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ABSTRACT

This paper is centred around the partnership between the Cape Peninsula University of 
Technology (CPUT) and Fontys University of Applied Sciences. Research indicates that a crucial 
dimension of international orientation is the internationalisation of education. Internationalisation 
is an instrument to improve the quality of education or research, it helps to prepare students for 
a professional career, which is increasingly international as a result of the global knowledge 
economy and teaches competencies with a wide application range (Beck, 1998). 

An increasingly internationalised economy, will require larger and larger pools of well- 
trained, multilingual, internally knowledgeable employees.  

(Excerpt, Policy on Internationalisation at a Canadian university)

International higher education has also been affected because of the globalisation of our societies 
and economies. Increasing competition for international students and international programmes 
is one of the consequences. The changing economic position of countries like India and China in 
the world is also a factor. 

For the cooperation between CPUT and Fontys we are working for a sustainable collaboration 
with certain basic principles in mind. The questions “why” and “what” are used as a guide in the 
partnership instead of just looking for additional exchanges, more mobility programmes. The 
focus is rather on quality and not quantity. 

We are offering a best practice in collaboration on different academic levels between higher 
education in Europe and Africa, especially the Netherlands and South Africa. 
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INTRODUCTION 

“Internationalisation” has become a key theme within higher education. In 2009, almost 3.7 
million tertiary students were enrolled outside their country of citizenship. In descending order, 
Australia, the United Kingdom, Austria, Switzerland and New Zealand have the highest percentages 
of international students among their tertiary enrolments (OECD, 2011). Jiang (2010:881) 
maintains that “[u]niversities around the world are increasingly aware that they are functioning in a 
progressively internationalising and globalising milieu”. Similarly, Kehm and Teichler (2007:262) 
also argue that “extant research on internationalization in higher education demonstrates the growing 
importance of internationalization as a priority issue”. What originally started out as only north-to-
north collaboration has shifted to include north-to-south and south-to-north collaborative efforts.

Prior to discussing some of the multitude of reasons for internationalisation as well as the 
benefits derived from such, it is important to have a clear understanding of what is meant by 
the term “internationalisation”. There are many varied explanations of this term, for example 
internationalisation refers to “any systematic, sustained effort aimed at making higher education 
(more) responsive to the requirements and challenges related to the globalization of societies, economy 
and labour markets” (Van der Wende, 2001:23). Furthermore, according to Vught and colleagues, 
internationalisation in higher education is seen to include several activities and processes such as: the 
transnational mobility of students and staff, internationalisation of curricula and quality assurance, 
inter-institutional cooperation in education and research, and the establishment of international 
university consortia. Additionally, they argue that there has been strong growth in the cross-border 
delivery of education, leading to a substantial market in export and import of higher education 
products and services (Van Vught, Van Der Wende & Westerhejden, 2002:103). While there is 
no commonly shared definition of internationalisation, one of the most widely used versions sees 
internationalisation of higher education as “the process of integrating an international, intercultural, 
and global dimension into the purpose, functions (teaching, research and service) and the delivery 
of higher education” (Knight, 2004:11). This widely accepted definition intimates that the process is 
dynamic rather than static, that it contributes to the international dimension within universities and 
is one of many responses to globalisation. What is most important about this definition, argues Jiang 
(2010:882), is that internationalisation is not only confined to relationships between and among 
countries, but also involves the diverse cultural/ethnic groups within a country – an extremely 
complex process which continues to evolve and adapt to new challenges. Internationalisation also 
involves the development of a meaningful sense of global citizenship.

To summarise, internationalisation, as interpreted in this paper, means university-wide involvement 
in a number of networks, research, joint projects, exchanges, professional development, curricular 
development, study abroad programmes and institutional partnerships. It can also be understood as 
a “university’s endeavours to reach out further afield to increase an institution’s influence, visibility, 
and/or market share on the international scene” (Denman, 2000:5).

