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Abstract 
The paper focused on the question of cultural dimension to learning 

and the practice of learning in different schools. It can be argues 

that values mould a culture and this influences the interactions 

through their adherence to the daily practices. Thus the different 

schools experience different kinds of conflicts between their 

different components since these different components use 

different materials or resources to achieve the different gains. 

 

Therefore, the paper x-rayed this cultural dimension from gender 

perspective in schools and established that it is essential for student 

teachers to come up with different innovative ways of teaching that 

can carter for the challenges encountered in the classrooms.  
 
Introduction 
 Lindorff (2010) argues that cultural differences 
are unavoidable in our daily lives. In keeping 

with this, different cultures should be structured 

in a way that they manifest themselves 
differently. The different believes that different 

people have depend on their value systems. In 

light of this, Hofstede (1983) defines value as 
organisation’s choices, needs and rules that 

provide the criteria for the actions of its 

members. It is in this vein that Glisson and 
James (2002) argue that value is the deeper and 

or more invisible organisational culture 

comprising; behaviours, beliefs and traditions 
that characterise each organisation’s different 

forms of socialisation. Based on this debate, all 

schools have a code of conduct that should be 
observed by its stakeholders. Thus, one would 

not expect any universality in these codes of 
conduct. The code of conduct is at the core of 

what one refers to as value. Thus, different 

schools accept and tolerate behaviours that 
might not be accepted by the next school. Based 

on this, this chapter attempts to caution student 

teachers not to go into the classrooms with 

preconceived ideologies on how they expect the 

learners to behave. Instead, they should be 
willing to learn how this schools function in 

order to avoiding stepping on others feet. 

 
In light of the above, organisational activities 

are usually influenced by their environmental 

conditions which can evolve and be changed 
more easily than values which appear more 

conservative to influence. The mastering of 
organisational ways of operating, usually occur 

through socialisation by which new members 

learn to live and act within their new found 
environments (Foncha, 2013). Based on this, 

we hasten to suggest that values mould a culture 

and this influences the interactants through their 
adherence to the daily practices. Thus it 

becomes obvious that the different schools 

experience different kinds of conflicts between 
their different components since these different 

components use different materials or resources 

to achieve the different gains. 

 

Different kinds of Conflicts 

In view of the above, there are three principal 

conflict levels suggested by Fischer, Ferreira, 
Assmar, Baris, Berberoglu, Wong, Hassan, 

Hanke and Boer (2014) which are: 

I. Conflict of interest: This occurs when the 
interest of one person and that of the 
other members of a school come to clash. 
In such situations, the interest of the 

employee appears to be in sharp contrast 
with the productivity levels of the 
organization. For example, if the failure 
rate for a particular class is high, the 
teacher would have his own reasons for 
such results which would definitely be in 
conflict with the expectations of the 
learners and management. In this case, 
the teacher wants the learners to be 
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conversant with the content taught but 
learners and management are only 
interested in positive results 

II. Conflict of control: Focuses on diversity 
and the need for team work with the 
ultimate aim of making these different 
systems to function in harmony. In such 
situations, each stakeholder needs to 
respect and be respected in order to put in 
their best (Fischer et al., 2014: 109). It 
should be noted that there are two types 
of organizations which are either 
mechanistic or organic in nature. 
Mechanistic organizations function within 
clear rules and procedures. In these cases, 
performances are guided by well set rules 
with a more central decision making body 
like in the schools. On the other hand, 
organic organizations are characterized by 
flexible conditions and so the individuals 
concerned are at liberty to exercise 
autonomy. The later seemingly cannot 
function well in schools. 

III. Conflict of innovative practices: 
Innovative practices refer to a situation 
where there is improvement to the 
existing condition for better productivity. 
“[I]t strives towards maintaining the 
status-quo versus proactive change and 
innovation” (Fischer et al., 2014: 109). This 
is particularly prominent in organizations 
where technology forces them to effect 
change in the form of new practices to 
maintain a competitive position in the 
market. A typical example can be seen in 
the use technology in the educational 
practices of teaching and learning in our 
classrooms today in order to enhance 
performances. It gives the stakeholders 
flexibility for the improvement of their 
organizations. 

