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ABSTRACT
South Africa is a country that is rich in history and has a young democracy, which
continues to evolve. The new democratic government has envisioned a Higher
Education (HE) system that would be accessible to all who want to further their
tertiary studies. The ‘White Paper on the Transformation of Higher Education’ of 1997
reaffirms the purpose of HE with regard to social responsibility, since it incorporates
community engagement as a scholarly activity, which places emphasis on developing
students as future citizens of South Africa. The Cape Peninsula University of
Technology (CPUT) accepts that South Africa has social and economic challenges, as
any young democracy has, and incorporates Service Learning as a mechanism, which
may contribute to the solutions of such challenges.

In this research study, emphasis is placed on Service Learning as a teaching methodology to
enhance students’ interpersonal and diversity skills, while it also develops their professional
learning experience, as well as their corporate social responsibility. Students are encouraged to
reflect on their learning experiences, both academically and personally.

The main purpose was to measure the impact of Service Learning on second-year Human
Resource Management (HRM) students at the Cape Peninsula University of Technology (CPUT).
The chosen methodology involved a descriptive research approach that aimed to determine the
impact of SL on second year HRM students at CPUT. The results of this study showed a
significant difference in the pre- and post-measurement data, indicating that Service Learning
indeed had a positive impact on second-year Human Resource Management students at the Cape
Peninsula University of Technology. The research study provides evidence that second-year HRM
students are more committed to contributing to the social and economic development of their local
communities.

INTRODUCTION

An advantage of changes brought about by the new millennium is the increased number of
students who enter higher education (HE), particularly in developing nations. It could be expected
that the current number of students in HE could double by 2025 (Talloires Declaration, 2005:1).
HE institutions produce more economically active citizens, of central importance to a society that
is free of poverty and crime. This motivation has lead universities globally to unite and create a
uniform framework on the civic role and social responsibilities of HE. Vice-chancellors of
universities from all the continents were invited to the city of Talloires in France, where they
agreed to and signed The Talloires Declaration on 17 September 2005 (Nduna, 2005: 2).

South Africa is a country rich in history, and has a young democracy that continues to evolve.
The new democratic government implemented the ‘White Paper on the Transformation of Higher
Education’ (1997), which reaffirms the purpose of HE with regard to social responsibility (CHE,
2006: 4). South African HE institutions should promote and develop social responsibility amongst
tertiary level students and encourage them to participate in social and economic development of
communities through community service programmes (CHE, 2006: 4).

Since the implementation of the ‘White Paper on the Transformation of Higher Education’
(1997), community engagement and service learning (SL) have become an integral part of South
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African higher education (HE). Partnerships between South African HE and the United States
Ford Foundation and Kellogg Foundation have resulted in the establishment of the Community
Higher Education Service Partnership (CHESP). As a result, the Council on Higher Education
(CHE) has commissioned the Higher Education Quality Committee (HEQC) and Joint Education
Trust (JET) Education Services to compile a ‘Good Practice Guide and Self-evaluation
Instruments for Management of the Quality of Service-Learning’ in November 2005. This
document was followed by ‘Service-Learning in the Curriculum: A resource for Higher Education
Institutions’ in June 2006.

The Cape Peninsula University of Technology (2007) has responded to the ‘White Paper on the
Transformation of HE’ (1997) by renewing their commitment to community engagement through
their new mission statement:

To develop and sustain an empowering environment where, through teaching, learning,
research and scholarship our students and staff, in partnership with the community and industry,
are able to create and apply knowledge that contributes to development (http://www.cput.ac.za/
institution/mission/php)

The Cape Peninsula University of Technology (CPUT) accepts the current social and economic
challenges of South Africa and incorporates Service Learning as a mechanism in order to
contribute to the solutions of such challenges. CPUT has realised this by establishing the
Community Engagement and Service Learning department under the leadership of Dr. Joyce
Nduna, who is also one of the authors for the ‘Draft Policy on the Integration of Service Learning
to Teaching, Learning and Research’ (2005) at CPUT. The ‘Draft Policy on the Integration of
Service Learning to Teaching, Learning and Research’ (2005) has responded to the National
Commission on Higher Education Report, which calls for HEI to increase their participation,
ensure greater responsiveness and increase cooperation and partnership with communities.