DRIVERS OF INTERNATIONALISATION

There is a plethora of literature suggesting reasons for the growth in internationalisation worldwide 
and evidence suggesting that the rationales that drive the process vary from region to region, country 
to country or even between institutions (Knight, 2008). Although Knight (2008) argues that no 
single rationale stands out as the most important for internationalisation, literature does suggest that 
two of the main reasons are ascribed to globalisation and the knowledge economy. Globalisation, 
according to Jiang (2010), has “quickened the pace of internationalisation for higher education” by 
“opening up borders”. Similarly, the knowledge economy is a driving force of internationalisation 
in higher education. The knowledge economy presents as a “phenomenal increase in the amount of 
knowledge; the acceleration of the flow of knowledge on a global level and the considerable growth 
in knowledge-mediated industries and services” (Jiang, 2010:883).
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Other drivers of internationalisation from the literature include (i) advances in information and 
communication technologies which are closely linked with knowledge production and an international 
integration of products and markets; with high-level knowledge and skills providing significant 
competitive advantage; an increase in the number of people seeking to study outside of their home 
countries in order to secure future employment and a successful career, and the need for universities 
to establish links with the “outside world” (Jiang, 2010); (ii) international linkages sometimes emerge 
due to the transformation and restructuring of higher education in both home countries, a reduction 
in funding from the state, and a way to build capacity by exposing administrators, academic staff, 
students and curricula to international competition and best practice (Gillan, Damachis & McGuire, 
2003); (iii) a greater market need for higher education, particularly in countries with less developed 
higher education systems, the enrichment of teaching and research programs, political rationale 
related to issues of national security, academic rationale – improving quality and enrichment of 
higher education (Frolich, 2006), and the cultural/social rationale – related to the understanding 
of foreign cultures with the local culture and language of nations being preserved (Kreber, 2009); 
(iv) need for new sources of funding in higher education (economic rationale (Jowi, 2009; De Vita 
& Case, 2003; Shinn, Welch & Bagnall, 1999)) and because of the availability of technologies, 
the possibility of new modalities of learning and research (Enders, 2004); (v) increased national 
competitiveness within higher education (Oyewole, 2009; Frolich, 2006; Chan, 2004; Shinn et al., 
1999); (vi) increased mobility for students, faculty, programmes and providers and an integrated 
world economy (Dewey & Duff, 2009); (vi) the “marketisation discourse” within which education 
is treated as a commodity to be package and sold on open national and international markets by 
universities acting as enterprises (De Vita & Case, 2003); and (vii) the rationale that academic 
alliances enable students to gain international exposure and credentials, giving them a competitive 
edge in the employment market (Chan, 2004).

Irrespective of which factors promote the internationalisation of education, what is more important 
is that it takes place, to the benefit of all stakeholders in higher education. 

FACTORS PROMOTING SUCCESSFUL COLLABORATIONS

International partnerships and networks generally cover a range of activities, such as student 
exchanges, academic and administrative staff exchanges, research cooperation, researcher 
exchange, benchmarking, delivery of transnational education, joint bids for international projects, 
joint curriculum development, joint or double academic programmes, shadowing programmes, short 
course programmes, developmental projects in a third country and relationships with the private 
sector (De Wit, 2011). For these collaborations to be successful, researchers argue that there are 
specific critical factors that need to be present. 

Research conducted by Rudzki (1995) identified various factors critical to successful 
internationalisation efforts. In order of priority they are: favourable staff attitudes, having the active 
support of senior management, having staff with a specific international brief, having staff that 
are fluent in foreign languages, the availability of additional funds internally, having good partner 
institutions, having staff development focused on internationalisation, access to information on good 
practice, having staff experienced in teaching overseas and the ability of an institution to provide 
remission from teaching. Additional factors critical for success are provided by Chan (2004:38–39), 
including the need for partners to have a shared identity and a strong commitment to the same 
goals with their skills being “complementary” – in addition to similarities there should also be 
differences in expertise, the number of partners should be kept at a manageable level, there should 
be “project champions” with sufficient interest at the decentralised level, availability of critical 
resources such as time and money to realise the objectives and goals of the partnership, open and 
regular communication, commitment by senior project leaders, a need to have a strategic approach 
to plan, evaluate and ensure quality, the appointment of a deputy vice chancellor with specific 
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responsibility for international activities, sufficient staff resources such as academic advisors, a clear 
financial policy in place for the allocation of international student fee income, an international office 
to integrate international activities and provide infrastructure, as well as a close working relationship 
between international partners. Furthermore, Qiang (2003) noted that internationalisation attempts 
will not be truly successful or sustainable unless they become fully integrated into all the activities 
and policies of the institution. A long list of “success factors for partnerships” is also provided by 
Kinser and Green (2009:16).

Because of the context of the research from which these aforementioned factors were derived, 
they can be viewed as applying to Western economies. But what about critical success factors in 
developing countries? The African Studies Centre at Michigan State University in 2009 published 
a checklist called “Best practices for international partnerships with higher education institutions 
in Africa”. This list included: clarity of goals, consortium linkages, understanding each other, 
providing internal funding (not relying solely on external funding), building for the long term (5–10 
years), broad support and ownership within the partner institutions, joint decision making, written 
agreements and transparency of funding (in De Wit, 2011:51). 