 
It is needful to signal here that a 21st Century 

teacher needs to understand these different 

kinds of conflicts in order to be able to work 
harmoniously with learners, colleagues and 

management. In light of this, it would be helpful 

to bring in Hofstede’s (1984: 417-422) five 
cross-cultural dimensions in the following 

section. 

 

 

 

 

 

Hofstede’s Cross Cultural Dimensions 

Hofstede’s cross-cultural dimensions describe 
the effect of culture on each individual’s daily 

practices and values in relationship to attitudes 

and behaviours. Initially, Hofstede’s (1984) 
study signposted four cultural dimensions. A 

fifth and subsequent one was added in 1991 

relating to the long term versus short term 
orientations so as to address issues of value. 

 

Power-distance 
Power distance relates to a culture’s willingness 

to accept differences in power distribution. In 

the schools, not everyone has equal or the same 
power and as such, each educator has a direct 

line manager which helps to control and 

balance power for everyone. In view of this, 
individuals who are at the position of power 

accept class distinction in which everyone’s 

position is clearly defined. On the other hand, 
organisations with low power distance come 

across as more consultative and therefore; 

dialogic and democratic. In schools for 
instance, the principal cannot decide what a 

teacher needs to do in his/her class but through 

dialogue and consultation, they can come to an 
agreement without anything being imposed on 

an individual. 

  

Collectivism vs. Individualism 

Members from the individualistic cultures tend 

to be independent and look after themselves 

(capitalism). This kind of culture exist among 

learners as their goal is to be a better student 
than any other. However, collectivists (team 

work) maintain a series of interpersonal 

relations with a social obligation to do so. 
“These relationships are most often manifests in 

extended families. People in this context have 

large groups of loyals with unquestionable 
loyalty” (Fischer et al., 2014: 107). A good 

example is the school where all the stake 

holders in their different roles work for the 
success of the school rather than working 

against each other. 

 

 Femininity vs. Masculinity 

This dimension relates more to quality than 

quantity of life. With this in mind, masculinity 
entails assertiveness, competitiveness, 

ambition, power and achievement while female 

culture is closely linked to harmony and care. In 
masculine cultures, gender roles are static, not 

dynamic and the reverse is true with feminine 

roles. 
 

 

  



Gender & Behaviour 2016   ISSN: 1596-9231 

Copyright © 2016 Ife centre for Psychological Studies/Services, Ile-Ife, Nigeria 
   

7481 
 

Uncertainty Avoidance 

Cultures vary depending on their member’s 
willingness to handle uncertainty. Based on 

this, one has to adopt strict rules and codes of 

conduct in order to reduce the uncertainties that 
one encounters daily. Members under these 

conditions should therefore attempt to minimise 

the occurrence of unknown and unusual 
circumstances to proceed towards careful 

changes through a step by step planning in order 

to implement the new rules that they come in 
contact with. Low uncertainty avoidance 

cultures accept and feel comfortable in 

unstructured situations or in a changing 
environment by attempting to create as few 

rules as possible.  

 

Long vs. Short-term Orientation 

Long term cultures or communities focus 

principally on the future. They are more 
interested in persistence, saving and capacity 

adaptation. On the other hand, short term 

societies focus on values being promoted by 
relating the past to the present bearing in mind 

steadiness, respect for tradition, preservation of 

the face, reciprocity and fulfilling social 
obligations. If the 21st teacher is conversant 

with these dimensions, they stand an ideal 
position to handle challenges in their 

classrooms. In view of this, the chapter will 

now focus on the actual challenges encountered 

by student teachers during teaching practice. 

