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ABSTRACT 
 
Africa is unique as the only continent in which the proportion of the population in poverty is growing.  
By 2015 the number of African poor is expected to rise to over 400 million. Economic growth remains 
a fundamental factor underpinning the alleviation of poverty in Africa.  In order to halve poverty by 
the year 2015, as set in the United Nations Millennium Development Goals, economies will need to 
grow by 7 per cent a year, nearly double the current rates.  
 
Universities have a unique role in the development process. As part of the formal education system 
they provide a principal institutional mechanism for the development of human skills and knowledge.  
Traditionally and uniquely, universities combine this role with the creation of knowledge through 
activities including research, R&D, knowledge transfer to business and consultancy.  This combination 
of intellectual capital and capacity building provides compelling reasons for universities to be at the 
forefront of efforts to accelerate economic growth in Africa.   
 
Yet, economic growth alone does not automatically benefit the poor.  This paper describes and 
analyses the lessons learnt by a consortium of higher education institutions who since 1994 have 
collaborated to identify and implement strategies through which higher education institutions can 
directly contribute to economic growth and poverty reduction.  
 
1. INTRODUCTION 
 
Africa is unique as the only continent in which the proportion of the population in poverty is growing.  
Between 1981 and 2000 the number of people living in absolute poverty rose from 136 million to 312 
million.  By 2000 over 46% of the African population lived in poverty. This trend is expected to continue, 
the number of African poor rising to 404 million by 2015, [1]. Underlying this poverty is economic decline 
and stagnation.  In contrast to the developing economies of Asia, Sub-Saharan Africa (SSA) has since 1975 
seen a decline in per capita gross domestic product [2].   
 
Based on established university roles in higher level skills development, applied research and, increasingly, 
innovation and technology management activity, a legitimate role for universities in facilitating long term 
economic growth is often taken for granted.  While we will in this paper examine aspects of this assumption, 
our main purpose is to consider whether and how universities can through their activities achieve direct 
impact on poverty reduction.  To this end we analyse the nature of poverty reduction from a higher education 
standpoint and elucidate how universities can seek to undertake activities which achieve a direct impact on 
poverty reduction. 
 
Both our analysis and examples are based on work conducted in Africa under the auspices of the Tabeisa 
organisation.  Tabeisa was established in 1994, as a consortium of four South African and two UK 
universities with the purpose of collaboration to assist disadvantaged African communities.  The community 
focus of Tabeisa emerged in the context of a post-apartheid South Africa in which issues of inequality and 
locality are closely intertwined, not least due to the Group Areas Act which, as part of the statutory 
framework of apartheid, effectively systematised large economic differences between legally and 
geographically distinct communities.  Supported with Department for International Development (UK) and 
European Union funding Tabeisa has inter alia established university based enterprise centres with the 
purpose of developing and supporting new companies in such a way as to create sustainable jobs within poor 
communities.  As part of its first EU funded project, Tabeisa achieved over 200 start-ups with the creation of 
over 800 new jobs. [3] These companies vary across service and manufacturing sectors; low to high 
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technology base; and with local to national markets.  Higher Education expertise supports them in terms of 
technology (product development manufacturing processes, IT support etc.) and business processes (business 
planning, investment finance, intellectual property protection, marketing etc.).   
 
Since its first large scale project Tabeisa, encouraged by its funders, has extended the scope of its work 
elsewhere in Sub-Saharan Africa and further developed its methods, not least in the area of mentorship of 
small businesses post start-up.  In Ghana the small business mentoring function has been reconceptualised to 
include assistance with the development of international export trade opportunities.  Manufacturing for 
European rather than local African markets has involved addressing a number of technology management 
challenges from product development and design through to manufacturing processes and marketing.  The 
work on developing international trade opportunities that was initially developed through Tabeisa in Ghana 
has subsequently been applied to Tabeisa supported businesses in South Africa. Through further EU funding 
and UK government funding, as at June 2011, Tabeisa has supported the development of over 2000 small 
businesses based in poor communities in Ghana and South Africa. [4].. As the scope of its work has 
increased, Tabeisa has retained its original focus on disadvantaged communities with the consequence that 
its activities remain consistent with the poverty reduction priorities within the Millennium development goals. 
[5] 
 