SOUTH AFRICA AND INTERNATIONALISATION 

Just as internationalisation has grown exponentially in the international arena, so too has this trend 
affected South Africa. This has taken place, despite the absence of any national policy measures 
(DHET, 2012). There are, however, various government policies promoting the need and rationale 
for internationalisation, such as the Education White Paper 3 (1997) and the National Plan for 
Higher Education (2001). When the higher education policy was formulated in 1997, it mentioned 
a few times that the new education system needed to be “internationally competitive” and that there 
should be a free flow of staff and students across international borders (Malaza, 2011). Despite 
the Department of Higher Education and Training (DHET) having a fully functioning department 
dealing with international matters, they have not yet drafted any specific guidelines or policies for 
higher education institutions. Some reasons for this are proposed: the main issue on the agenda 
of universities is still transformation, universities are largely seen as autonomous or perhaps 
the DHET specific branch has not yet prioritised this matter (Malaza, 2011). However, there is 
an urgent need for such documents and during 2011, the International Education Association of 
South Africa (IEASA), as an organisation representing the interests of those parties involved in the 
internationalisation of higher education in South Africa, called on government to deliver a National 
Policy on the Internationalisation of Higher Education in South Africa (IEASA, 2011b). This policy 
should provide specific objectives and strategies, and make provision for national programmes, 
administrative structures and the resources needed to implement such. In the absence of this 
framework, most universities in the country have simply taken it upon themselves to ensure the 
progression of internationalisation.

The most common internationalisation activities in South African universities include: foreign 
student support; international institutional agreements and contracts; partnership and external 
delivery of education; cross-border movements of students and staff, including international 
exchange programmes; international research collaboration; the offering of joint degrees by 
universities in different countries; the establishment of campuses by universities outside of their 
home countries; the growth of cross-border education through satellite learning; the establishment 
of online distance education, including online educational institutions; arrangements between 
countries for the mutual recognition of qualifications; the harmonisation of qualification systems; 
and the increasing inclusion of an international, intercultural and global dimension in the curriculum 
(DHET, 2012; Oyewole, 2009).
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In 1994, at the birth of democracy, there were already 12 557 international students studying in 
South Africa. In 1999, there was over a 100 per cent increase in international students, taking  
the total from 17 129 in 1998 to 34 770 or 6.27 per cent in 1999. By 2009, international numbers 
had grown to 60 586 or 7.26 per cent of the total student population of 838 000 (IEASA, 2011a). 
More recent figures show that in 2010, 66 113 foreign students were studying in South African 
universities. The vast majority (46 191 or 70 per cent) were from countries belonging to the 
Southern African Development Community (SADC); most of the remainder (11 130) were from 
other African countries. In addition, 3 653 came from Europe, 1 813 from Asia and 1 737 from North 
America. The remainder were from Australasia/Oceania, South America or were of unknown origin. 
In addition there were 6 000 foreign students in South African private higher education institutions 
(Malaza, 2011). According to the Department of Higher Education and Training (DHET) figures, 
about a quarter of international students are postgraduates. It seems that South Africa is becoming 
a study destination of choice, confirming the quality of the education provided by the universities 
within the country (IEASA, 2011a). In the latest OECD Education at a glance (OECD, 2011), South 
Africa ranks 11th in the world as a preferred destination for international students and is the only 
African country that features. Furthermore, South Africa has become the most popular place to study 
in Africa and is ranked 13th (up 12.4 per cent since 2008) as a preferred study destination for US 
students (IEASA, 2011a).

Jansen, McLellan and Greene (2008:390–391) lists five major rationales driving internationalisa-
tion in South Africa, and these include: (a) the continued need to distance the country from the 
isolation created by the apartheid legacy; (b) the pursuit of international competition, norms, 
standards and best practices; (c) human resource development and capacity building; (d) research, 
development and knowledge production; and (e) regional integration and development. Other drivers 
include: a need for South African citizens to be exposed to the new ideas of other countries and to 
become partners of global transformation (IEASA, 2011b); higher education having been identified 
as a critical element for investment in a world that values knowledge and is highly competitive 
(Oyewole, 2009); the need to build human resource capacity, promote the improvement of academic 
quality, and strengthen research capacity (Jowi, 2009) and knowledge production (Teferra & Knight, 
2008), and the need for institutional strengthening (Jowi, 2009). Knight (2003) adds that there is a 
need to build strategic alliances, boost commercial trade and for social and cultural development 
within South Africa. Currently though, a more direct ‘‘economic’’ rationale for internationalisation 
of higher education (Knight & De Wit, 1997:9–14) seems to be favoured by the South African 
government – a means to alleviate a cash-strapped economy. South Africa as a study destination is 
popular for a variety of reasons, such as English being the predominant language of instruction and 
it being a relatively inexpensive study destination (OECD, 2011).