 

Stop and Reflect 

1. What are your experiences in terms of 
interaction among learners the learners? 

2. How conversant are you with the 
pedagogic processes of your classroom? 

3. What are the anticipated challenges that 
you could experience during your teaching 
practice? 

 

Ethical Issue Box 

The Ghanaian student mentioned in the opening 

case study went for his/her lesson observation 

in one school in the Fort Beaufort education 

District. When this student went there the very 

first day, he/she was taken to a grade 10 

classroom by his/her host teacher where he/she 
was supposed to observe. When they got to the 

class, the teacher simply introduced the student 

teacher and left without saying a word. The 
student teacher found himself frustrated and did 

not know what to do. 

 
What would you have done if you found 

yourself in that situation? 

 

 Barriers to Professionalization of Teaching 

In view of the three dimensions to conflict and 

Hofstede’s five dimensions to culture discussed 

in the previous section, we feel that certain 
challenges in the classroom/school are 

inevitable. If a teacher is well armed with an 

informed understanding of these conflict and 
cultural dimensions, that teacher can overcome 

challenges that may be thrown at her/him in the 

classroom/school. In the following section we 
highlight some of the challenges 21st century 

teachers face. 

 
School Placement 
This is designed to expose you with a chance to 

understand the act of teaching and learning in 

order to give you the required experience to 
become a practitioner. Under such situation, 

you are sent to a school where you would be 

mentored to put all the theories learnt as a 
student into practice. In this situation, you need 

to be conversant with cultural dimension two 

which calls for team work (collectivism) 
against individualism. 

 

You are expected to undertake and observe all 
the activities that take place in the classroom in 

order for you to understand the dynamics and 

the fall outs of teaching that take place in and 

out of the classroom. School placement 

facilitates your developmental capacity for self-

reflection, often in conversations with 
supervisors, mentor teachers, lecturers, 

teaching practice administrators and tutors. It 

further affords you with valuable opportunities 
to seek and receive advice in an atmosphere of 

support (collectivism). During school 

placement, it is mandatory for you to develop a 
range of knowledge, skills, competences and 

professional dispositions which are critical to 

this professional identity. Parallel growth 
within individuals and personal identity is 

enhanced as you journey through the learning-
to-teach process. It is through school placement 

that Higher Education Institutions (HEIs) and 

schools identify those who are most suited and 
competent in teaching.  

 

While HEIs set up the opportunities and the 
support mechanisms, some of you take 

ownership of the activities, making your own 

arrangements for visits and lessons (Neal, 
2011). Whilst at school, you will face various 

challenges ranging from professional relations, 

unfriendliness/ hostilities, isolation, insensitive 
as well as threatening staff room settings and 

conflicting teaching philosophies. It should be 
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noted that if these issues are not addressed 

properly. These could impact negatively on 
your self-image and confidence thus resulting 

in a high level of unproductivity. School based 

mentors need to ensure that you are supported 
during your work integrated learning, since you 

require an opportunity of personal growth.  

 
Resources 
Resources are vital to facilitate effective 

teaching and learning in schools. The presence 

could lead to uncertainty avoidance. In the 
absence of resources or lack thereof, you can 

get frustrated and this might make your 

teaching practice a daunting task. There are still 

schools in South Africa with no libraries and a 

huge shortage of textbooks. There are learners 

who still share textbooks in class. This can be 
challenging for you as it draws on issues of 

classroom management and control as well as 

learner discipline. Some schools still 
experience challenges with photocopiers which 

pose a lot of problems when you prepare 

lessons and additional support material for 
learners towards assessments and homework 

(Marais & Meier, 2004). 

 
Learner’s Discipline and Classroom 
Management 
Discipline is a challenge in most South African 

schools and it appears that there are no effective 

disciplinary measures taken against 

delinquency and transgressions. This is in view 
of the fact that different schools have different 

codes of conducts. In certain instances, learners 

know that you are only at the school for 
teaching practice and as such cannot exert any 

authority over them. 