South Africa requires more active members of society in order to overcome its many challenges
of poverty and crime. SL is a mechanism, which develops students from passive to active learners
and teaches them to become more responsible as community members (Brandell & Hinck, 1997:
591). Gage (2003/2004: 84C) has theorised that academics should teach their students about
citizenship by integrating SL into the academic curriculum. Gage (2003/2004) has questioned
what happens to students once they have graduated, since academics facilitate students’
knowledge and skills in a particular discipline, but he questions whether students know how to
apply it in order to make a difference within society.

Scott (2006:25–30), Kauffman & Burbach (1997:320–326) and Schroeder (2003:73–75)
caution that today’s youth are reluctant to be involved in community engagement. They have
noted that there has been a decline of civility amongst youth and less tolerance for their fellow
human beings. Martin (2006:4) reveals that a majority of students who participated in the NYLC
research, mentioned earlier, were not initially enthusiastic about participating in SL.

Teaching academic content is not sufficient in today’s world; academics should enable their
students to use their knowledge and skills not merely for their future careers but also to plough
back into their communities (Gage, 2003/2004: 84C). Teaching corporate citizenship through SL
should enable students to become stable members of the workforce, which can enhance their
organisations’ corporate social responsibility. Graduates can take their SL experience from HE and
apply it for their own organisation’s benefit, while they contribute to the sustainable social and
economic development of communities.

MAIN RESEARCH PROBLEM WITH SUB-PROBLEMS

Due to cautions from researchers such as Scott (2006:25–30), Kauffman & Burbach (1997:320–
326), Schroeder (2003:73–75) and Martin (2006:4), the Service Learning (SL) convenor for the
second-year Human Resource Management students at the Cape Peninsula University of
Technology wanted to measure the impact of SL.
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The main problem is that second-year Human Resource Management (HRM) students generally
display a negative attitude towards Service Learning (SL) at the beginning of the project. As the
SL project progresses, the students’ attitudes change from negative to positive. After completion
of the SL project, students revealed that they gained a variety of knowledge, skills and values that
would assist them in preparing for the world of work. This change in student attitude may imply
that SL had an impact on the second-year HRM students.

Because of students’ negative attitude towards SL at the beginning of the project, the SL
convenor experienced the following sub-problems, which this research study aims to address:
1. Second-year HRM students are not keen to participate in SL.
2. Second-year HRM students fail to see the relevance of SL as part of their academic studies.
3. Second-year HRM students do not take SL seriously, compared to their other academic

subjects.
4. Second-year HRM students do not see why it is their responsibility to uplift their

communities; they think it is the Government’s duty to do so.
The abovementioned sub-problems make the commencement of the Service Learning project
challenging for both the SL convenor and the students involved. The second-year HRM students
are not enthusiastic about SL and have a passive approach towards the project, which presents a
problem to the SL convenor who aims to facilitate the students’ personal growth, career, social and
academic/cognitive development. In order for SL to be successful, the SL convenor and students
should actively work together in order to achieve the learning outcomes.

This research study primarily aims to determine what impact SL had on second-year Human
Resource Management students, which could cause this change in attitude from negative to
positive. The secondary aim is to provide evidence that SL contributes to students’ development as
corporate citizens. This would address the sub-problems of students not being keen to participate
in SL; failing to see the relevance of SL in their academic studies; not taking it seriously; and
viewing community upliftment as the government’s responsibility. Last, this research study aims
to recommend areas for improvement in the current SL study module in order to prevent the main
and sub-problems from occurring.

KEY RESEARCH QUESTIONS

The key research questions that this study aims to answer are the following:
• What impact does Service Learning (SL) have on second-year Human Resource Management

students at the Cape Peninsula University of Technology?
• Does SL safely contribute to prepare students to become corporate citizens of the future?
• How can the SL study module be improved to create better results?

