contemporary business event tourism management qualifications that 
will prepare graduates successfully for employment.  
 
A review of extant research revealed that internationally research has been 
conducted in terms of tourism and event management qualifications and 
curriculum development considerations (Beaven & Wright, 2006; Silvers, O’ 
Toole & Nelson, 2006; Lee, Lee & Kim, 2008; McCabe, 2008; Formandi & 
Raffai, 2009; Nelson & Silvers, 2009; Jones, 2010; Ladkin & Weber, 2010; 
Aggett & Busby, 2011; Phelan & Mills, 2011; Zeng & Yang, 2011; Robertson, 
Junek & Lockstone-Binney, 2012; Kokt & Strydom, 2014). However, most of 
these existing studies on the topic presented international perspectives for Asia, 
the United States of America, Australia and the United Kingdom and none of the 
research addressed the unique considerations for a developing country like South 
Africa. Most of the researches reflecting on industry and student expectations 
have focused on the tourism and hospitality sector with no recent study 
conducted on the graduate attributes for business event tourism management 
specifically. Regarded as one of the main service industries in the world with 
substantial impacts on the society in which it operates, international tourism 
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continues to grow in developing countries like South Africa (Martinez, Perez & 
Del Bosque, 2013). A number of developing countries have recognised the 
potential economic benefits of global business event tourism (Rogers & 
Davidson, 2016). However, from a demand-side, there are often constraints in 
terms of the types of jobs available, and from the supply-side the youth labour-
market’s success is hugely influenced by capabilities related to education, social 
capital and soft skills (Mlatsheni, 2012). Therefore, there is an increased focus 
on the educational development of professional business event tourism 
practitioners to ensure global competitiveness in this sector. Furthermore in 
South Africa, the Safety at Sports and Recreational Events Act, No 2 of 2010, 
prescribes the use of qualified events practitioners in the staging of corporate, 
sports and recreational events as a regulatory requirement (South Africa, 2015), 
further compelling the syllabus development and delivery of formal event 
management qualifications. The purpose of this article is to determine the 
graduate attributes and personal skills that are fundamental to the business event 
tourism management sector of South Africa in order to develop responsive 
higher education qualifications at vocationally orientated institutions such as 
UoTs.  
 
As part of contemporary curriculum development, the determination of suitable 
graduate attributes should consider the graduates themselves as an integral 
constituent of the process. Graduate attributes include sets of skills and attributes 
that a university will declare critical to develop while students are studying 
towards a qualification and reflects external stakeholders’ requirements 
(Chalmers & Partridge, 2013). According to Chalmers and Partridge (2013), 
graduate skills and qualities are developed as students advance their studies at 
university level and include the development of broader attitudinal dispositions 
which lead to improved graduate employability. Bridgstock (2009) notes that 
graduates need to display skills not only specific to their discipline, but must 
possess generic attributes that are transferable in the rapidly changing 
information-intensive economy in which young entrants currently have to 
operate.  
 
In a South African context, the increase in events has fuelled the development of 
suitable event management qualifications and training programmes and 
according to Lee et al. (2008), today’s tourism programmes have the utmost 
pressure, not only to deliver relevant qualifications in event education, but to 
develop a curriculum that will satisfy industry, graduate and educator 
requirements. Kruger (2003) and Osoian, Nistor and Zaharie (2010) argue that 
the biggest challenge with unemployed graduates relates to a lack of experience 
and an adequate skills set required for certain jobs. In events, versatile skills 
related to project management, such as timeline management, communication, 
accuracy in details as well as the ability to work cross-functionally in complex 
event environments are important skills for graduates (Bladen, Kennell, Abson & 
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Wilde, 2012). Table 1 is a reflection of some of the most important event 
management graduate attributes and personal skills essential for effective event 
management leaders based on the findings of research conducted by Beaven and 
Wright (2006) and Goldblatt (2005) respectively. Stress management, 
communication skills and problem-solving competencies as well as flexibility 
are underpinned as important in Table 1. 
 
Table 1: Event management graduate attributes and personal skills 
Most important attributes required from 
graduates seeking employment  

Essential personal skills required from event 
leaders 

Self-motivation Multi-tasking abilities 
Ability to communicate Oral and written communication abilities 
Problem-solving skills Conflict resolution skills 
Passion and enthusiasm Interpersonal and team-building skills 
Willingness to learn Ability to improvise 
Resilience to cope under pressure Stress management skills 
Reliability  Time management skills 
Flexibility Adaptability 
Management skills Leadership 
Commitment Attention to detail 
Source: Adapted from Beaven and Wright (2006) and Goldblatt (2005). 
 