 
Schools need to assist you to establish a system 

that creates better atmosphere for learning, a 

system where learners recognise themselves as 
beneficiaries of classroom discipline rather than 

its victims. This requires that discipline in 

schools be approached thoughtfully and 
systematically, with the aim of identifying and 

pre-empting or removing potential causes. 

Schools need to have proper measures in place 
to curb minor disciplinary matters before they 

become major (Salisbury & Schoenfeldt, 2008). 

 

Supervision and Support 

The supervision process during teaching 

practice aims to promote good practice among 
student teachers in the classrooms and to affirm 

and acknowledge best practices through self-

reflection and continuous improvement in the 
development of pedagogic skills among them. 

It also allows these student teachers to get 

support from experienced professionals and 
practitioners.  

 

HEIs in South Africa tend to supervise student 
teachers during their practice periods. In some 

cases, use is made of qualified external 

supervisors to safeguard quality assurance. 
These external personnel must first and 

foremost have a good pedagogical knowledge 

and practices that can enable them to make 
sound and informed judgement of teaching 

when they supervise the student teachers. 

Despite their informed knowledge, these 
personnel are constantly being trained to make 

sure that they are in line with changes in 

curriculum and other requirements (Kiggundu 
& Nayimuli, 2009). 

 

The supervision process is conducted in an 
atmosphere of trust and respect. Supervisors, 

lecturers and tutors are expected to respect 

student teachers and to engage with them 
constructively to adopt a professional and 

supportive role in their interactions. 

Supervisors are provided with lists of student 
teachers to visit and support, and proper and 

clear communication is required in order to 
make the assessment visits a success. 

Supervisors have the duty of giving feedback 

orally and in written form when they go to 

schools in anticipation that the student teachers 

can understand their strengths and weaknesses 

in order to be able to improve. It is worthy to 
note that all these criticisms are meant to make 

these student teachers to become professionals. 

In addition to the supervisors, the student 
teachers also have mentors that are usually 

teachers based in their allocated schools who 

are meant to follow up their attitudes, progress 
and progress based on specifications from the 

course lecturers (Kiggundu & Nayimuli, 2009). 

 
Boikhutso (2010) argues that school based 

mentors are appointed at school level for every 

student teacher. These are qualified and 

experienced classroom teachers who assume 

multi-faceted roles of support toward the 

student teachers to ensure that work integrated 
learning is achieved and to make them feel that 

they form part of the school. Students should at 

the end of their teaching practice duration be to 
grow professional consciousness as a result of 

their guidance from the mentor teachers. School 

based mentors are expected to inspire student 
teachers and help them translate the theory they 

learn into practice  
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Some students experience various challenges 

with school based mentors who are negatively 
disposed towards them. These mentors do not 

provide the student teachers with relevant 

opportunities for growth and choose to exploit 
and abuse them by imposing exorbitant 

demands and unrealistic expectations in terms 

of workload. It is needful to say that some of the 
school based mentors are unprofessional in the 

sense that they are irregular in attendance or 

stay away from school. This contradicts 
mentors’ roles and responsibilities of guiding 

and leading the student teacher until they are 

able to present lessons effectively.  

 
Observations 
Observation is an important component of 

teaching practice and needs to be carefully 
planned. This very important because different 

schools have different ways of handling issues. 

Observations can be in various forms; you 
observing a mentor teacher, the mentor 

observing you, the supervisor observing you or 

you observing another student. Under such 
cases, you are required to observe classroom 

interaction during lesson presentations, 

teaching and learning activities, maintenance of 
discipline, questioning and assessment, 

classroom management and control, teaching 

and learning strategies, creation of a conducive 

atmosphere for teaching and learning. The role 

of a school based mentor is thus to guide, 

support and ensure that student teachers gain 
the necessary expertise needed during the 

teaching practice (Morrow, 2007). 