In countries of the West, one of the most important benefits from internationalisation is the 
additional income for universities (Jiang, 2010), which is especially needed during the current 
economic crisis. This income is also of particular importance to universities due to reduced 
government spending on higher education (Kreber, 2009). This applies, to a lesser degree, to South 
Africa too. A further significant benefit is the development of human resource skills needed to 
function in the global environment (Marginson, 1999) and to solve global problems (Wihlborg, 
2009). Evidence shows that higher education has a positive impact on reducing poverty and building 
economies in sub-Saharan Africa (Oyewole, 2009). According to the recent Green Paper on Post-
school Education and Training (DHET, 2012), the internationalisation of higher education could 
be used strategically to foster and strengthen both economic and political relations between South 
Africa and other countries and the collaboration opens up opportunities for postgraduate students, 
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assisting to produce high-level academic and technical personnel. Furthermore, this paper argues 
that the internationalisation of higher education can be used as an opportunity to earn income by 
attracting foreign students to study in South Africa, in a similar way to universities in the USA, 
UK and Australia. Dunn and Nilan (2007) state that it is generally agreed that monies earned 
from activities related to internationalisation should be reinvested in the under-funded aspects of 
internationalisation. IEASA’s paper (IEASA, 2011b) arguing for the development of a new national 
policy on internationalisation also mentions the benefits of the strengthening of foreign policy 
initiatives, economic competitiveness, mutual and intercultural understanding and cooperation 
between nations, and the overall intellectual capital gained.

Because of the unique context of developing countries, such as South Africa, European models 
of internationalisation cannot simply be “imported”, as this would generate additional challenges 
for the higher education sector. Enders (2004:365) suggests that developing countries, during a 
time of national transformation and re-structuring (Moja & Cloete, 2001), face additional burdens, 
namely: “to support the further expansion and ‘nationalisation’ of their higher education system, 
to redefine its role and situation in the regional context, and to struggle with the impact of global 
forces confronting it, like the World Trade Organization (WTO) treatment of higher education in the 
framework of the General Agreement on Trade in Services (GATS) agreements”. GATS is among 
the World Trade Organization’s most important agreements. The accord, which came into force in 
January 1995, is the first and only set of multilateral rules covering international trade in services. 

Another challenge specific to the South African environment relates to universities being 
faced not only with the challenges of internationalisation, but also with those of “Africanizing” 
their purposes, functions and curricula (Oyewole, 2009:322). South Africa, on top of all the other 
challenges related to internationalisation, also has to ensure that implementation is done whilst 
honouring its development role and responsibilities within Africa (Dunn & Nilan, 2007:28). A 
further challenge, as argued by Canto and Hannah (2001) relates to “neocolonialism” – when the 
policies of industrialised countries deliberately try to maintain their domination by perpetuating 
colonial power.

Some recommendations and trends regarding South Africa and internationalisation will 
now be presented. The recent Green Paper on Post-Secondary Education and Training (DHET, 
2012) calls for the development of a national framework which would address broader national 
imperatives, but would also strengthen the existing international collaborative initiatives within the 
higher education system. Malaza (2011) suggests that international cooperation should increase in 
the areas of research and postgraduate studies to support the development and growth plans of 
South Africa. One of the trends is the increased request for joint and double degree programmes 
by international partners (Dell, 2012). According to a 2011 report, “Joint and double degree 
programmes in the global context”, produced by the Institute of International Education and Freie 
Universität Berlin, 95 per cent of nearly 250 respondents in 28 countries said they wanted to develop 
more joint and double degree programmes. According to Dorothy Stevens, assistant director of 
the postgraduate and international office at Stellenbosch University, joint degree offerings are a 
relatively new form of international education for South Africa that have highlighted the absence 
of adequate internationalisation policy instruments at both the institutional and national levels  
(Dell, 2012). 
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THE NETHERLANDS AND INTERNATIONALISATION 

The tradition of the Netherlands is looking over the border – centuries long and well known for their 
worldwide trading skills and their linguistic knowledge. Internationalisation of higher education 
in the Netherlands developed differently. After the Second World War, higher education was not 
yet international. Europe was busy with the reconstruction of its countries. Only a small number 
of students went abroad for the purposes of education. Most of them went to developing countries 
linked to the colonial powers like the UK, France and Germany (Adams & De Wit, 2010). In the 
1960s and 1970s there was a flow of students from developing countries to study in Europe, usually 
to countries with which they had cultural and linguistic ties. Over the last 20 years in the Netherlands 
and other European countries, internationalisation has become a core business. Higher education has 
moved from a selective number of student and staff exchanges to a more “moneymaking” business 
of student recruitment. Internationalisation has become a mass phenomenon (Brandenburg &  
De Wit, 2011).