RESEARCH OBJECTIVES

The objective of this study focuses primarily on the measurement of the impact of Service
Learning on second-year Human Resource Management students at the Cape Peninsula University
of Technology.

The secondary objectives are to provide evidence that SL contributes to the students’
development as corporate citizens and, last, to recommend areas for improvement in the current
SL study module.

CLARIFICATION OF KEY CONCEPTS

Higher Education Quality Committee (HEQC)/Joint Education Trust (JET) Education Services
Guide to Good Practice of Service Learning: Draft Working Document (November 2005:9)
interprets the concept of community engagement as a scholarly activity, which emphasises
developing students to become future citizens of South Africa.
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The concept of Service Learning is best summarised by Bringle and Hatcher (2004:127) as:
A course-based, credit bearing educational experience in which students (a) participate in an
organised service activity that meets identified community goals [needs]; and (b) reflect on
the service activity in such a way as to gain further understanding of course content, a
broader appreciation of the discipline and an enhanced sense of civic responsibility.

DELIMITATION OF THE RESEARCH STUDY

The study is limited to second-year Human Resource Management students at the Cape Peninsula
University of Technology, Cape Town, South Africa. This study does not distinguish between the
students’ race, gender, age, language or economic status.

SIGNIFICANCE AND CONTRIBUTION OF THE RESEARCH STUDY

The research study focuses primarily on the measurement of the impact of Service Learning on
second-year Human Resource Management (HRM) students at the Cape Peninsula University of
Technology (CPUT). The researcher had anticipated that the empirical survey results would show
a significant difference between the pre- and post-measurement data. This would indicate that SL
had a positive impact on second-year HRM students at CPUT.

The research results should be used to improve the current Service Learning module for the
second-year HRM students. The results of this study will be communicated to the Community
Engagement and Service Learning department at the Cape Peninsula University of Technology
and provide feedback regarding strengths and improvement areas of SL.

HISTORICAL OVERVIEW AND CURRENT STATUS OF SERVICE LEARNING (SL)

International perspective regarding social responsibility in Higher Education (HE)
An advantage of changes brought about by the new millennium is the increase of students who
enter Higher Education (HE), particularly in developing nations. It could be forecast that the
current number of students in HE will double by 2025 (Talloires Declaration, 2005:1). HE
institutions could position more economically active citizens into communities, which is central to
a society free of poverty and crime.

The Talloires Declaration, which was signed on 17 September 2005 in the city of Talloires in
France, invited universities worldwide to gather their expertise and resources for the establishment
and implementation of community programmes, which would be of mutual benefit. The members
of this declaration are ‘dedicated to strengthening the civic role and social responsibility’ of
universities worldwide. They have revealed that all people share certain universal human values
and that, by working with neighbouring communities and global counterparts, HE can contribute
to social transformation and development (Talloires Declaration, 2005: 1).

Higher Education’s primary focus is on teaching, learning and research, thus serving and
strengthening society at large. Through the above-mentioned elements, HE institutions ‘create
social capital’ by preparing students to become actively involved in their local, national and global
communities. Therefore, HE institutions should instil a culture of social responsibility and
dedication in their staff and students for social good, which underpins a democratic and just
society (Talloires Declaration, 2005: 1).

The signatories to the Talloires Declaration recognise that no one exists in isolation — people
are all interdependently linked to each other and to their respective communities — which is why
communities should be assisted to promote sustainable, socio-economic transformation and
development.

Higher Education institutions incorporate social responsibility into their core mission of
teaching, learning and research. A statement concerning social responsibility in mission statements
is not enough; educators should unite for the good of society and lead by example. This motivation
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led to the signing of the Talloires Declaration, which universities worldwide have agreed upon,
and which outlines the following principles:
1. Expand civic engagement and social responsibility programmes.
2. Embed social responsibility into the policies and practices of HE institutions.
3. Create institutional frameworks for the encouragement, reward and recognition of good

practices in social services.
4. Ensure that high standards of excellence are incorporated into community engagement, as

with other disciplines in HE.
5. Foster partnerships between universities and communities to enhance economic and social

transformation and development, and so demonstrate HE responsiveness to education and
research.