 
Relating Theory to Practice 
The relationship between theory and practice 

appears to be a continuing issue of concern for 

student teachers. This relationship is a 
reciprocal one in the sense that theory is rooted 

in practice. An important question therefore is 

“How does the failure in closure of theory-
practice gap affect student teachers? Failure to 

close this gap affects the academic and personal 

development of student teachers and this can be 

reflected in their inability to solve problems. 

 

The following reasons can be offered for the 
lack of theory-practice integration as observed 

by Isaac (2012: 34):  

 Hidden curriculum – This is the situation 
where learning takes place informally in this 

situation, there are no rules or a particular 
way to learn. Learning comes as a form of 

coincidence (no planning).  

 Lack of careful curriculum development – 
There is no match between the theories leant 

and the actual practice  

 There is no emphasis on the need for practical 
skills during teaching and learning  

 The under-use of different learning strategies 
There is a lack of role models in the schools 

 Inability to cope with the workload 

 Rivalry among educators and the 

management 

 Theory is abstract and difficult to put into 
practice 

 No opportunities for reflections or formative 
assessments are given  

 There is no planned support meant for the 
student teachers.  

 

Application of theory into practice requires an 
understanding of concepts associated with 

teaching and learning with an understanding to 
use these concepts in actual classroom teaching. 

Isaac (2012: 37) suggests the following 

methods as possible ways to enhance theory 
practice integration: 

 Problem based learning: Assignments that 

involve complex classroom scenarios. 

 Student learning organized around self-

directed work: This relates to making 
students be armed with problem solving 

capabilities  

 Concept maps: It helps to construct 
conceived and prior knowledge by creating a 

new knowledge that can be seen as a blend of 
both. 

 Reflective practice: This is the kind of 

knowledge that is generated through retro and 
introspection where peers and others share in 

the reflection process.  

 Group discussion: This enhances skill 
acquisition in decision making and problem 

solving, critical and creative thinking 
processes as well as thoughtful application. 

 Support and demonstrations by role models: 
This is a situation where the student teachers 

need to do as they see by way of applying 

acquired skills to situations as they arise. In 
view of this, they may be able to align theory 

with the actual practice.  

 
The teaching practice curriculum should 

include every possible requirement to enhance 

your professional and personal growth to 
become motivated, enthusiastic and 

independent teachers, who are enthusiastic life-

long learners themselves.  
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Teaching practice is valued as it is often 

believed to serve as a bridge that spans the gap 
that exists between theory and actual teaching. 

Based on this, they are often challenged with 

professional and personal growth as well as 
being an enthusiastic lifelong learner. Under 

these circumstances, you may tend to confuse 

the one with another (Marais & Meier, 2004). 
You as a teacher are often overwhelmed by 

modules and may find it challenging to 

reconcile the different teaching strategies, as 
well as different elements of knowledge, with 

those applicable in schools.  

 
Induction in Schools 
Induction in a school setting is an important role 

to be played by the school based mentors. 

Student teachers require general initiation when 
they arrive at the schools. These entail being 

introduced to all staff members, school 

governing bodies and administrative personnel. 
Some of you may experience a sense of 

alienation in schools. You may feel estranged, 

and as such do not see yourselves as a part. In 
this regard, this kind of feeling can result in 

anxieties and a lack of confidence (short vs long 

term dimension) which in turn might reduce the 
effectiveness of teaching and learning and 

thereby leading to a negative attitude. 

 

Contrarily, a good welcome from the whole 

school community can contribute to a positive 

attitude towards teaching and learning. Student 
teachers need to understand school ethos as 

well as the language of learning and teaching at 

the schools where they are placed. School 
communities need to assume that student 

teachers know this upfront. In most South 

African public schools, the language of learning 
and teaching is English. This needs to be 

adhered to possibly in all modes of school 

communication. In instances where there are 
common languages of communication in a 

particular school, the induction process should 
accord due attention/reception to this aspect.  