The positive outcome of this development is the fact that internationalisation became more explicit 
and coordinated, increasing international curriculum developments, giving more attention to quality 
insurance and a growing international worldwide view. Beside all this and the positive impact, it 
also meant a denationalisation on several levels. The criticism of the European integration process, 
especially of sectors like society, economy and culture, also effected internationalisation in European 
higher education. Despite the Bologna Declaration (1999), there is a tendency back towards national 
interests. The rise of tuition fees in several European countries and the more stringent regulation in 
education are an example of that strong anti-Bologna accent. The more stringent approach towards 
immigration, also for students, will have a negative influence on the growing demand for the highly 
educated working force in Europe. Forecasts for the EU indicate that where the number of low 
skilled workers will decline in 2020 from 28 per cent (current figure) to 19 per cent, medium skilled 
workers will increase from 48 per cent to 50 per cent, and high skilled workers will increase from  
26 per cent to 31 per cent (De Wit, 2011:61). The competition for highly skilled manpower has 
become a strong pull factor for student circulation. The aging societies of Europe compete globally 
for top talent to fill the gaps in their knowledge economies. The increasing emphasis on economic 
rationales and competition does not mean that there are no different developments in Europe. 

As mentioned above, the Netherlands moved from a focus on aid via cooperation and exchange 
to a more competitive approach. A mixed policy with shifting emphasis is the result of competition, 
but with respect to international students and immigration (De Wit, 2011:64). The main purpose 
of internationalisation is the quality improvement of education and research, and in particular the 
preparation for the intercultural and international society in which students, teachers and graduates 
are expected to function (De Wit, 2011:20). The percentage of international students enrolled in the 
academic year 2006–2007 was 6.4 per cent. In comparison with Belgium’s 10.5 per cent, Germany’s 
11.3 per cent, Denmark’s nine per cent, Finland’s 3.3 per cent and Sweden’s 10.3 per cent it was 
still not high (Nuffic, 2009). The main country of origin in 2009–2010 was Germany with 42.5 per 
cent of all international students, followed by China with 10 per cent, Belgium (five per cent), Spain  
(3.9 per cent) and France (3.7 per cent) (Nuffic, 2009).

As in most countries, higher education can be divided into research universities and universities 
of applied sciences. Universities of applied sciences are a young sector. There is no tradition of 
research and they are more practical and professionally orientated. The professional orientation 
is more local and it could explain the backlog in internationalisation (De Wit, 2011). The small 
and medium-sized enterprises (SME) sector, where a lot of graduates of universities of applied 
sciences find employment, is not equipped for the worldwide knowledge economy. SMEs are not 
ready for international orientation and investments. There is an insufficient knowledge of countries 
and markets, and inadequate linguistic skills (Hanzeconnect, 2008). Besides knowledge of foreign 
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languages and some soft skills like teamwork and communication, sector specific traineeships are 
very important for competing in the globalising world. 

Some recommendations and trends regarding Dutch universities of applied sciences are 
very active on international cooperation; however, regarding research, master programmes and 
professionalisation of teachers, universities of applied sciences lag behind. Such universities should 
concentrate on teacher’s quality, internationalisation of the curriculum, international traineeships, 
virtual mobility, international minors and international applied research (De Wit, 2011). One of the 
trends in Dutch higher education is the increase of English-taught programmes on bachelor and 
master’s level. The attractiveness of Dutch education is growing because of that development, and 
the fact that every Dutch person speaks and understands English is a pull factor. The Dutch education 
system and its degrees are little known internationally, which affects the immediate appeal of the 
Dutch system to potential enrolments and which sometimes causes an incorrect assessment of the 
value of Dutch degrees on the international labour market (Piket, 1991:430).

COLLABORATION & SUSTAINABILITY: CPUT AND FONTYS

This section of the paper will discuss the history of the collaboration between CPUT and Fontys 
and will provide a critical analysis of the enablers and detractors regarding the establishment of a 
successful sustainable partnership. 

Academic Mobility

In 2010, the partnership between CPUT and Fontys was suboptimal, with student mobility not being 
reciprocal. This one-way situation was mainly because of the financial differences between the two 
countries. Dutch students went abroad, but no students from CPUT were able to go to Fontys. 

In January 2011, the partnership was revitalised during a face-to-face meeting in October 2011 
at Fontys University in Eindhoven. The outcome of this meeting was a common perception about 
and vision for the collaboration, namely that it should be reciprocal with similar goals and that there 
should be consensus concerning the way to proceed. Some creative brainstorming was required 
in order to find a solution to the non-reciprocity of the exchange. The solution was for the Dutch 
students, who normally paid for their accommodation abroad, to be willing to pay a monthly fee equal 
to the accommodation fee in order to support the South African students’ stay in the Netherlands. 