Goldblatt (2005) states it is essential that employees are capable of advancing the 
goals and objectives of event companies, and graduates will require a diverse 
skills set to do so. Arcodia and Barker (2003) draw attention to the importance of 
multitasking skills and personal attributes such as self-motivation, creativity, 
flexibility and initiative taking to event practitioners seeking employment. The 
demanding nature of the tourism, hospitality and event industry is characterised 
by long and irregular hours (Kokt & Strydom, 2014) and requires flexibility and 
a positive attitude towards work. According to Kruger (2003), South African 
employers require more than just technical skills but also self-confident 
graduates with good manners that have effective communication abilities and are 
able to think on their feet with the ability to work in a team and display a 
willingness to learn. For event management practitioners, core values such as 
strategic thinking, creativity, ethics and continuous improvement are essential 
personal traits for professional business event tourism managers (Silvers, 2011).  
 
Fletcher et al. (2009) also highlight the fact that graduates with new 
qualifications entering the world of work, often lack the years of intensive event 
management experience required to meet the high standards of professionalised 
credentialing as offered by these professional associations, such as the 
International Special Event Society (ISES) that offers the Ceritifed Special 
Events Professional (CSEP) designation. From an industry perspective, it may be 
argued that event management qualifications must mirror the environmental 
trends and provide a balance of technical and soft skills in order to equip to 
manage event operations and workplace relationships (Silvers, 2010). Under 
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these circumstances, it has become important to shape industry collaborations to 
be more inclusive for professional business event tourism qualifications and 
consider co-creation and greater collaboration with the event industry through 
knowledge-sharing and partnerships. It is important that educators work in 
tandem with industry to ensure increased cohesion between educational 
outcomes and industry requirements due to the particularly practical nature of the 
sector (Bladen et al., 2012). As globalisation, technology, social and financial 
challenges play a continuous role in transforming event management practices, 
graduates need to be able to adapt to this modern world of business and it has 
become almost mandatory that professional qualifications equip students with 
the competencies and skills that are required for employment success (Fook & 
Sidhu, 2010). As the goal of MICE education is to produce well-educated and 
qualified professionals for the event industry, academic curriculum developers 
should strive to integrate theory with practice in order to adequately prepare 
graduates for this niche sector (Zeng & Yang, 2011).  
 
The article seeks to understand employers’ expectations in terms of workplace 
skills and to explore how graduates perceive their own personal competency 
levels related to the industry-specific graduate attributes. The knowledge 
obtained from this study may contribute to literature in the discipline and be of 
value to higher education institutions concerned with the expansion of 
qualification offerings in business event tourism. It is significant to other 
developing countries as a point in reference where there is a mismatch in terms 
of the existing skills endowments of the majority of the workforce and the nature 
of the skills demanded by employers in the growing business event tourism 
sector. 
 
Methodology 
 
Qualitative research methods are crucial to researchers in the management 
discipline and can provide important insight related to individual experiences 
(Cassel, Buehring, Symon & Johnson, 2006; Creswell, 2014). The value of 
qualitative research typically lies in the experiences and views shared by 
participants rather than in the number of participants (Creswell, 2014). Data 
collection procedures for the study considered two data sources at the Cape 
Peninsula University of Technology (CPUT) in Cape Town, South Africa and 
ethically, the research assured participants of confidentiality and participatory 
freedom. Employer insights were gathered from a panel of seven expert 
practitioners utilising the Developing a Curriculum Method (DACUM) in a 
structured one-day focus group. DACUM is ideal as a systematic method for 
developing practical competency-orientated qualifications and is a formal job-
analysis technique that has been used globally for more than 30 years (Johnson, 
2010). The DACUM process departs from the premise that an occupation may be 
described in terms of skills, tasks and procedures, and this in turn could translate 



Graduate attributes for contemporary business event tourism management 37 
 
into developing a curriculum that prepares students adequately for the world of 
work. Expert workers and supervisors in business event tourism management 
formed part of the DACUM committee, as they are best able to describe and 
expound on the specifications for the particular occupation. Participants were 
identified by means of purposive sampling from the official 2013-2016 industry 
advisory board list of the Tourism and Event Management Department at the 
CPUT. Participants were interviewed in a group while the session was recorded. 
The DACUM allowed for discussion amongst committee members until 
consensus was reached on each graduate skill and competency. Secondly, 
graduate insights were gained from 20 National Diploma graduates whereby 
purposive sampling was utilised to identify and interview individuals who 
enrolled for a degree in Bachelor of Technology: Event Management in Tourism 
Management during 2016 at the Cape Peninsula University of Technology. This 
would ensure participants were aligned to business event tourism career 
specialisation. For this data set, a key informant interview guide was used to 
record individual insights gained from personal interviews. Data saturation was 
achieved for both sets of data whereby no new information emerged from the 
focus group (employer insights) or the personal interviews (graduate insights) 
before analysis commenced. The research looked at two different data sources to 
increase the validation of the qualitative data, namely employer and graduate 
perspectives respectively. Further to validation, the DACUM findings were 
revisited with participants where similar questions were asked to the same 
participants after initial transcriptions. Creswell’s steps for scientific qualitative 
data analysis guided the analysis of the study (Creswell, 2014) as presented in 
Table 2. 
 