2. HIGHER EDUCATION AND INTERNATIONAL DEVELOPMENT 
 
The 1995 UN Summit for Social Development in Copenhagen marked a shift of priority for international 
development from ‘structural adjustment’ to poverty reduction.  The earlier emphasis on correcting macro-
economic imbalances and market distortions had been most intensely applied in Sub Saharan Africa over the 
preceding two decades but without resulting in much progress either in poverty alleviation or economic 
development.  Indeed these programmes coincided with an overall increase in poverty in Africa [6] From the 
late 1990’s poverty reduction became the main objective of international development programmes in low 
income countries.  In the UK a new Labour Government White Paper on international development 
represented an early manifestation of this new priority [7]  
 
During the structural adjustment period, economic stagnation in Africa was accompanied by regressive 
changes in income distribution.  Between 1980 and 1995 the drop in average income for the poorest 20% of 
the SSA population was estimated as twice that of the population as a whole [8].  Such trends suggested that 
the poverty reduction effort must prioritise income redistribution i.e. activity focussed specifically on 
increasing the income to poor communities.  It is generally recognised that economic growth is an essential 
underlying feature of improvements in income distribution towards the poor, not least as income 
redistribution without growth carries the political problem of redistributing income from more affluent 
groups.  In any event in Africa since the average level of income is so low, income redistribution without 
growth would be unlikely to have much significant effect on the problem.  Where average income is low, 
rapid growth is considered an essential component of poverty reduction. [9] 
 
This two component approach to poverty reduction (growth and redistribution) represents a recognition that 
economic growth does not necessarily “trickle down” to the poor.  In policy terms it emphasises the need to 
facilitate access for the poor to the human, physical and financial assets needed to improve earning capacity 
alongside conventional measures for general economic growth.  Consequently since 2000 international 
development activity has prioritised the allocation of resources to projects which can have a direct impact on 
the wellbeing of the poor in the short as well as the long term.   
 
A consequence of this new emphasis on poverty reduction was a decline in international aid funding 
designed to strengthen higher education systems.  While it is often accepted that universities play a role in 
economic development by virtue particularly of their capacity to grow intellectual capital in the form of 
skills, the benefits of higher education were seen to be marginal in relation to the new emphasis on poverty 
as represented by the UN Millennium development goals, which target the eradication of absolute poverty 
and achievement of related improvements such as universal primary education by 2015.[5] 
 
A reconsideration of the importance of higher education in relation to international aid took place in 2005. 
Activity focussed particularly on the G8 summit at Gleneagles Hotel, Scotland in 2005 which included a 
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major theme on Africa and its development.  Notable among preparations for the Gleneagles summit was the 
establishment by the UK Government of the Commission for Africa in 2004.  The Commission for Africa 
Report [10] emphasised the importance of development of a shortage of professional staff, generally and 
scientifically proficient staff in particular.  It argued that “fundamental to the shortage is the loss of much of 
Africa’s pool of skills to the developed world” (page 137).  The Commission argued that higher education 
could be a solution to this skills deficit, were it not for the fact that many of Africa’s higher education 
institutions were still in a “state of crisis”.  On the basis of this argument the Commission supported 
recommendations received from the Association of African Universities (AAU) and the Association of 
Commonwealth Universities (ACU) for the implementation of a ten year university partnership programme 
entitled “Renewing the African Universities”.  The formal recommendations of the Commission for Africa 
asked the international community to: “commit in 2005 to provide US $500 million per annum over the next 
ten years to revitalise Africa’s institutions of higher education” and to provide up to US $3 billion over ten 
years to develop thirty centres of excellence in Science and Technology including African institutes of 
technology. 
 
A few days before the G8 summit AAU and ACU held a conference of invited delegates at the University of 
Abertay in Dundee, not far from Gleneagles.  Around 50 delegates attended including representatives from 
African higher education institutions and a variety of development specialists and practitioners.  Shortly after 
the Abertay conference a communiqué was sent to the G8 summit.[11]..The communiqué welcomed the 
endorsement by the Commission for Africa of the AAU/ACU ten year universities partnership programme, 
called for immediate financial support to enhance the institutional capacities of African HEI’s and invited the 
G8 governments, among others, to implement fully the recommendations of the Commission for Africa 
relating to higher education.  The communiqué made no mention of poverty reduction.  Similarly the 
subsequent report on the “Abertay Conversation” [12] while it does once mention “the reduction of 
economic and cultural poverty among all citizens” as likely to be among the strategic priorities for higher 
education, largely neglected the issue. 
 