Individuals Collaborating 

Until now the various types of collaborative activities have been started through the initiatives of 
two people. This could be construed as a major weak spot within our collaboration as sustainability 
is threatened – if one of the initiators “disappears”, the whole partnership could be in jeopardy. 
The formalisation and installation of a project team on faculty level is the main goal to change 
this situation. It is envisaged that this project team will initiate and coordinate the innovative 
developments in future. It is suggested that each university should participate with a minimum of 
two members to guarantee continued cooperation. Every year or two the project team(s) should meet 
face-to-face to evaluate and innovate. Involving a new partner into this collaboration is one of the 
goals. The creation of an alliance of universities with common perceptions, intentions and the same 
drive for implementation, not just talk.

Table 1 on the next page is an attempt to critically analyse the partnership of CPUT and Fontys 
in terms of factors that are necessary to ensure successful sustainable collaboration. Refer to 
the key for an explanation of the symbols. There are a number of critical success factors which 
both CPUT and Fontys show strength in, but there are also factors which are only indicated as 
“satisfactory” or “+”. The factors or characteristics of successful sustainable collaboration which are 
indicated in grey shading with a “–” symbol are areas which still remain as challenges and are areas  
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for development. Two key areas for development by both institutions are taking a more strategic 
approach to internationalisation and fully integrating internationalisation into all the activities and 
policies of the institution.

Table 1: Analysis of CPUT and Fontys – critical success factors for sustainable collaboration

SUCCESS FACTORS FOR SUSTAINABLE COLLABORATION CPUT FONTYS
Clarity of goals ++ ++
Consortium linkages + +
Mutual understanding ++ ++
Providing internal funding + –
Building for the long term (5–10 years) + +
Broad support and ownership within the partner institutions ++ ++
Joint decision making, written agreements + +
Transparency of funding (unfavourable staff attitudes) + +
Having the active support of senior management ++ ++
Having staff with a specific international brief ++ ++
Having staff that are fluent in foreign languages – +
Availability of additional funds internally + +
Having good partner institutions ++ ++
Having staff development focused on internationalisation – +
Access to information on good practice + +
Having staff experienced in teaching overseas + +
The ability of an institution to provide remission from teaching + +
Partners having a shared identity and a strong commitment to the same goals 
“complementarily” 

++ ++

Keeping the number of partners at a manageable level ++ +
Having “project champions” with sufficient interest at the decentralised level + +
Open and regular communication and commitment by senior project leaders + ++
A strategic approach to plan, evaluate and ensure quality – –
The appointment of a deputy vice chancellor with specific responsibility for 
international activities

++ +

Sufficient staff resources, such as academic advisors – +
Clear financial policy in place for the allocation of international student fee income – +
International office to integrate international activities and provide infrastructure + -
Internationalisation attempts that are fully integrated into all the activities and policies 
of the institution 

– –

Key: “++” = areas of strength, “+” = satisfactory, “–” = areas of development

Enabling Factors

The collaboration between CPUT and Fontys is based primarily on mutual trust, respect, vision 
and a commitment to work together and find creative solutions. We have started to develop a joint 
double degree programme, but also other types of cooperation such as connecting different faculties 
with each other and the possibility of a tripartite project between Africa, Europe and Asia. The more 
links, the tighter and stronger the partnership. At this moment, besides the double degree programme, 
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we have well-functioning student and staff exchanges. Developing joint research projects as well as 
other projects, such as online collaboration between staff and students, will be the next steps. 

One of the critical components of any successful collaborative partnership is flexibility. Two 
universities from two different countries on two different continents and with different educational 
expertise, experience unique and context-specific challenges. The cooperation is in the early stages 
of development with all the uncertainties inherent in such a new situation, and the individuals 
involved need to be flexible in terms of problem solving, accommodating the unique needs of each 
partner institution and changing strategic direction when necessary. Any collaboration will only be 
successful when there is a given mandate for collaboration. Collaboration should start small and 
develop organically out of the first successful collaborative efforts to make it truly sustainable. 
Figure 1 below depicts a form of collaboration for sustainability.

Figure 1: Collaboration model for sustainability

Source: Sustainability model proposed by Bell and Cuypers (2012)

This model primarily depicts collaboration between two universities, but also allows for a tripartite 
alliance with a third, or more, partners. There are a number of external factors which impact and 
play a role in terms of the sustainability of such a collaboration, namely national quality assurance 
bodies, institutional policies as well as government policies. Any collaboration is usually driven 
by certain individuals, but this model proposes a team-based approach, with coordination at the 
faculty, rather than institutional level. In order to facilitate dialogue, engagement and strategy it is 
important for the project team to meet regularly, to be motivated and to have a shared vision. Some 
examples of collaboration may include staff and student exchanges, curriculum development, the 
joint designing and even delivery of short programmes, etc. Of the utmost importance for successful 
and sustainable collaboration is the need for a “common perception”, “common intention” as well 
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as “common action”. Common perception refers to both institutions gaining from the collaboration, 
having shared goals and reaching consensus on critical issues. Common intention refers to the 
partners having mutual trust and also a strong commitment to the sustainability of the partnership, 
and thirdly, common action refers to actions by the partners being innovative, adapative, formalised 
and having sufficient resources allocated to promote and sustain such collaboration.