6. Raise awareness regarding HE contributions to social advancement and well-being. This
could be achieved by establishing partnerships with government to strengthen policies that
support HE’s civic and social responsibility efforts. Collaboration with other public and
private sector organisations could increase the sustainability of social and economic benefits
for communities.

7. Establish partnerships with primary and secondary schools, as well as other HE institutions,
could promote social citizenship education to become an integral part of teaching and
learning at all levels of education.

8. Document and distribute university case studies and best practices that benefit communities.
9. Support and encourage regional, national and international academic associations in their

initiatives to strengthen university civic engagement.
10. Elaborate on issues [needs] that are important to our communities.
11. Establish a steering committee and international networks of HE institutions to inform and

support all their efforts to carry out this Declaration (Talloires Declaration, 2005:1).

South African National Government’s transformation of higher education (HE)
The White Paper on the Transformation of Higher Education (1997) outlines that ‘community
engagement is an integral part of HE in South Africa’. The White Paper calls on the HE system
and tertiary institutions to ‘demonstrate social responsibility . . . through making their expertise
and infrastructure available to community service programmes’. The White Paper tasks HE to
‘promote, develop and create awareness regarding social responsibility’ among students at a
tertiary level. Students should become active participants in social and economic development
through community service programmes (CHE: 2005:8).

The ‘National Plan for Higher Education’ (2001) has determined that tertiary institutions should
prioritise their responsibility to ‘regional and national needs for academic programmes, research
and community services’. The National Plan specifies that community service should be linked to
teaching, learning and research practices in HE institutions.

Higher education institutions contribute to ‘knowledge generation and intellectual develop-
ment, which are products of social interaction and engagement’. If HE institutions want to
continue to produce these products in the future, they should contribute to the sustainable
development of community service programmes in order to empower and uplift the people of
South Africa. The result was that the Higher Education Quality Committee (HEQC) ‘incorporated
community engagement and its service learning component into its national quality assurance
systems’. Thus, if HE institutions want to maintain their accreditation and good standards of
quality assurance, they should to incorporate ‘knowledge-based community service’ into teaching,
learning and research practices (CHE, 2005:i).

The ‘White Paper on the Transformation of Higher Education’ (1997) has stimulated a debate
within South African HE on what community services should entail. They have contextualised
community service as an integral part of teaching and research. Community service can be used as
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a mechanism to improve the quality of teaching and research by deepening the students’
experiences and application of their academic curriculum (CHE, 2005:9).

The Higher Education Quality Committee (HEQC)/Joint Education Trust (JET) Education
Services Guide to Good Practice of Service Learning: Draft Working Document (November,
2005: 9) interprets community engagement as a scholarly activity, which emphasises developing
students as future citizens of South Africa. HE can produce different forms of community
engagement, which include, but is not limited to, distance education, community based research,
participatory action research, professional community service and service learning. HEQC/JET
summarises community engagement as, first, ‘the combination and integration of service with
teaching and learning (for example, service learning)’.

Contextualising Service Learning (SL)
In 1963, Dewey was of the opinion that ‘interaction, reflection and experience’ could enhance the
learning process. Dewey’s formula: ‘Experience plus Reflection equals Learning’, had laid a
foundation for experiential learning and has made a significant contribution to educational
paradigms of the 20th century (CHE, 2006:14).

In Dewey’s (1963) quest to create a ‘new paradigm for pedagogy’, he considered five areas that
contributed to the development of SL as a teaching methodology. Saltmarsch (1996:15–19)
expanded on Dewey’s paradigm by adding detail to these five areas in order to allow for a more
improved implementation into the curriculum (CHE, 2006:14).