In the event, a G8 communiqué accepted that support for “networks of excellence between African and other 
countries’ institutions of higher education” would help develop skilled professionals for Africa’s private and 
public sectors.  However, decisions on G8 funding were put off. [13]..   
 
We will examine this question partly through an analysis of the issues and partly through a case study on 
Tabeisa.  In our conclusion we argue that Universities’ contributions to poverty reduction are better delivered 
through projects which include both economic development and income redistribution components, rather 
than through the conventional roles of Universities in developing elites. 
 
3. UNIVERSITIES AND INCOME REDISTRIBUTION 
 
For some decades it has been relatively uncontentious to assert that while capital and natural resources are 
the passive factors of production, it is human resources that determine the character and pace of development. 
[14]  The principle institutional mechanism for the development of human skills and knowledge is the formal 
education system. In the past, many assumed that rapid expansion of the number of places in education is the 
key to development.  Whilst there is evidence in support of the case that an expansion of educational 
opportunities contributes to aggregate economic growth, it has long been recognised that any evaluation of 
the role of education generally, and higher education in particular, in the process of economic development 
needs to go beyond that macro-level analysis and consider also the patterns of benefit within African 
societies. [15]..   
 
In the years prior to the Copenhagen summit, despite considerable investment and rapidly expanding 
enrolments in formal education, the plight of the average citizen in many parts of Africa was little improved.  
Absolute poverty remained a chronic problem and economic disparities between rich and poor often widened.  
One reason for this is that educational systems more often than not, reflect the nature of the society within 
which they are operating.  If the society is not egalitarian in its economic and social structures the 
educational system will probably reflect that bias in terms of who is able to proceed through it successfully.  
By reflecting the socio-economic structures of the society in which they operate education systems tend to 
perpetuate them and consequently can have the effect of increasing rather than decreasing income inequality    
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[16][17]. 
 
The mechanism for this relates to the generally positive correlation between level of education and level of 
earnings over a persons lifetime.  This holds true, especially for workers who are able to complete secondary 
and higher education where the income differentials over those who completed only part or all of their 
primary education can be typically from 300% to 800% [18]..  It follows that income inequality would be 
reinforced, if for example, students from upper income families are represented disproportionately in higher 
education enrolments.  If the poor are effectively denied access to education opportunities, the education 
system simply reflects the divisions within society and perpetuates inequality.   
 
Moreover, even the potentially positive general benefits of higher education on economic development can 
be drastically attenuated due to the positive correlation that has been shown to exist between educational 
attainment and propensity to migrate.  Recognising this point the Commission for Africa report refers to the 
loss of much of Africa’s pool of skills to the developed world, exemplified by Ghana’s loss of around 70% 
of its medical officers, trained in the 1990’s [10]. Also it has been estimated that there are more African 
scientists and engineers working in the USA than there are in the whole of Africa [19]..   
 
Therefore the benefits of higher education for economic development and poverty reduction cannot be taken 
for granted. This raises the question as to whether investment in African higher education is the best use of 
limited development funds when the primary strategic objective of funders is poverty reduction.  After the 
Copenhagen summit the answer to this question was by and large no, with consequent refocusing of aid 
funding away from university development.  In this context recent support for a renewal of such funding by 
the Commission for Africa, whose report is ostensibly fully committed to poverty reduction, needs 
exploration.  Asserting the links between the development of higher education and professional skills, 
science, capacity and leadership in Africa is in itself inadequate as a rationale for deploying significant aid 
funding to universities when set in the context of the continuing pre-eminence of poverty reduction in the 
development strategies of governments and international aid funders.  
 
4. POVERTY REDUCTION IN PRACTICE: THE TABEISA CASE STUDY  
 
Established in 1994 Tabeisa (Technical and Business Education Initiative in Sub-Saharan Africa) was a 
consortium of four South African Technikons1 and two European Universities2  . The participating South 
African technikons were classified as “historically disadvantaged institutions” having been established under 
apartheid to cater exclusively to the educational needs of the “coloured”, “Indian” and black communities, and 
located in townships and former Homelands. In August 2004 Tabeisa was established as a Section 21 (not for 
profit) South African company. The original consortium and the subsequent company sought to identify and 
implement mechanisms by which higher education could act as a catalyst to reduce poverty in disadvantaged 
communities. 
 