CONCLUSION

Traditionally institutions of higher education establish their international linkage with a partner 
institution abroad via bilateral agreements, letters of intent and, as in our case, a memorandum 
of understanding (MOU). This agreement is an arrangement for educational cooperation between 
CPUT and Fontys. Collaboration must enhance global understanding. Partnerships and networks 
generally cover a range of activities like student exchanges, academic and administrative exchanges, 
research cooperation, researcher exchange, benchmarking, delivery of transnational education, joint 
bids for international projects, joint curriculum development, joint or double academic programmes, 
short course programmes and relationships with the private sector. 

In the case of the collaboration between CPUT and Fontys, there are two important limiting 
factors for a successful collaboration. The first one is a strategic approach to plan, evaluate and 
ensure quality. A strategic approach with a plan of action would be the guideline to develop a 
successful sustainable collaboration. The second one is the fact that internationalisation attempts 
are not fully integrated into all the activities and policies of the institution. Those two are the main 
limiting factors for the collaboration between CPUT and Fontys.

Creating a project group on faculty level would be a solution for a structured development for a 
sustainable collaboration. This way you can solve the main limiting obstacles. The project group 
should be represented by a minimum of two members from every institute. In this way one can 
avoid the weaknesses of a bilateral collaboration. A broader basis also makes the collaboration much 
stronger. Fontys has to structure the independent institutes into different domains such as business 
studies, engineering and ICT studies, education, language and social studies, and art and creative 
studies. This division is already the case in Fontys University of Applied Sciences. The installation 
of a project group will be between the Faculty of Business Administration and Fontys International 
Business School (IBMS, IBE, IM, FFM and IBC). The project group should meet with each other 
on a regular basis. The project leaders are responsible for the total project. 
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ADDENDUM A

 
THE CAPE PENINSULA UNIVERSITY OF TECHNOLOGY (CPUT)

The history of the university goes back to 1920 when the foundation stone of the Longmarket Street 
building of the then Cape Technical College was laid in Cape Town. In 1962 the Peninsula Technical 
College was established to cater for the steady growth in the number of coloured apprentices in a 
variety of trades. After the promulgation of the Technikons Act in 1976, these colleges could offer 
tertiary education in selected fields of study. During 1979, both colleges were legally established as 
technikons: Peninsula Technikon in Bellville and Cape Technikon in Cape Town. The infrastructure 
of the two institutions grew dramatically over the following years, incorporating, among others, 
the development of new campuses in Bellville and Cape Town and the acquisition of the Granger 
Bay campus. In 1993, the Technikons Act was promulgated, empowering technikons to offer 
degrees: bachelors, master’s and doctoral degrees in Technology. In 1997, the Peninsula Technikon 
restructured its academic programmes into the faculties of engineering, business and science. 
Likewise, the Cape Technikon launched its new organisational structure with six faculties, a new 
corporate identity and vision and mission in 1999 and 2000. In 2001, the Boland and Mowbray 
Education Colleges were incorporated into the Cape Technikon, forming the Faculty of Education at 
Wellington and Mowbray. In line with the envisaged new higher education landscape in South Africa, 
a merger between the Peninsula Technikon and the Cape Technikon was promulgated. In October 
2003 the minister approved the address and new name, Cape Peninsula University of Technology, 
and announced that the status of technikons would be changed to universities of technology. 
The executive interim management for the CPUT was appointed towards the end of 2004 and  
Prof. L. Vuyisa Mazwi-Tanga was appointed as the first vice-chancellor of the Cape Peninsula 
University of Technology in February 2006. 

The vision of CPUT is to be at the heart of technology education and innovation in Africa, and 
the following four aims comprise the mission: (1) we will build a university that is highly efficient, 
sustainable and environmentally conscious; (2) we will be known for the high quality of our teaching 
and learning and the relevance of our curriculum; (3) we will create a vibrant and well-resourced 
living and learning environment for our students, and (4) we will enhance and develop the quality 
and effectiveness of our research and knowledge production. 

The institution currently has six faculties: applied sciences, business, education and social sciences, 
engineering, health and wellness sciences, and informatics and design. The total student population 
as at July 2012, was 32 716, with an academic staff complement of 715. Since the formation of the 
newly merged institution (eight years ago), CPUT has made tremendous strides, such as:

 • an increase in the number of NRF-rated researchers, as well as improved research ratings. 
CPUT experienced more than a 50 per cent upsurge in research output in 2010 compared with 
its 2009 benchmark. The university now leads all other universities of technology in South 
Africa in terms of research output

 • the growth of research centres and units
 • the establishment of the directorate of technology transfer and industrial linkages
 • a steadily increasing number of Department of Higher Education and Training (DHET) 

accredited publications, which places CPUT at the top of the university of technology league 
tables

 • an increased number of postgraduate enrolments and degrees granted across all six faculties.