 
Involvement in other School Activities  
Teaching practice includes diverse methods and 

strategies where student teachers are required 
get used to all the necessary requirements for 

teaching. Student teachers have to be exposed 

to, the routines of the school most especially in 
administrative duties like making activities, 

assignments and tests, being part of staff 

meetings and even form part of the out of class 
activities among many others. In most instances 

student teachers are treated as “visitors” and not 

involved in schooling activities. They are 

sometimes not invited to staff meetings and it 

impacts negatively on their knowledge 
of/ability for decision making strategies and 

cooperative learning. Moreover, permanent and 

full time teachers ignore the fact that student 
teachers could also provide invaluable input for 

school activities. The challenges that have been 

discussed this far should be anticipated when 
student teachers go for teaching practice. These 

challenges lead unto other challenges which 

have to do with the actual teaching that will 
follow in the next section. 

 

Teaching and Learning Challenges 

In view of the challenges identified above, you 

as a teacher need to be prepared to overcome 

them while in the classroom. One thing that 
should be stressed is the fact that these 

challenges are not universal to all classrooms 

but that each classroom has its own challenges 
that you need to identify. These challenges link 

school effectiveness with the teaching and 

learning process. This implies that the “desired 
level of output is achieved while school 

effectiveness refers to the performance of the 

organisational unit called school” (Atanda, 
2013: 94-112). In other words, teachers have a 

big influence on the performance of a school 
(Atanda, 2013).The challenge should be for 

teachers to build and maintain positive 

relationship with their learners. Teaching in this 

sense then becomes a mammoth task and 

requires the teacher to be an exemplary planner, 

manager and organiser.  
 

It is also important that we unpack how the 

teacher can possibly reflect on the learners’ 
levels of intelligence. Atanda and Lameed 

(2006: 61) argue that there are three types of 

learners with different levels of intelligence that 
a teacher has to be sensitive to:  

1. The extroverts are those learners that 

verbalise their understanding and are 
attuned to the teaching and learning 

environment in a lively and cheerful 

manner. Sometimes such learners, reflect 

behaviour problems, and therefore the 

teacher should know how best to deal with 

them to positively re-enforce their 
intelligence through intellectual 

stimulation and not through negative 

punishment. In a classroom situation, these 
kind of learners usually feel free to say 

whatever comes to their minds without 

reflecting and this can be a bad example for 
others if the teacher does not attempt to 

draw the line. Such a behaviour can lead to 

indiscipline. 
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2. The introverts reflect the opposite 
behaviour to the extroverts. These learners 

are more reserved, think more, reflect and 

often self-reliant. The teacher needs to 
motivate these learners so that their non-

verbal ability is reflected through group 

discussions, co-operative learning groups 
as well as communicative teaching and 

learning environments.  

 
3. The average learners do not show either of 

the above behaviours as they remain 

almost, even keeled whereby their feelings, 
thoughts and work application show no 

“highs or lows” – in other words, an 

equilibrium whereby they possess average 
intelligence. Therefore, a good teacher 

ought to be conscious of such learners and 

be able to understand their differences and 
also plan for their needs. 

 

Most countries are applying the “no child left 
behind” policy (Elementary and Secondary 

Education Act 2001) which means that all 

learners are to be included in the teaching and 
learning process, embracing and factoring their 

diversities into the socio-cultural environment 
of the school and the school community. This 

presents a teaching and learning challenge for 

the teacher as diverse forms of learning and 

intelligence ought to be factored into a 

teaching-learning programme.  

 

Teacher Challenges 

When a teacher is recruited in a new school, that 

teacher is prune to encounter some difficulties 
with colleagues, learners and the environment. 

When recruited, the teacher assumes 

responsibility and accountability for a class and 
maintains the dignity of the profession under 

challenging circumstances at times. Issues of 

cross-cultural dimensions can become 
challenges for the teacher in such an 

environment.  