The millennium development targets focus on poor socio-economic groups in the developing world, not on the 
elite and middle classes which constitute the traditional and still typical beneficiaries of higher education.  Any 
poverty reduction rationale for aid funding to universities must therefore be rooted in direct benefits for those 
strata of society with which higher education is least familiar. International aid funders were sceptical about 
claims from universities of the (indirect) benefit to the poor of their activities through “trickle down” from 
general economic development. Consequently the period since 1994 saw a drastic reduction in aid funding for 
higher education based projects.  
In contrast Tabeisa has, over the same period, received significant funding.  The distinctive and original features  
of Tabeisa which have led to this support, relate to the exclusive focus on measures through which higher 
education can directly impact the lives of poor people. Tabeisa projects promote enterprise in poor communities 
in order that disadvantaged people can operate more effectively in the formal economy and in higher education, 
and as a consequence rise out of poverty.  
Tabeisa has developed through a number of stages.  Early needs analysis work was funded by the two UK 
universities.  This was followed by corporate funding from Eskom and Anglo American/De Beers Chairman’s 

                                                 
1 Peninsula Technikon, ML Sultan Technikon, Eastern Cape Technikon and Technikon Northern Gauteng. 
2 Coventry University, University of Greenwich 
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Fund. Further research identified reasons for success and failure in South African Higher Education including a 
lack of learning materials specifically designed to meet the needs of disadvantaged African students. 
Development work on designing such materials was funded initially by the South African Foundation for 
Research and Development.  
 
After a successful evaluation of the new approach the UK Department of International Development (DFID) 
funded a significant expansion of the Tabeisa learning materials work. The DFID project included a substantial 
element of enterprise development. This project was successfully delivered and resulted in a significantly larger 
EU funded project.  
 
To achieve its aims Tabeisa develops the capacity within poor communities to engage in commercial activity 
and social enterprise projects.   It also supports small business development by new and existing entrepreneurs 
and develops export markets with Europe.  
 
The Tabeisa model of business support has been developed specifically to address the needs of marginalized 
groups who may have sound business ideas but have neither understanding of entrepreneurship nor security to 
provide collateral for loans. Tabeisa is dealing mainly with people who need micro-finance and is achieving 
success in an area of work where many other initiatives have failed. Tabeisa succeeds by establishing an 
entrepreneurial culture through training programmes for staff, students and local communities, providing small 
business support and advice to fledgling and existing entrepreneurs and by researching entrepreneurial issues to 
inform the development of good practice.  
 
This work has led to the establishment of partnerships with financial institutions which have committed ring 
fenced finance for “start ups” supported through the Tabeisa process.  Since its inception Tabeisa has channelled 
around thirty million rand of such external finance to entrepreneurs from disadvantaged communities.  The 
work is coordinated through Tabeisa Enterprise Centres (TECs) which are now based at all the African partner 
universities.  
 
Thus the development of Tabeisa has been a staged process involving:- 
Stage 1 Early needs analysis/partnership building 
Stage 2 Development of models and approaches (funded by Eskom, British Council, Anglo  

American, De Beers Chairman’s Fund, Foundation for Research and Development). 
Stage 3 Implementation (funded by Department for International Development.) 
Stage 4 Scaling up the model (funded by European Union) 
Stage 5  Is the next stage for Tabeisa and will involve the implementation of a longer term 

sustainability strategy so that Tabeisa becomes independent of international aid 
funding.   

 
As part of this longer term sustainability strategy Tabeisa has already developed a trading enterprise (Exclusive 
Roots) www.exclusiveroots.com which specialises in retail/wholesale in Europe of quality fairly traded 
products from disadvantaged African communities. All profits from Exclusive Roots are reinvested in the work 
of Tabeisa. Through this new initiative Tabeisa is not only providing business advice and support to people 
from disadvantaged communities to create their own businesses but it is also providing product development 
and market access to European markets for some of those businesses and using the income generated to provide 
further support to disadvantaged communities.  
 