The first area refers to linking education to experience. Dewey (1963) proclaimed that
intelligence is the re-organisation of experience through ‘reflection on action’ (Saltmarsch,
1996:15–19). He suggested that theory and application should be linked, since individuals learn
by doing things. Saltmarsch (1996: 15–19) further claimed that ‘learning is active, the learner is an
explorer, maker and creator’. The second area refers to democratic community, where Dewey
(1963) states that ‘education is a social process connecting the ‘I’ to ‘we’. Learners should value
diversity and should not be afraid of people who are different to them. It is peoples’ differences
that make them unique and this attribute can strengthen communities if all work together
(Saltmarsch, 1996:15–19).

The third area focuses on social service that should be integrated into the curriculum.
Individuals have a civic duty to ensure the ‘well-being of society’ by creating opportunities for
growth and development (Saltmarsch, 1996:15–19). The fourth area emphasises reflective enquiry,
which links academic theory with practical application. Learners should reflect on their actions
and transform it into experiences, which in turn, transforms into learning (Saltmarsch, 1996:15–
19).

The last area is education for social transformation. Dewey (1963) promoted the belief that
‘education is linked to social reconstruction’. Education is the foundation for general growth and
is a primary tool for social transformation (Saltmarsch, 1996:15–19). Service Learning incorpo-
rates Dewey’s five areas of a paradigm for pedagogy and has emerged as an interactive teaching
method.

The South African HEQC/JET Education Services published a guide, namely Service Learning
in the Curriculum: A Resource for Higher Education Institutions, June 2006, for HE Institutions
(HEI). In this guide, HEQC/JET Education Services provide motivations for why SL should be
implemented into HEI and emphasise the benefits that SL produces for students, academics, HEI,
and communities, as well as their service partners.

HEQC/JET Education Services state that SL benefits students in the following ways (CHE,
2006:139):
• Students perform up to their full potential in this module.
• They learn how to apply principles from the modules to real-life situations.
• They develop a greater willingness to help solve societal problems.
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• They increase their problem solving skills.
• They gain competence by practising their social and professional skills.
• Most important, they contribute to the upliftment of communities and gain a greater

appreciation for their own life.
In accordance with the viewpoints of researchers such as Austin et al. (2000: 1–5), Billig (2000),
Cairn and Kielsmeier (1991), Kraft (1996), Daniels and Adonis (2005) and Eyler and Giles
(1994b; 1999), the HEQC/JET Education Services agrees with the outcomes for students who are
engaged in SL activities. The above academics that designed the SL study module, places
emphasis on the following learning outcomes (CHE, 2006:139):
• Personal growth of the students: increasing their self-esteem, confidence and ability to engage

the communities.
• Career development: activates the students’ exploration of possible careers and gives them

greater confidence in their choice.
• Social development: increases their interpersonal skills and dedication to future community

engagement.
• Academic/cognitive: through applying their academic knowledge and skills, students can

obtain better grades and increase HEI throughput rate
Due to the South African Higher Education legislative requirements for Service Learning, the

above learning outcomes for SL, as developed by the HEQC/JET Education Services (CHE,
2006:139), were extracted and used as the normative criteria for the questionnaire design in this
research study.

Gage (2003/2004) addresses the issue of academics teaching their students about citizenship by
integrating SL into the academic curriculum. Gage (2003/2004) expresses his concerns about
students once they graduate and enter the working world. He points out that academics facilitate
students’ knowledge and skills in a particular discipline, but questions whether students know how
to use them in order to make a difference in their respective organisations and society. Teaching
academic content is not enough in today’s world, academics are encouraged to teach students not
merely to generate profits but also to become good corporate citizens (Gage, 2003/2004: 84C).

Burmaster (2003:46) supports Gage’s (2003/2004) initiative as follows:

Service-learning is especially relevant as a methodology for teaching citizenship education. It is the
way we want to teach young people to engage in their communities and become productive citizens. In
education, we have to go beyond content knowledge into experiential, active engagement. In other
words, we want young people to do more than just learn about citizenship and voting. We want them to
be actively involved as citizens — to vote, critically analyze the issues, and work for the causes they
believe in. Democracy is not a spectator sport. Schools have a civic mission; citizenship education is a
foundation of a functioning democracy, and service-learning is the best way to ensure young people
have the skills to be able to engage in democracy when they are older (Burmaster, 2003:46).