1. A school that does not share the learners’ 

religious beliefs 

2. A school that overloads teachers with 

work, extra-mural activities 
3. A school that expects the teacher to be on 

duty at all times 

4. A disregard for the teacher’s own 
personal and family life. 

5. Difficult and ill-mannered learners 

6. Disrespectful parents, single parenting, 
absentee parents, guardians, orphaned 

children 

7. Un-cooperative teaching colleagues 

8. Large classes, excessive marking, 

administration 
9. Socio-economic, socio-cultural school 

community challenges 

10. National policy demands on learner 
assessment, report forms, work schedules 

etc. 

 
In view of the above points, it becomes evident 

that the teacher faces many challenges and has 

to apply his/her mind as to how best to deal with 
these situations in a professional way. This 

leads to the next section where teaching and 

learning spaces present challenges for teachers.  

 

Actual Challenges During Teaching Practice 

and Strategies Used 
This section of the chapter intends to expose 

you to challenges that can possibly be 

encountered during your pre-service training 
with the intention of suggesting strategies that 

can be used to overcome those challenges. 

Kennedy (1996) argues that pre-student 
teachers should be able to put their educational 

philosophies (theories) into practice that can 

lead to clear understanding. Davies and Hall 
(2003: 2) refer to it as “socialising experience 

into the teaching profession.” It is this kind of 
negotiation between theory and practice that 

can lead to the building of confidence, 

satisfaction as expected from effective teaching 

(Oh, Ankars, Llamas & Tomyoy, 2005).  

 
Understanding Learners 
When most of the student teachers go for their 

teaching practice, they are usually assigned to 
teach classes that are difficult to be handled 

most especially by as their experienced pals 

would not even want to be in those classes those 
(Foncha, Abongdia & Adu 2015). The strategy 

that you can use to turn around such a challenge 

is by getting to understand the learners, know 
what they want and also making them know 

what you require from them. In most cases, 
such a challenge can only be understood if you 

focus on diversity and try to negotiate your way 

with the learners.  

 
Jumping to Conclusions 
When most of you go to teach, you go with an 

understanding of the traditional route to 

teaching based on your methodologies and 
pedagogical principles. In view of this, Darling-

Hammond Kirby &Hudson (1999: 35-38) 

observe that when student teachers go to 
teaching practice, they have an oversight of the 

challenges that they may face based on: 
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 Their acquired knowledge about learners 
and learning that they learnt in school. 
This includes knowledge of human 
growth and development, motivation 
and behaviour, learning differences and 
cognitive psychology. 

 Knowledge of curriculum teaching of 
educators. Under this category, student 
teachers learn content and pedagogical 
knowledge, curriculum theory, 
assessment and moderation and 
counselling. They also learn about 
scientific inquiry, epistemology and 
communicating language as they relate 
to pedagogy. 

 They also acquire knowledge about 
contexts and education foundations. In 
this area, they learn about schools and 
society, cultures and educational history 
and philosophy, principles from 
Sociology and Anthropology, legal 
responsibilities of teachers and ethics. 

 

In view of the above, student teachers can easily 
jump to conclusions that they are equipped 

enough to take on the teaching profession. 

Given this we need to caution student teachers 
not to jump to conclusions but should rather 

study each situation as it appears and then find 

solutions to it.  

 
Problem of Communication 
In South Africa, the issue of language is very 

serious because the constitution and Bill of 
rights has given all the 11 languages spoken in 

the country both an official and equal status 

which is tricky and can be problematic in a way. 
The problem that this poses in a classroom 

situation is which language should be 

considered as LoLT and the language of choice 
(Abongdia, 2015). You can overcome this 

challenge by adhering to the LoLT and 

motivating learners to embrace it and to make 
use of the chosen LoLT to make sure that 

diversity is accommodated and respected. Also 

make these learners to understand that the 
LoLT is not your mother tongue and everyone 

has to use a language that can accommodate all. 

 
Managing Social Issues 
When you go for teaching practice, you do not 

seem to see the learners as humans with their 

own needs (Foncha et al., 2015). These learners 
have their personal problems at home which 

can become barriers for them to concentrate. 