The development of export markets to Europe serves to connect the spending power of affluent 
European .populations with poor communities in Africa.  Tabeisa has worked with Ghanaian small textile and 
garment manufacturing businesses with the purpose of exporting to the U.K.  The project called “Design 4 
Life” had as a central organising theme a competition through which young European designers were 
encouraged to submit designs for Batik cotton garments for European markets.  A panel of competition judges 
were assembled including U.K. retail industry buyers and a timeline was established leading up to a prize 
giving and catwalk presentation at the launch event for the 2006 Ethical Fashion Show in Paris. As a result of 
this activity Topshop, U.K.’s leading High Street fashion chain, ordered the winning designs as part of its 
Spring 2007/8 collection.  
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The project’s focus on garment manufacture was informed by earlier research by Tabeisa investigating 
relationships between gender, poverty and entrepreneurship [20].   In Ghana batik production and garment 
manufacture is a female dominated activity employing handmade processes.   Tabeisa has developed a 
partnership with 38 independent women cooperatives.   Equipped with the necessary basic skills, the women 
concerned had the potential for business growth but critical barriers relating to product design, manufacturing 
processes and market access stood in the way of growth through export.[21]   Manufacture for export 
necessitated significant changes to production processes in order to achieve the necessary standardisation of 
product and consistency of quality, both in terms of the batik materials and the garment manufacturing.  
 
The manufacture of consumer goods in developing countries for Western European markets is known in  
some cases to involve unethical exploitation of labour.  Tabeisa requires a transparent and fair distribution  
of benefits for all components of the supply chain and has been independently cited by BBC News 24 as  
a contrast to “sweatshop” exploitation.  Topshop launched the Tabeisa collection on 2nd April 2007.  The  
BBC reported that this project was the first time that a UK mainstream high street retailer had developed  
a garment range in which both the textiles and the garments had been produced on the basis of fair trade  
principles. [22] 
 
Seeing the market limitations of the original Fair Trade model based on traditional products sourced from low-
capability enterprises, Tabeisa have sought to approach it with a more commercial attitude.   Products are either 
sourced from the new generation of design savvy FT enterprises or Tabeisa provides design assistance to 
groups with production capabilities.  As their business has expanded, Tabeisa has sought to adopt a fair Trade 
code both to gain market credibility, and also to establish for the benefit of themselves and their suppliers, the 
rights and responsibilities of chain actors in fulfilling pro-poor trade.   It soon became clear however, that the 
current IFAT standards failed to capture what is fair for the majority of the people who make the products 
supplied to them, as suppliers use mostly flexible labour and some formally employed labour. This prompted 
Tabeisa to commission further research into the relations of production existing amongst producing actors in 
their current supply base, with a view to developing their own credibility framework which would better protect 
and promote pro-poor trade. The new credibility framework developed from this research is novel for Fair 
Trade non-FLO sectors as it starts by defining the relations of production between Tabeisa (the northern buyer), 
the Southern supplier,, and those that make the products being bought. [23]   
 
5. THE TABEISA TRADE DEVELOPMENT MODEL  
 
The previous work described amongst other research and development activities has informed the development 
of the Tabeisa Trade Development Model.[24][25][26][27] The Tabeisa approach to supporting trading 
development is shown diagrammatically in Figure 1. The model typically involves 5 stages as follows:  
Stage 1. Opportunity & aspiration building  
Stage .   Product development & business planning  
Stage 3. Manufacturing &business processes  
Stage 4. Market entry & testing  
Stage 5. Business development  
The model is a simplified representation of a complex process that is applied flexibly according to sector and 
local need. Each stage consists of various activities, each represented by a box in the diagram overleaf and     
outlined below. While the stages are normally delivered sequentially, the activities within a stage are normally 
addressed simultaneously.  

.
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Figure 1 The Tabeisa Trade Development Model 
 
Through the Tabeisa Trade Development Model contracts have been obtained from major retailers both within 
South Africa and the UK. It is these wholesale orders that will start to provide the basis for sustainable income 
for businesses based in poor communities in Africa. 
 
6. CONCLUSIONS 
 
First amongst the Millennium development goals is the eradication of poverty.  The target is to half between 
1990 and 2015 the proportion of people whose income is less than US $1 a day.  This target is ambitious and 
increasingly short term.  In this context we have raised the question above as to whether it is legitimate for 
international aid funding to be invested in higher education projects.  If the answer to this question is to be 
yes then the argument must be strong as scarce funding must be focussed for maximum benefit as the 
opportunity costs of investing in projects without direct impact on poverty will be borne by the world’s most 
vulnerable communities.  
 