Table 2: Steps in the qualitative data analysis of the study 
Creswell’s six qualitative data analysis steps Application to this study 
1. Organise and prepare the data Interviews were transcribed and the data 

collected from participants was sorted and 
arranged into the two participant sets of 
responses. The DACUM results were prepared 
from scribed notes in the focus group session. 
Graduate interviews were captured 
electronically. The two data sets were prepared 
separately. 

2. Read or look at all the data The overall depth and credibility of the data 
was determined and a sense of the meaning of 
the information was gained. 

3. Start coding all of the data Data was organised in chunks of information 
with accompanying memos and notes as the 
data was read. Employer insights from the 
DACUM were grouped to display graduate 
attributes and workplace skills for analysis. 
Graduate responses from interviews were 
categorised. 
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Creswell’s six qualitative data analysis steps Application to this study 
4. Use the coding process to generate a 
description of the setting or people as well as 
themes for analysis 

Detailed information about the participants and 
the setting was noted and themes were created 
that displayed diverse quotes and findings. 
Once themes emerged, outcomes were 
reviewed and matched against transcripts 
supported by ATLAS.ti scientific qualitative 
data analysis (QDA) software. 

5. Advance how the description an themes 
will be represented in the qualitative narrative 

Narrative passage was selected to convey the 
findings of the analysis. 

6. Make an interpretation in qualitative 
research 

The lessons learned from the insights gained 
were captured by using a theoretical lens and 
conveying personal researched-based 
meanings. 

Source: Adapted from Creswell (2014). 
 
Results and Discussion 
 
Employer participants’ insights are presented in Table 3 and the consensus 
reached by the DACUM committee on the most important graduate and personal 
skills required for employability in the event industry are highlighted.  
 
Table 3: Event management graduate attributes and GACs 
Graduate attributes and GACs  Specific workplace skills, competencies, and graduate 

attributes 
 
A) Time management and stress 
management  

Time management 
A1 Practice punctuality 
A2 Engage in multi-tasking of several activities 
simultaneously 
A3 Prioritise duties, actions, tasks 
Stress management 
A4 Practice restraint and control personal emotions 
during stressful periods of work with colleagues and 
clients 
A5 Separate issues from the person during conflict 
management situations 
A6 Use colleagues as support and mentors 
A7 Apply stress management techniques to minimize 
stressful situations 
A8 Approach problems objectively without emotion 

 
B) Professional profile  
 
 
 

B1 Be passionate about all tasks assigned  
B2 Be eager to please 
B3 Be available at odd times not necessarily only during 
office hours 
B4 Keep abreast of current news and events  
B5 Display personal poise and deportment as a company 
representative 
B6 Display good manners 
B7 Show creative flair for design tasks 
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C) Personal characteristics  C1 Take initiative and indicate a willingness to learn the 

trade 
C2 Have confidence 
C3 Engage in intelligent communication 
C4 Apply correct protocol in terms of respecting 
colleagues and clients 
C5 Show respect to all colleagues and clients 
C6 Display leadership qualities 
C7 Take responsibility for all actions 
C8 Know what to speak about, and to whom 
C9 Be a lateral thinker  
C10 Display a positive attitude  
C11 Be detail orientated 
C12 Be open to criticism 

Source: Researcher’s construct from data information. 
 
The general areas of competence (GACs) describe the major functions and 
responsibilities of a typical entry-level occupation for graduates. The DACUM 
committee was in agreement that the following GACs, skills and competencies 
were salient to the entry-level position of a Business Events Assistant. This 
generic position is transferable to the various types of business event tourism 
organisations related to the sector. The DACUM committee noted that graduates 
at entry-level would not be employed as managers in the industry without the 
requisite technical knowledge and expertise related to specific occupations 
gained only through professional experience. While some of the graduate 
attributes do not qualify as skills or workplace competencies, the DACUM 
committee was of the strong opinion that graduates required these characteristics 
for industry employment. As supported by Arcodia and Barker (2003), the ability 
to multi-task with attention to detail as well as stress management was 
highlighted as critical to business event management success by DACUM 
participants. Graduates need to possess generic attributes that are transferable in 
the rapidly changing information-intensive economy in which young entrants to 
the world of work currently have to operate (Bridgstock, 2009). Osoian et al. 
(2010) contend that the biggest challenge of graduates seeking employment is a 
lack of experience as high skills levels are required. Personal interviews with 
graduates (referred to as Particpant 1 to Participant 20) provided valuable insight 
into individual competency levels and the subsequent attainment of graduate 
attributes. Six key themes related to the GACs (Table 3) emerged and were used 
as the headings presenting the key findings below.  
 