As an author for New Horizons for Learning, McPherson (2005) expressed her opinion of SL as ‘a
compelling reason to learn’. She justifies this by adding that:

[SL] develops an ethic of service and civic responsibility . . . [It] increases motivation and
retention of academic skills as specific learning goals are tied to community needs. By solving real
problems . . . students learn to apply classroom learning to the real-world context. At the same
time . . . [providing] valuable services to schools and communities. (2005:n.p.)

McPherson (2005) outlines the three-cluster matrix, which was developed by the National
Youth Leadership Council (NYLC) for academics to evaluate the quality of their SL activities.
These three clusters include Learning, Service and Critical Components that support Learning and
Service. First, for learning to be successful, SL activities are linked to clear academic goals that
result in the application of concepts, content and skills, while students participate in activities that
challenge and develop them. The learning experience is assessed to determine whether students
are competent to achieve their academic goals. Second, service activities are linked to clear goals
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that benefit and assist schools and communities so that services focus on reciprocity for learning to
be successful.

Last, critical components that support learning and service are taken into consideration by
academics when designing the SL module. Students should to be prepared for their SL activities,
and SL orientation is advised. The SL activities are designed to encourage students to apply their
project management skills, to value diversity in participants, to promote communication and
interaction with communities and to encourage partnerships and collaboration. Students are given
an opportunity to reflect on their SL experiences, while they are also acknowledged for their
dedication and services to communities (McPherson, 2005:n.p.).

McPherson’s (2005) outline of the NYLC cluster matrix, which evaluates the quality of SL
activities, has contributed to the objectives for this study. This study measures the impact of SL on
second-year Human Resource Management students at the Cape Peninsula University of
Technology, provides evidence that SL contributes to the student’s development as a corporate
citizen, and determines areas for improvement in the SL study module.

In the South African context, Van Wyk and Daniels (2004:361) concur in their research with
McPherson (2005) since they summarise that service learning encourages reciprocity and
collaboration amongst all stakeholders, for example students, HEI, community partners and
service agencies. Van Wyk and Daniels (2004: 361) further claim that South Africa requires social
transformation that could be achieved by students who assist community partners to address social
problems in order to ensure structural changes in social and economic relations. Service learning
is conceived as a well-structured mode of teaching and learning, in partnership with all
stakeholders for the development of society (Van Wyk and Daniels, 2004:361).

Since the implementation of the White Paper on the Transformation of Higher Education
(1997), Service Learning has grown in South Africa and several universities have embraced this
new teaching methodology. Rhodes University (2007) have announced that they currently have
ten departments, which have implemented the structured SL programme. The main SL highlights
are the fourth-year and postgraduate Journalism and Media Studies students who provide their
knowledge and skills to the Grocotts Community newspaper. Their senior Journalism students
tutor pupils at local disadvantaged schools in the ‘Grab Development Project’, where they share
their experiences with the pupils and encourage them to consider journalism as a future career
(Rhodes University, 2007) .

Fourie (2003:35) reveals that the University of the Free State has participated in SL projects
since 1991. He elaborates that the Faculty of Medicine and the Faculty of Social Sciences have
met with representatives from the Kellogg Foundation from the USA, in order to establish
projects, which involve the University of the Free State rendering primary health care services to
their local Mangaung community. The Mangaung University Community Partnership Programme
(MUCPP) was established to offer primary health care and social services to the community. Since
the establishment of MUCPP, other Faculties such as Health Sciences, Psychology, Entomology,
Agricultural Management and Leisure Sciences, have joined the partnership and are dedicated to
empowering and developing their local communities (Fourie, 2003:35).