Teachers therefore need to understand your 

learners, know where they come from and 

possibly play the role of counsellor or 
Psychologist Instead of perceiving them as 

humans with their own problems, most of you 

view the learners as empty containers that need 
to be filled with knowledge. With this in mind, 

it would be useful for you to make use of their 

prior knowledge and their world views need not 
to be compromised. In this regard, you need to 

win the confidence of your learners for learning 

to take place. 

 

Set-up/Lay-out of the Classroom  

With reference to collaborative learning, 
Foncha and Abongdia (2014) suggest that 

group work is an easier way to handle large 

classes as well as a method of engagement and 
participation. Most learners would prefer to sit 

with a friend (Abongdia & Foncha, 2015) 

which is one reason why they can lose 
concentration in class.  

 

Simplicity and Clarity in Dealings with 

Learners 

You should always embark on the journey of 

teaching and learning bearing in mind the 
traditional way of teaching (Foncha, 2013). 

Foncha further argues that the teacher needs to 
play a facilitative role (acting as a peer) in the 

classroom because the learners also have 

something to contribute. Thus learners need to 

be co-constructors of knowledge and not only 

consumers. This type of learning can be 

achieved through group work where members 
in a group have to brainstorm, discuss and come 

up with ideas. 

 

Losing Touch with the Learners during 

Lesson 

When student teachers go to teach, they often 
think that classroom management is something 

that should be automatic. In short, they go with 

an image of how a classroom should function 
but when it is to the contrary, they may lose 

touch and this can hamper teaching. It is 

therefore the role of a teacher to make sure that 

the atmosphere is conducive for learning both 

for the learners and the teacher. 

 

Knowing When to let Learners recess 

There is a popular saying that “too much work 
without play makes Jack a dull boy”. This is 

usually the case with some of you who go to 

teach with all the seriousness imaginable. In 
view of this, you tend to see the learners as tools 

that only need to function in the process of 

teaching. Therefore, you should not only 
observe recess time given by schools but should 
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have breaks whenever you deem necessary. To 

overcome this challenge, you need to know 
when the learners are not in the mood to learn 

and to find ways to distract them so that they 

have total concentration each time teaching is 
taking place. You should not only focus on 

completing the syllabus. 

 

To Favour Reward over Punishment 

You need to be friendly with the learners to 

reduce that power distance in order to get to 
understand your learners better. It is advisable 

that teachers avoid harsh punishment on their 

students but should rather find a way of 
reprimanding them that is more positive in 

nature. On the other hand, the teacher should 

also be willing to applaud the learners when 
they do the right things. 

 
Making Learners care for One Another 
In keeping with collaborative learning and 
group work, teachers should encourage 

engagement and participation among the 

learners because once they see themselves as a 
team; it is easy for them to care for one another 

and by so doing learning takes place. 

 
If the student teachers can understand how to 

apply the right strategies based on the 

challenges encountered, then this would give 

the mentors and supervisors the chance to 

critique meaningfully as this would provide the 

supervisor the opportunity to see which 
methods and strategies that are working for the 

novice teachers at every stage of their teaching.  

 

Conclusion 

 Based on the issues and insights we have 

voiced and elaborated upon so far, we believe 
that there can be no better teacher than the 

teaching practice itself given the kind of 

challenges, learning experiences and the space 
for rethinking/reflection it offers to student 

teachers. This is in line with the saying that the 
act of teaching lays with the practice itself not 

the theory. The actual teaching by the student 

teachers can give them the opportunity to use 
their existing knowledge as a way of generating 

new knowledge on how to handle the 

challenges through their use of diverse 
strategies in teaching. Based on such 

evaluation, the novice teacher can be able to 

build on their strengths and work around their 
weaknesses in order to bring in some 

improvement which in a way is a tool for 

empowerment (Chung 2002: 10). In a nutshell, 
it is essential for student teachers to come up 

with different innovative ways of teaching that 

can carter for the challenges encountered in the 

classrooms.  
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