a) Ability to engage in multi-tasking of several activities simultaneously:  
 
Related to GAC A: (A2-A3) 
With regards to multi-tasking competencies, Participant 6 explained that, 
“…although I have a good ability to manage multiple tasks, sometimes I don’t 
commit myself to it,” …which leads to undesirable outcomes in the workplace. 
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Participant 4 noted personal multi-tasking abilities as “good, but at some point I 
just cannot do it” feeling overwhelmed with multiple tasks at times. Participant 2 
and Participant 11 reflected negatively on their abilities, with the latter 
participant noting that, “…I prefer to concentrate on one thing” when dealing 
with operational tasks. Participation responses reached saturation early in the 
analysis of this attribute as most insights repeatedly alluded to the possession of 
good multi-tasking abilities. 
 
b) Ability to manage stress by practicing restraint and controlling personal 

emotions during stressful periods of work with colleagues and clients: 
 
Related to GAC A: (A4-A8) and GAC C: (C4-C8) 
Skills related to people management are deemed indispensable for an industry 
that is fundamentally concerned with service delivery and client satisfaction 
(Kokt & Strydom, 2014).When asked to reflect on the ability to manage stress 
and control emotions during stressful periods at work, Participant 6 reflected: 
“…my ability to control my emotions is very bad, I stress easily and cannot 
handle stress, I let stress control me and end up losing focus”. Participant 7 
noted an inability to control emotions, and stated that, “…at times I just have a 
breakdown and think a lot, which leads me to forgetting tasks that I have to do” 
while Participants 9 and 11 also indicated difficulty with managing stress, the 
latter indicating: “I tend to wear my heart on my sleeve, there are times where I 
can’t hide my emotions.” Participant 14 considers personal emotional control as 
a severe limitation in that, “…when I’m feeling down and weak, I cannot help 
myself but lash out at innocent people.” Although some reflections were positive, 
as Participant 19 notes: “…I think about what is at stake, put my emotions aside 
and focus on bigger goals I want to achieve”, most of the insights gained in the 
findings highlighted the need for more effective stress management techniques. 
 
c) Be available at odd times not necessarily only during office hours: 
 
Related to GAC B: (B3) 
Flexibility and commitment for graduates entering the world of work remain a 
key requirement for employers (Beaven & Wright, 2006; Kokt & Strydom, 
2014) and from responses obtained in this study, it was clear that graduates were 
divided in their individual dispositions towards flexible office hours: “…I won’t 
avail myself when I am not on duty, I love my time” was the response from 
Participant 1, supported by Participant 14 who stated that: “…I am not good at 
this; my off time is my time to relax”. Similar insights were gained from 
Participant 19 who felt that work needs to be done “…during office time and not 
my personal time”. However, it was clear from the reflections that most of the 
graduates understood that by its very nature, business event tourism management 
will require flexible hours of operation as Participant 4 noted, “…it is not really a 
nine to five job, one has to be able to work odd hours”. Participant 16 shared the 
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following insight: “…I do not really like it, but I am in a service business which 
means hours are odd. Like my odd hours this Sunday at 01h30 for the Cape 
Town Cycle Tour”. 
 
d) Show creative flair for design tasks: 
 
Related to GAC B: (B7) 
In terms of creative abilities, Participant 3 noted it is “…not a skill I would 
consider a strength” whilst Participant 11 considered it important in order to 
differentiate events from one and another, “…but not always necessary”. In 
sharp contrast, creative design competencies were regarded as very important by 
the majority of the graduates, as Participant 7 argued that it is “…very important 
for your work to be noticeable”. According to Silvers (2011), creativity can be 
regarded as a core value for event practitioners towards successful event project 
and business management. Supporting this view, Participant 16 proposed a good 
understanding of creative design and considered it as “…one of the most 
important aspects in the events business to make money. You need to blow 
people’s minds.” 
 
e) To keep abreast of current news and events in the industry: 
 