Other development areas are in the field of community engagement and work integrated learning. 
The Centre for Community Engagement and Work Integrated Learning was established as an 
institutional response to the 1991 Education White Paper on the transformation of higher education 
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which calls for all South African higher education institutions to demonstrate greater responsibility 
and commitment to the socioeconomic development of communities.  In line with this mandate, 
the centre seeks to strengthen CPUT’s partnerships with industry, private organisations and the 
community in order to create an environment for the application of knowledge and production 
of well-grounded and socially responsive graduates. CPUT defines community engagement as 
those activities and programmes offered by the institution which involve collaborative interaction 
with individuals, groups and organisations external to CPUT at the local, regional, national and 
international levels to achieve economic and social objectives using engaged teaching and learning 
initiatives, volunteerism, research and various forms of work-integrated learning, such as service 
learning and cooperative education. In an attempt to implement the above definition, the centre 
integrates the following three units:

 • Cooperative Education, which is responsible for nurturing industry partnerships that result in 
student work place learning

 • Service Learning, that drives the integration of community engagement with teaching, learning 
and research 

 • Civic Engagement, that coordinates volunteer and outreach programs

In terms of internationalisation, CPUT seeks to encourage cultural and research collaboration which 
is facilitated through joint international partnerships and programmes with like-minded international 
universities. To drive the internationalisation agenda forward, CPUT has a deputy vice-chancellor 
for research, technology innovation and partnerships, as well as a director of international affairs. 
In addition, at least one person in each faculty has the responsibility for internationalisation and 
recently a forum consisting of all the relevant stakeholders at the university was established. The 
aim of this forum is to drive internationalisation abroad and at home, as well as the sharing of best 
practice. 

FONTYS UNIVERSITY OF APPLIED SCIENCES (Fontys)

Fontys University is the result of a big merger in1992 of several education institutions in the southern 
part of the Netherlands. In 1996 the university got the name Fontys Hogescholen (Fontys University 
of Applied Sciences). Fontys has campuses in Tilburg, Eindhoven, Venlo and Sittard. The main 
campus is in Eindhoven. 

With its 40 000 students, 4 000 members of staff and a range of courses covering almost every 
sector, Fontys University of Applied Sciences is one of the largest institutions for higher education 
in the Netherlands. The 31 schools teach approximately 91 bachelor courses in the variants full-
time, part-time, sandwich and in-service. In addition, 31 master variants are available, as well as 
10 associate degrees. Of these, 17 courses are offered in English. Of the total of 57 minors, 16 are 
taught in English and one in German. 

Several institutes also have English bachelor programmes. Fontys International Business School 
(Venlo) has four English-taught Bachelor programmes, namely: Food and Flower Management, 
International Business and Management Studies, International Marketing and International Business 
Economics. In Eindhoven there are three English-taught bachelor programmes: Engineering, ICT, 
and International Business and Management Studies. Besides full bachelor programmes, there are 
also English-taught semester programmes. In terms of research, Fontys has 36 professorships in 
several disciplines, including special education, trend watching, cradle to cradle and Brainport. 
These professorships are the connection between industry, higher education and students in the field 
of knowledge and research. 

Fontys aims to be an institute where students and staff can grow through attention and academic 
encouragement. By challenging students to discover and develop their talents and also creating a 
supportive learning environment for students and staff, Fontys hopes to achieve its goals. Quality of 
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education is one of the key issues in the vision of the board of directors. The fact that Fontys is an 
applied science university means that connections and interaction with the industry are essential for 
quality and effectiveness in knowledge and research. 

Furthermore, internationalisation is one of the main pillars of the central policy but there is no 
specific strategy. The three goals are:

 • enrichment of the curriculum
 • international and intercultural competences for students
 • inspiring staff for internationalisation.

Even though internationalisation is a very important pillar in the central policy, there is no 
central strategy. In line with the above-mentioned three goals, the various Fontys institutes try to 
internationalise their curriculum (internationalisation at home). They are also working together 
on several committees to develop a strategy and plan to reach the three final goals. Sustainable 
partnerships and networks are the way to this success. Student exchanges, academic exchanges, 
research cooperation, researcher exchange, benchmarking, delivery of transnational education, joint 
bids for international projects, joint curriculum development, joint or double academic programme, 
short course programmes and relationships with the private sector are all instruments for gaining 
international and intercultural competencies.