According to Castle and Osman (2003:109), the interest in SL has grown in HE within South
Africa. They have reported on the University of the Witwatersrand’s SL projects, namely the
Hillbrow Community Partnership (HCP) and the Schoolwide Enrichment Programme (SWEP).
The HCP was established in 1994 by the University’s Faculty of Health Science and is aimed at
improving the health status of Hillbrow residents. In May 2001 the Faculty of Education placed
six of their students at the Lejoeleputsoa Primary School in Soweto in order to gain industry
school experience. The Lejoeleputsoa Primary School is one of five schools that work in
partnership with SWEP in order to improve the quality of education in community schools. The
students conduct their teaching practice at these schools during the morning, while in the
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afternoons, they become involved in community service. The students’ supervisor commented on
the students ‘increased understanding of their own lives and the lives of community members with
whom they interact’ (Castle and Osman, 2003:109).

One of the successful SL programmes implemented at CPUT is resident in the Faculty of
Business, Human Resource Management (HRM) department. The students may approach any
non-profitable organisation of their choice, where they will provide their HRM knowledge and
skills for the upliftment of that organisation and its staff members. The organisations that are
chosen by the students may provide any service or assistance to the community, which could
include children’s day-care centres in disadvantaged communities, homes for the aged, homeless
shelters, disadvantaged high schools, schools for the blind, centres for street people, abused
women and children, and orphanages. These organisations all require basic human resource
services, training and development for their staff, as well as support in their day-to-day operations
(Gie, 2007:3).

South Africa has successfully joined the world-wide community of Service Learning and has
achieved this through the works of universities such as Rhodes, the University of the Free State,
Witwatersrand and the Cape Peninsula University of Technology (CPUT) for incorporating this
initiative into their teaching, learning and research practices.

RESEARCH METHODOLOGY

The research methodology consists of, first, a literature search that includes consulting relevant
books, academic journals, government gazettes, policy directives, conference papers, previous
research and the internet. The purpose of a literature search is, first, to familiarise the researcher
with the current body of knowledge on the research topic, and, second, to extract normative
criteria from the literature that can be used as relevant standards against which current practices of
SL can be measured.

An empirical survey follows on the literature search. This empirical survey is based on a
descriptive research approach, with self-administered questionnaires that were used to collect the
required information.

The target research population for this study consists of the Human Resource Management
(HRM) second year students at the Cape Peninsula University of Technology. Random sampling
was applied in order to select a representative target group of 80 possible respondents. The
respondents were requested to complete a self-administered questionnaire, which follows a
quantitative approach with closed format statements, and a Likert-type 1–4 rating scale. There was
a pre-measurement that was conducted before the students actively began their SL activities in
March 2007; and a post-measurement in August 2007, which was conducted once the SL module
was completed.

Once all the data had been collected, the pre- and post-measurement data were compared to
determine the impact that SL had on the target research population. The questionnaire was
subjected to the Cronbach’s alpha analysis (Cronbach, 1951) in order to determine the ‘index of
reliability associated with the variation accounted for by the true score of the underlying
construct’ (Santos, Lippke & Pope, 1998). The data were subjected to professional statistical
analysis, which had been predetermined, in collaboration with a registered statistician.

First, frequency tables were used in order to distinguish between the pre- and post-measurement
data for each category that was used in the questionnaires. Second, the mean and standard
deviation for each category were illustrated in a summarised table, which enables the reader to
view the differences in data between the pre- and post-measurement questionnaires.

Third, the independent t-test results were summarised in a table while the p-values for each
category in the questionnaires were interpreted. The results were illustrated in two graphs
indicating the differences in the mean for pre- and post-measurement data (see Figure 1).
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RESEARCH RESULTS

Figure 1: Differences in mean for pre- and post-measurement data
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In the first category, Interpersonal skills, the mean (middle tendency) for pre-measurement was
indicated at 3.4094, while post-measurement showed an increase to 3.6531. An increase in the
mean of 0.2437 indicates that the target research population improved their ability to operate
within a business environment through social communication and interactions. The standard
deviation of the pre-measurement was 0.46600, while the post-measurement showed a decrease of
0.33160, which means that the values of the post-measurement are closer to the mean of 3.6531.