The Millennium development targets focus on the lower echelons of societies in the developing world, not 
on the elite and middle classes which constitute the traditional and still typical beneficiaries of higher 
education.  Any rationale for aid funding for higher education must therefore be rooted in benefits for the 
strata of society with which it is least familiar.  In our view the case for funding higher education is not 
persuasive if it relates only indirectly to poverty reduction.  We do not here dispute the idea that higher 
education is important for long term economic development.  However, economic development is different 
from poverty reduction.  We have referred above to the two component strategy for poverty reduction which 
necessarily involves both economic development and income redistribution.  We have also described a 
university based project designed to deliver both in order to have direct benefit in terms of poverty reduction.   
 
The Tabeisa case study described serves to illustrate the point that Universities can deploy their expertise in 
such a way as to directly reduce poverty, and on this basis we welcome the increased recognition of higher 
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education institutions in international development.  However, we are concerned that increasing support for 
higher education as the recipient of international aid funding is not based on poverty reduction reasoning 
such as we have outlined, but rather constitutes a drift from poverty reduction priorities and the Millennium 
development goals.  This drift is manifest in the Commission for Africa justification for higher education 
support which emphasises the development of elites to fulfil professional roles in society and as a basis for 
good government.  While the Commission for Africa report raises the problems of emigration as a result of 
higher education, it does not seem to recognise the significance of the point in eroding the validity of its own 
argument.   
 
Another illustration of this drift is provided by the World Bank Education Sector Strategy [28] and more 
particularly the Education Sector Strategy Update (ESSU) of 2005 [29]..  The original strategy and indeed 
the Dakar summit on “Education for All” in 2000 focused on primary and basic education leaving tertiary 
education in the background.  In contrast the ESSU broadens the strategic agenda through adopting a system-
wide perspective and aims beyond compulsory education to develop the “advanced skills for countries to 
compete in global markets”.   
 
These examples illustrate how the rehabilitation of higher education in aid terms is not promoted by 
arguments that relate directly to poverty reduction.  The development through higher education of elites 
including scientists, professionals and those to be involved in government may (or may not) provide a better 
basis for economic growth.  However, in these recent documents poverty reduction is either neglected or, by 
implication, considered as the same as economic growth.   Bloom, Canning and Chan [30] illustrate this 
latter tenancy:  In seeking to challenge the “long held belief in the international development community that 
tertiary education has little role in promoting economic growth” they express their intention to review the 
“evidence about the impact that tertiary education can have on economic growth and poverty reduction” in 
Sub Saharan Africa.  However, the paper looks exclusively at the relationship between higher education and 
economic growth. Despite the claims of its introduction there is no examination of the relationship between 
higher education and poverty reduction, rather, poverty reduction is implicitly assumed to be an inevitable 
consequence of economic growth.  Consequently an association between higher education and economic 
growth is taken (without justification) to imply a relationship between higher education and poverty 
reduction.  Yet, as we have reasoned above, this connection can not legitimately be assumed.   
 
Possible economic development benefits alone do not constitute a strong rationale for funding higher 
education development in the context of the Millennium development goals.  If higher education is to be 
funded, it should be in the context of efforts to achieve both economic development and income 
redistribution.  In the Tabeisa case study which we have described the manufacturing processes, whilst 
skilled, do not demand high upfront capital investment or high levels of educational achievement by 
participants.  Consequently the development of export markets to Europe serves to connect the spending 
power of affluent European populations with poor communities in South Africa and Ghana.   
 
However, our argument is not exclusively in favour of low-tech projects.  High-tech projects can also 
directly impact on poverty provided they have income redistribution components.  That is to say the benefits 
are directly relevant to the income of poor communities.  Whether relating to low-tech or high-tech activity 
we believe that technology management projects with direct involvement of poor communities constitute an 
effective means by which universities can genuinely engage with the poverty reduction challenge. 
 
On this basis we assert that Universities can indeed make direct contributions to poverty reduction but not as 
a consequence of their general development, especially when the patterns of benefit focus on an elite.  Rather 
genuine university contributions to poverty reduction can be achieved through projects which focus on poor 
people and impoverished communities thereby avoiding the pitfalls of exacerbating income inequality.  If 
universities wish to play a part in development on the basis of international aid funding they must venture 
beyond their traditional and familiar roles and also embrace a poorer clientele.  We have provided one 
example of such activity.  On the basis of continuing support from the British Government and the European 
Union the Tabeisa Universities will continue to work directly on poverty reduction in Sub-Saharan Africa.   
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