Related to GAC B: (B4) 
According to Rogers and Davidson (2012), event practitioners should have a 
good grasp and understanding of the forces and broad trends that impact the 
wider community in which event tourism operates. Participant 7 displayed a 
personal lack of interest in keeping up to day with industry news: “…I don’t 
keep abreast, I think it’s just laziness” and in agreement Participant 9 noted “…I 
think I’m lazy, I don’t follow event news or trends”. Participant 4 noted that: 
“…my ability to keep track of event trends is average”. Keeping up to date with 
industry was critical to Participant 8: “…I use Twitter, social media and found 
out what is happening in the event industry, I read blogs as well”. Participant 13 
also alluded to the use of electronic platforms to keep abreast with industry role 
players and considered it vital to read industry magazines when working with 
well-informed clients and suppliers. 
 
f) Ability to effectively engage in intelligent communication: 
 
Related to GAC C: (C3; C5; C8) 
According to Kruger (2003), South African employers require graduates to be 
self-confident, possess good manners and to have effective communication 
abilities. The insights given by participants of this study indicated an ability to 
communicate, but a lack of confidence in certain areas that restricts their 
interaction abilities, for example, “…I hold back due to a lack of industry 
experience” noted Participant 3 about communication in the world of work. 
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Participant 4 shared that: “…I’m not so confident because at times I feel like my 
English is not polished and I don’t know whether what I will be saying would be 
appropriate when sharing ideas”. In agreement, Participant 5 contemplated: 
“…when networking, I normally hold back as I am sometimes not sure if what I 
am going to say is right, I need to work on my communication skills”. The 
limitation is often linked to a lack of confidence in graduate responses: “…I am 
often afraid of criticism” (Participant 10) and “…I am not so confident. I often 
doubt myself, but I try to connect with people” (Participant 20). When 
considering the fact that graduate attributes should ideally be fostered during the 
years of study at a university (Chalmers & Partridge, 2013), Participant 14 
remarked: “…I have grown as a person in these three years of study and have 
the ability to engage in meaningful conversation” indicating a level of graduate 
maturity. 
 
Conclusions and Recommendations 
 
The findings from this study established that employers in the South African 
business event tourism management sector require and recommend a diverse 
range of graduate attributes and personal skills. Stress management with the 
ability to cope under pressure, a willingness to learn, intelligent communication 
and multi-tasking aptitudes were specified as significant for the industry. 
Graduates who manage their time effectively, without being clock-watchers, and 
with creative abilities as part of their personal core values would be most suited 
to work in the industry in an entry-level position across the event management 
spectrum. The paper further explored graduates’ perspectives and personal 
competency levels in terms of workplace skills related to graduate attributes and 
found that there are noteworthy gaps in the soft skills required after three years 
of study at a university. These gaps relate to inabilities to handle stress and 
control emotions in a professional environment, reluctance towards flexibility 
required in the world of work, mediocre multi-tasking abilities and challenges 
with regards to communication abilities. Related to the context of a developing 
country, there are certain challenges in terms of graduate attributes and skills in 
the sector. As an example, the unwillingness of graduates in this study to be 
available at odd hours may be related to unreliable public transportation and 
safety concerns when travelling home late at night. Furthermore, graduates 
expressed a lack of confidence when communicating in a corporate environment. 
This may be attributed to limited exposure as the graduates often move from 
rural areas to the city seeking education and employment. Graduate reflections in 
this study also provided in-depth insight in terms of soft skill insecurities and 
corporate communication limitations where English is a second language for 
most of the participants. These critical insights lay the foundation for 
considerations when syllabi have to reflect global content in an African context. 
In response to these findings, curriculum developers should consider the 
reinforcement of graduate attributes in the holistic development of students as 
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academic citizens during their time of study. As the decolonisation of curricula 
increasingly features on the agenda of UoTs in South Africa, all stakeholders’ 
needs have to be considered and inclusive approaches to the embedment of 
graduate attributes are required. It is imperative to provide an interactive 
teaching and learning environment where soft skills and business ethics are 
embedded in curriculum content. Educators in this niche should ensure students 
are exposed to industry engagement opportunities such as membership affiliation 
to industry associations, event volunteering and guest lectures where skills 
development can be facilitated. In terms of limitations and in line with the 
exploratory nature of the research, this article gained insight from one UoT as a 
case in reference. Similar research at other higher education institutions offering 
business event management tourism related qualifications may be useful in 
broadening the scope to generalise the findings for the South African context. 
Further research is also recommended to explore how industry can be strategic 
co-creators of business event tourism management curricula and how graduate 
attributes can be effectively implemented as part of the teaching, learning and 
assessment strategy. 
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