The second category, Diversity, indicated a mean of 3.2969 in pre-measurement, and
post-measurement showed a mean of 3.5688. The mean increased from pre- to post-measurement
by 0.2719, which indicates an improvement in the second-year HRM students’ ability to interact
and work with people from different backgrounds. The standard deviation decreased from 0.54263
in pre-measurement, to 0.42280 in post-measurement, which suggests that the values of the
post-measurement are closer to the post-mean.

In the third category, Professional learning experience, pre-measurement showed a mean of
3.3438, while post-measurement showed a mean of 3.6469. An increase of 0.3031 in the mean
from pre- to post-measurement indicates an improvement of the students’ ability to apply their
HRM academic knowledge and skills within their chosen charitable service organisation. The
standard deviation for the pre-measurement was 0.47463, compared to the decrease in the
post-measurement to 0.34835. This indicates that the values in post-measurement are closer to the
mean in comparison to the pre-measurement data.

The forth category, Corporate Social Responsibility, indicated a mean for pre-measurement of
3.2719 and 3.6188 in post-measurement. The mean increased by 0.3469 from pre- to post-
measurement, which indicates a positive development in the students’ perception of businesses
that contribute to the sustainable economic and social development of local communities. The
standard deviation decreased from 0.48749 in pre-measurement to 0.40365 in post-measurement.
This suggests that the values of the post-measurement are closer to the post-mean.

In the last category, Personal Reflection, pre-measurement indicated a mean of 3.2875
compared to the post-measurement mean of 3.5438. The mean increased by 0.2563 from the pre-
to the post-measurement, which reveals that the students’ inner state of well-being and their sense
of self-worth increased as they became more involved in the communities through Service
Learning. The standard deviation for the pre-measurement was 0.63158 compared to the decrease
in the post-measurement to 0.48518, which suggests that the values in the post-measurement are
closer to the mean in comparison to the pre-measurement data.

CONCLUDING REMARKS

Researchers such as Scott (2006:25–30), Kauffman and Burbach (1997:320–326) and Schroeder
(2003:73–75) agreed that, presently, youth are reluctant to become involved in community
engagement. They noted that there was a decline of civility amongst youth and less tolerance for
their fellow human beings. The reasons for this behaviour could lead to future research, since no
answers have been provided for the youth’s negative attitude towards community engagement.
The results of the current research concur with the above-mentioned researchers views. However,
a minority of the second-year HRM students still displayed a negative attitude towards SL.

The results of this study show a significant difference in the pre- and post-measurement data for
all of the above-mentioned categories. This indicates that Service Learning indeed had a positive
impact on the second-year Human Resource Management students at the Cape Peninsula
University of Technology.

This research study concurs with Martin’s (2006:1–5) assumption that the majority of students
are ‘not initially enthusiastic about the idea of service-learning because they thought it was
‘uncool’. However, the experience of helping others changed their attitudes from ‘uncool’ to being
‘passionate about their programs’ (Martin, 2006:1–5). Gutstein, Smith and Manahan (2006:22–26)
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expand on Martin’s viewpoint by providing empirical evidence that students who participate in an
SL programme experience ‘positive impacts on their education and career choices, as well as
workplace and life skills’. This notion is supported by Francek (2002:246) who promotes SL since
it provides students with opportunities to link their formal academic curriculum with real-world
issues.

Billig (2000) introduces a further view that Service Learning has a positive impact on students
who participate in the programme. Her empirical evidence indicated a positive increase in the
students’ academic/cognitive domain, their civic responsibility, personal and social advancement
and career exploration skills. This supports the current research studies results, which indicated a
significant difference in all the dimensions of the questionnaire, namely Interpersonal skills,
Diversity, Professional learning experience, Corporate Social Responsibility and Personal
reflection. In this regard, it can be accepted that Service Learning had a significant impact on the
second-year Human Resource Management students at the Cape Peninsula University of
Technology.

In spite of the knowledge gained by this research, due to the relative complexity of the research
area, it is not inconceivable that extensive further research of the topic can and will be embarked
upon.
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